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Exploring Childhood

During the next weeks, students from
the Exploring Childhood Program will be
interviewing people in their community,
contacting agencies, collecting sample
records and documents, finding out
about children’s books, TV programs,
health care, and legal status. This flurry
of activity is all part of an effort to be-
come informed about the ways Amer-
icans provide for, influence, and respond
to children.

As preparation for the projects,
which will be done individually or in
small teams, students will spend time
selecting topics of interest and learning
guidelines for information-gathering. In
an effort to help them plan their projects,
this edition of the Inquirer is featuring
the following articles:

Copyright & 1974 Education Devetopment Corter, Inc

Al nghts reservec

(3] ) -t

g,‘-.

Guidelines For Project Making
Seven guidelines to help students carry

out their projects focus on these
questions:
How do you decide what questions

PO MOKY e e R TR e BT 2
What methods can you use to

IR OMET & oo e same s e i 3
How do you plan forit? ............. 4

What do you do when problems arise? .5

How do you organize the information
yon'vecollectedt. . . c . iiinevaansne 5

What's the next step? ............ 6.7

Some Possible Project Topics

Four general areas of inquiry are des-
cribed, along with specific topics and
methods.

Play and Entertainment ............ 8
The Physical Environment ......... 10
Culture and Tradition ............. 11
Community Resources. ............ 12

These are suggestions only, and students
are urged to explore other topics of con-
cern to them.

e ey

Chavies Pras

. Who Makes the Decisions ahout
a Bab's First Experiences?

Sauaen Potemson

People and institutions com-
municate values, beliefs, and expecta-
tions to children. They set examples, ex-
press approval and disapproval, prevent
or encourage certain kinds of behavior,
give instructions, and offer choices. By
the time children are three or four years
old, they have already felt the effects of
many such influences, and have begun to
reflect some of the values, attitudes, and
beliefs of the society in which they live,

Try the following activity. Bring a
collection of cereal boxes to class to ex-
amine (or survey the shelves of a nearby
store). How much influence do the pro-
ducers of breakfast foods have on the
eating (and thinking) habits of young
children? What messages do cereal boxes
convey about how our society values
food? basketball stars? possessions?
children’s preferences? Answers to ques-
tions like these can be helpful in under-
standing the scope and character of a
child's world.
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The following guidelines outline the
process for carrying out a successful pro-
ject from beginning to end. Before you
begin your own project, spend some time
in class talking through the issues raised
here and doing the practice exercises. For
help in avoiding difficulties, return to
these guidelines as you carry out the pro-
ject,

Guideline 1.
Don't Overlook
the Crucial
First Step!
Question Making

It is easy to get so involved with
finding answers that the important first
step in any research project is over-
looked —that of deciding what exactly it
is that you want to find out. You may be
tempted to plunge headfirst into some
large topic and to gather up as much in-
formation as you have time for in a three-
or four-week period. But when the time
comes to draw conclusions and tell
others what you have found, you won't
know where to begin.

Try this approach. Start by
choosing a general area of interest. Break
that down into specific smaller topics.
Pick one of these to pursue, then write
down as many specific questions about
that limited topic as you can. Finally,
choose just one or two of those questions
to investigate.

*

Leon decided to do his project on
children’s books. There were several
topics he could have explored —what
kinds of pictures children like, who
chooses books for children, which ones
are most popular—but he decided to
find out what makes a children's book
“good.” Other students asked him
what he meant —good by whose defin-
ition? Was he planning to ask the
children themselves, or their parents,
or the people who published children’s
books? Besides, someone wondered,
weren't different books “good” for dif-
ferent children, and at different ages?
The teacher asked Leon exactly what
he meant by “good,” so he made a list
of ingredients that he thought a book
for children should have. Other stu-
dents listed different ingredients. Tom
said that some parents at his fieldsite
felt that too many children were filling
up on fantasies. Leon said he agreed,
that children’s books should help
children understand the real world.

The teacher suggested that it
might be interesting to find out just
what other people felt about the value
of “fantasy” vs. “real world” in books
for preschool children. Leon said that
he would like to ask parents and child-
ren whether they preferred fantasy or
real-life books, but he thought that
would be too much for one person to
handle. Then Tom said he was inter-
ested in the issue, and so Tom and
Leon decided to do the project
together.

This incident suggests several points

Oohan Won

°o -
Question-making

>
Exercise

Here is a collage of publicity and in-

formation about breakfast cereals for
children. How many separate research
questions can you make, based on the
general information given here? Which
questions would make good research pro-

jects? What questions would you rule
out? Why?

to keep in mind when choosing a project
question:

1. Draw on some experience or issue that
has caught your interest during the year.
2. Seek advice about your topic from the
rest of the class.

3. Narrow the focus by breaking your
general topic or question into smaller
questions. Choose just one of these to in-
vestigate.

4. Understand who benefits from ex-
ploring the question. Are you mainly sat-
isfying a personal curiosity, or trying to
answer a particular need of children, par-
ents, or the community at large? (Leon
hoped that what he learned could help
him in working with children.) Knowing
this will help you decide which questions
to ask and how to follow up on what you
find out.
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Guideline 2.
Choose a
Method that
Fits You
and the Topic
Data Gathering

The methods you use should be
determined by the kind of question you
choose to investigate, by the number of
people working together, and by the
skills and techniques you already have or
want to learn. Before choosing a method,
think about which technique you feel
comfortable using. Is it an appropriate
way to find out what you want to know?

Following is a list of various data-
gathering methods. Some may be fa-
miliar to you already. If so, tell the class
about any experience you have had using
them (polling for a political candidate,
for instance, or clipping news items for a
social studies class). What advice would
you give others using these methods?

Observing: Build on your experience
of doing observations at your fieldsite.
You might want to think about adding
photography, sketches, or even filming
to your repertoire of recording tech-
niques.

For observations outside your field-

site, you may need to make special ar-
rangements. You will want to make a
preliminary visit, to familiarize yourself
with the place, meet the people, and plan
how to avoid disturbing normal condi-
tions. You should plan to observe several
times, because one observation is never
enough to be sure that your impressions
are clear and accurate,
* Willmetta, who is thinking of a
career in children’s heaith, wanted to
observe how the personnel at a com-
munity health center talked and
worked with parents and child pa-
tients. Her project question was, “Do
the procedures seem to meet the con-
cerns of parents?” She visited the
clinic first to get support for observing
in the waiting room and to familiarize
herself with the personnel and their
roles before she began. After spending
two afternoons both observing and
making herself useful to staff and
parents by playing with waiting
children, she was invited by several
parents to extend her observing to the
examining room itself. The staff
agreed she could do this.

Interviewing: The first step in
planning an interview is to think about
what you are seeking. Then jot down
some notes and questions to carry with
you. Be sure to set up appointments
ahead of time. When you contact people,
explain the general subject and reason
for the interview. If you use a tape
recorder, take written notes as well. The
notes will help remind you later what to
listen for particularly when you replay
the tapes.

Practice by role playing an interview
with a friend or family member, This will
help you feel at ease.

* Tom and Leon decided that the
best way to find out how parents felt
about fantasy or reality books for their
children was to interview them. They
role played a practice session in class
which went like this:

L.: “Mr. Williams, our child de-
velopment class at the high school is
doing some research projects in the
community, and I am investigating
parents’ opinions about children's
books. Can you tell me what kinds of
stories you prefer your preschool
children read?"

T.: “Well, I really don't have that
much to say about it. I mean, my kids
mostly pick out their own books.”

L.: “Do you approve of their
choices?”

T.: “I don’t really care one way or
the other, as long as they don't get any
bad ideas from what they read.”

" L.: “What do you mean when you
say ‘bad ideas'?"”

T.: “Well, you know, ideas that
would spoil them, make them think it
was all right to act nasty to adults or
just fool around all the time and still
get a lot of treats and stuff like that.”

L.: "Do you think fairy tales and
fantasy books would have that sort of
bad effect on children?”

T.: “1 don't know—I mean, it
would depend on the book. I don’t do
much of the reading to my kids, so I
really couldn’t say.”

At this point in their practice
interview, they got stuck. Someone in
the class said that maybe it would help
if Leon had brought along an example
of a fantasy story to show to the par-
ents. That way, he could give parents
something to look at and think about,
and would have a sort of "ice breaker”
to help keep the conversation on
target.

Tom and Leon liked this idea and
decided that the technique of actually
showing something in the interview
would be especially important with the
children they planned to interview,
since children so easily drift off the
subject or say anything that comes
into their minds.

Notice that Leon didn't plunge into
his project question. He introduced the
subject generally, and gave ‘‘Mr.
Williams™ a chance to think about it
before getting specific. The practice ses-
sion also showed Tom and Leon how im-
portant it is to let the interviewee know
exactly what you mean.

Another point: if you plan to com-
pare different people’s answers, after you
have finished interviewing, be sure to
ask everyone the same question.

Nat Genten

3
Inventory making: An inventory is
a list or count of the number and kinds of
items or details one is looking for. Tom
and Leon might “take stock'' of how
many fantasies and how many real-life
books each preschooler’s family owned.
« Elisa has chosen to examine child-
ren’'s TV. Her question is, “What kind
of heroes do Saturday morning car-
toons offer children?”” She has set aside
three mornings to watch programs. On
the first she plans to list all the major
characters in the cartoons, and to des-
cribe what they are like and what they
do. On the second, she plans to check
her inventory, trying to make it as ac-
curate and complete as possible. On
the third, she plans to observe her two
nephews and to ask them what they
think about the characters. Her part-
ner, Peggy, plans to do the same thing
with two children for whom she
babysits,

HOWTO 130l

CHILDF
HOPE 1!
SPARE

Collecting: Collections can be made
on tape (the sounds in a child's world), on
film (the places a child visits on a Sat-
urday or Sunday), in three dimensions
{children's games, clothes, or snack
foods), on paper (advertisements, news
clippings, advice to parents, brochures,
regulations for daycare). Consider your-
self on a treasure hunt: inside any pub-
lication, behind any door, something
may be waiting to contribute to your pro-
ject.

Polling: A poll is a way of finding out
how many people approve or disapprove
of a particular idea. A poll contains only
a few questions, which can be answered
“agree,” "‘disagree,” and “no opinion,"
and is given to as many relevant people
as possible. Polls should be tallied care-
fully and percentages worked out. An ac-
curate record of exactly how many peo-
ple responded should be kept.
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* After writing up a plan of what
they would do, Tom and Leon met with
a small group of classmates to go over
plans and advise each other. They ex-
plained that they were planning to
interview several parents and children
and also to send out questionnaires to
a larger group of parents. The other
three students convinced them they
were taking on too much, so the boys
decided to give up the questionnaire.
Cheryl and Janet, who were planning
to poll parents in two fieldsites, offered
to add the statement Tom and Leon
were most curious about to their poll,
and to supply the boys with the
results.

Consulting: Often a great deal can be

learned about an area of interest by
talking to a particular person. Time
spent observing or talking to such a per-
son can contribute greatly to a project. If
you choose to contact a special consul-
tant as part of your project, consider ar-
ranging for that person to talk with your
class, or to attend a parents’ meeting.
This is a way for you to share what you
learn with others.
» Jerome wanted to know how
children are adopted. His project ques-
tion was, “What process do people in
this community have to go through in
order to be able to adopt a child?” He
made an appointment with a social
worker at a community agency. Out of
their talk grew an opportunity to inter-
view two sets of adopting parents as
well and the possibility of a part-time
job working for the agency during the
summer. Since other students were
also interested in the subject, Jerome
set up a time when the social worker
and one of the parents could talk to his
class.

Letterwriting: To acquire some
kinds of information, it may be necessary
to write formal letters. Government
agencies, elected officials, manufacturers
(customer service department), private
groups (such as Action for Children's
Television, the Children's Lobby, Ralph
Nader's state-based Public Interest Re-
search Groups) can be written to for in-
formation. Write early! One letter may
not be enough, so allow time for a follow-
up letter. It may take a while before you
get a response, but you can prompt quick
replies by requesting information by a
particular date. It is wise to request
information from several sources, since
answers cannot be counted on from all.

Informal letters, perhaps to rela-
tives or friends no longer living in the
area, can also help a project,

You may need some assistance in
getting addresses and/or using the pro-
per form for formal letters. A teacher,
parent, friend, or a special consultant (if
you have one) can help with such needs.

Using Questionnaires: Although
similar to interviews in the kinds of infor-
mation it yields, a questionnaire should
be more precise and controlled. Since
questionnaires are responded to in writ-
ing, vou will not be able to probe into the
reasons for people’s answers as you can
in a casual spoken interview. But if you
plan your questionnaire carefully, the an-
swers should be easier to add up and
compare than interview answers. Also,
questionnaires enable you to reach more
people in less time. Be careful not to sug-
gest in the question what you think the
answer should be. Try out your question-
naire on classmates or some ‘‘sample”
adults before you duplicate the final
version.

Here is a questionnaire Tom and
Leon could have used.

Data-gathering
Exercise

In small groups, select a question
from those the class decided were good
project topics about breakfast cereals,
Choose which research methods you
think would be best, and then practice
using one of them. For instance, you
might:
® plan and practice an interview .

w brainstorm sources of collectables and
decide how the collections will be made

® decide whom to write and draft a letter

® prepare a questionnaire

Present what you work out to the rest of

the class,

Guideline 3.
Make a Plan

Using the Planning
Form

Shown here is a planning form, de-
signed to help you think through the ac-
tual mechanics of your project—why,
with whom, and how you plan to work on
your project. Before filling it out, look at
the form Tom and Leon filled out by
themselves, then revised after talking
over their plans with other students,

Planning Form
l:xert:isn:eg

Fill out your own planning form, and
meet in small groups to review each
other's plans and to advise each other on
possible improvements you could make.

Questionnaire

If given a choice, would you prefer to
buy your child a fantasy story or a story
about real-life people in real-life
situations?

Explain

To what extent do you agree with the
following statements:

Stories should help children understand
human feelings batter

1 Most stones for children should be
| aboutreal people,

Stories about imaginary creatures and
events help children’s imagination
grow

Stories should expose children 10 other
cultures

Stories should help children understand
their own world better.

Storias should show experiences like
violence, grief, and happiness honeastly

It's all right for stories to frnighten
children.

Fantasy Real-life No Preference
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Planning Form

Namels) Date

1. Project Question (be specific)

2. Your Plan of Action

{For teams) Who does what

3. Preparation
Equipment and Materials Needed

Permission Needed

People Who Can Help

Teachers

Business People

ther

Meetings, Appointments to Set Up

Phone Calls to Make

Trial Run

4. Your guess about what you will find out (hypothesis)

5. How you could use the information

Planning Form

Namel(s) g

1. Project Question (be sp&ifk)w#m._
. sal ei beeke? i ln frcackeel cbilduns ?

2. Your Plan of Action i bprbes do tach (ilege e ditras J0 Snlpel. Ea
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(For teams) Who does what_Zes ssad % dide. don iolisnesd posente Beth ole

3. Preparation

Equipment and Materials Needed M—MMM;_
Permission Needed, e Lilbumiinsp i Loromi sucondes Llaioss'saddoidl’
Latnse T Mi e snlirasnced

People Who Can Help ___ Lidiiea
Teachers __ Z&e Lolliee. ,’a., - P /:)

Business People

Other W)
yeetins,Apcin entsto Set Up_£4
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Phone Calls to Mae _,nﬁut

Trial Run

4. Your guess about what you will find out {hypothesis) W#%-_

5. How you could use the info.'mationmw
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Guideline 4.
for
lems

Time and Trouble

No matter how carefully one plans,
problems arise once a project has been
started. The two most basic problems
are:

= You run out of time faster than you
anticipated.

& You hit a snag, and the only way out is
to change your research question or
method in some way.

For example, you might discover that:

Your question was too broad after all, or
the methods of collecting data demanded
more time than you planned.

A person you counted on interviewing is
unavailable.

Your initial data opens many avenues to
explore, and you're torn about what to do
next.

These common dragons can be dealt with
by being willing to adapt.

Time and Trouble
Exercise

Problem 1) What advice do you offer
a girl who planned to observe all the Sun-
day school programs for preschoolers in
her community, but scheduling problems
left her with only enough time to visit
three out of five programs?

Problem 2) leon and Tom found
that their interviews with children just
weren't answering their question. The
children didn’t show any clear prefer-
ences. They liked nearly everything or
changed their minds almost by whim.
Brainstorm advice about how they could
adapt their project.

Problem 3) Brainstorm ideas to help
anyone in your class who has run into a
problem.

Guideline 5.
Sort it Out

Organization of Data

About two weeks before your pro-
ject ends, you will have to stop collecting
data and look at what you've got. You
may be surrounded by photographs and
notes, or notes and inventories, or half a
dozen cassette tapes, or forty envelopes
filled with questionnaires. What are you
going to do with them?

Some methods—like polling, inven-
tory, or questionnaire— produce informa-
tion that is quite easy to summarize or
tally. Other methods, like observing and
interviewing, may involve considerable
sorting, coding, and interpreting.

Inventory, Questionnaire, Polling:
If carefully planned out, these methods
can gather very specific information
about “which” or “how much.” Results
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can be tallied on a blank form. If the re-
sponses of different groups are to be
compared, the tally of total responses to
each question can be broken down into
the responses for each group. For exam-
ple, students' opinions could be com-
pared to parents’ opinions or boys’ to
girls’.

Observing: If yvour observing has
been very focused, and you have kept
track of very specific events or behavior,
you may be able to tally or summarize
them easily. If you had a more general
purpose, you may need to look over
many notes to see what you have seen
over a period of time.

Interviewing: If you want to com-

pare interviewee's responses to various
questions, it is helpful to briefly sum-
marize what each person said about each
question and then compare answers.
« At the end of three weeks, Leon
and Tom had a deskful of data. Fifty
poll questions had been returned and
tallied by Cheryl and Janet. The boys
also had twelve taped interviews, each
one lasting fifteen or twenty minutes,
They figured it would take them about
five hours to listen to the tapes and
work out a coding system, and another
three hours to go over their results and
plan how to present it to the class.
They spent two evenings and two
afternoons organizing their data.

gt e

Guideline 6.

Share What You
Have Learned

Conclusions and
New Questions

After gathering and sorting your
data, what does it mean? Based on the in-
formation you have, you can draw some
conclusions. Don’t expect to make large
generalizations, but do expect to have
some significant new information. For in-
stance, you may have a clearer view
about the way agencies or clinics in your
community operate, or about what a
number of parents think, or about the
nature of particular programs for child-
ren. Don't “jump” to conclusions; stay
close to the facts.

What interesting new questions
emerge? Write down your conclusions
and questions on a follow-up form and
then share what you have learned with
the class.

Class discussion: How might Leon
and Tom present their project to the
class? What would you like to ask them
about their data?

| Tom’s and Leon’s Coding Form
|
|

Parent
Name Orlands Basliarsn:
! Age
Strongest Apvle trils; |

preference o
7 m{&?e 7 M&_

Strongest

dislike 4 .~ 47!“«
' ’/f
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|
important

comments

S D

Book: Jerdate ?}’g_ \7_45?1
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comments
about sample
real life
Book Lo L Lo
Any important information not coded
Farind ;ﬁo’?;‘éau«/ Vray”
A ?_{rf&_____m _(Z.&ig_ﬂ

Child
4-4
Lencrme .
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4
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i Here is part of the Follow-up Form
Leon and Tom wrote after they finished
examining their data.
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Conclusions from our/my pre

| | Say more about your expene
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Conclusions from our/my project
1

FOLLOW-UP FORM
(To be answered after the project is completed)

| was pleased that . . .

I was bothered by . . .

|  Iwasproud when|

I noticed that . ..

| was disappointed that
| learned that . .,

I was afraid of . . .

| remembered when | , .

What new questions do you have
as a result of your study?

Say more about your experience doing this project:

How might you look for information
about these new questions?

FOLLOW-UP FORM

nswered after the project is completed)

oject

New Questions
-

Exercise

Small group: Brainstorm new ques-
tions Leon and Tom might have as a re-
sult of their project, and fill out that sec-
tion of their follow-up form. Or, if a class
member has completed a project and has
conclusions to offer, the class could

brainstorm new questions from those
conclusions.

Guideline 7
Put Your
Results to Use

Doing Somethin
Aboﬁ:lgt It )

Your project need not stop here,
Give some thought to putting your con-
clusions to work. In some cases, “‘action”’
will simply mean telling the class what
vou have learned. Becoming better in-
formed about your subject can be re-
warding to the whole group. “Action"
could also mean writing a letter to the
newspaper. Other project findings may
offer the possibility of taking part in a
town meeting discussion, working for
greater environmental safety or im-
proved health facilities, preparing a list
of health resources to be distributed to
parents, or doing volunteer work. What-
ever the form, your action will be a way
of making a contribution—to your class,
to your community, and to children.

Here is a list of possible activities
you might do. After you have considered
the project ideas offered in this booklet,
and others your class has discussed or
started, brainstorm additions to this list.

m Design a “product’ for children: TV
show, toy, food, storybook, etc.

m Invite neighborhood families to class
to discuss what day care or health
facilities or cultural programs they
would like to have, and to brainstorm
ways of setting them up.

m Prepare and distribute information to
help people know how they can use re-
sources they do have.

a Write a “letter to the editor” or to an
appropriate public official.

m Plan an activity for children and
parents at your fieldsite, Sunday
school, or neighborhood center.

s Do some additional reading or explora-
tion.

® Seek a job or volunteer position
working in an agency or institution.

Doing Something
Exercise

Look at the conclusions Leon and
Tom made after they finished their re-
search. In class, brainstorm activities
that might come out of their conclusions.
In your opinion, which one of these ac-
tions would be the most useful and im-
portant?



The topics and areas suggested here are only
suggestions. You may decide to work in some other area
that reflects a particular concern you have about the way
society affects children growing up. Or you may choose to
pursue one of the suggested topics in an altogether differ-
ent direction. Use the ideas that follow as much or as little
as you need.

The general areas have been grouped in four cate-
gories:

Play and Entertainment (suggestions: Children's TV,
Toys)

The Physical Environment (suggestions: Sounds in a
Child’s World, Play Spaces)

Culture and Traditions (suggestions: Ways of Growing
Up, A Family History)

Community Resources (suggestions: Keeping Children
Healthy, Varieties of Child Care Facilities)

In each area several questions and at least one
method are suggested to help get you going. Do not try to
tackle all of these in one project. (More methods are in-
cluded in the guideline examples.) Using the guidelines,
you could choose a question that interests you and meth-
ods that seem to work best for that question and vou. Or
you could use the questions and methods to help think up
your own. Be sure you don’t bite off too much. If you plan
a large project, do it as a member of a team.

& 'lll L

Play and

Entertainment
Children’s Television

Some questions:

How many hours a week do young children spend watch-
ing television?

What programs do they watch?

Who decides what they watch?

What do children like best on TV?

What does children’s TV show children?

How do they react to what they watch?

What assumptions do children make about what they see?
About the “realness” of TV?

What values do different programs convey?

Some methods:

a) Observe and interview five or six young children; spend
several hours watching television with each. Take notes on
what they say, when they are bored, interested, scared,
confused, amused, etc. Ask them which are their favorite
programs and characters and why. Are the programs
“real”"? Would they like to be able to do some of the things
that television people do? Why is it that people on tele-
vision can fly, disappear, etc., when they can’t? Do they
think they will be able to do these things when they grow
up?

b) Distribute a questionnaire to parents. Explain why you
are doing your project. Do they regulate their children’s
TV viewing in any way? Why? What programs do they
consider good/bad? Would they like to see more programs
of a particular type? Do they think their children are af-
fected positively/negatively by TV viewing? Are they glad
that TV exists? Why?

¢) Consult people involved in children’s television pro-
gramming in your area. Write Action for Childrens Tele-
vision, 46 Austin St., Newton, Mass.; or Mister Rogers,
Family Communications, Inc., 4802 Fifth Ave., Pitts-
burgh, Pa. 15213; or a television network. What are their
aims for children’s television? What changes have they
seen over the years? What plans do they have? Where do
they stand on advertising to children? If you live near a
station that produces a program for children, try to get
permission to watch a taping session of one of these pro-
grams, and interview producer and performers. What are
their views on children’s TV and on the value of their own
contributions to it?




Play
Entertainment
Children’s Literature

Some questions:

What do young children like to read?

What books do adults favor for children in this age group?
Where do young children get the books they read, and who
chooses them?

What are some of the ingredients of a good storybook for
young children?

Who reads to children? How much? Why?

Have books for young children changed in the last thirty
years?

In the last fifty years?

Do children’s books support stereotypes?

What models for behavior do books offer children?

What values do some popular children’s books offer
children?

Some methods:

a) See examples in the guidelines.

b) Make a book for young children. List the reactions you
expect they will have to it. Read it to children at your field-
site (one to three at a time). Have a partner observe and
note how they respond, what questions they ask, etc.
What similarities are there in the children’s responses?
What differences? If your book has a message, do the
children understand it? What messages do you find in
other books available at your site?

¢) Talk to children's librarians and fieldsite teachers. How
do they choose books for children? Which books are most
popular? How do they account for the popularity? What
changes have they seen in children's books? What changes

would they like to see?

Children’s Toys

Some questions:

What kinds of toys do young children like best? Why?
What kinds of toys do adults prefer to buy for children?

Are children’s preferences in toys different from their
parents’?

What are some of the functions of children’s toys which
should be taken into account when making or buying a toy?

What do particular toys teach about cooperation? compe-
tition? sex roles? careers?

What influences parents’ (or children’s or others') selec-
tion of toys?

How have toys changed over the years?
How are toys promoted?

Some methods:

a) Ask five or six parents what toy or piece of play equip-
ment they have bought recently for their children. How
was it selected? Was it the child’s own choice, or the
parents’? What kinds of toys does the parent like to see his
or her child using? Are there any types of toys that are dis-
couraged in this family? Compare toy catalogs like Crea-
tive Playthings with several pages from catalogs like
Sears. What notions of what a child is and should become
are conveyed therein? Offer a page from each to parents
and ask them to select a toy and give their reasons, What
was the parents’ favorite toy as a child? Why?

b) Go to one or more Loy stores to observe children. List
what attracts them, what they do and say, how they inter-
act with adults. Interview some of them. What toys do
they like? Why? What would they do with them? In-
ventory and code the toys that interest children. Are they
simple, elaborate, expensive, cuddly, mechanical, safe,
meant for solo or group play?
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The Physical
Environment
The Sounds in a Child’s World

Some questions :

What are the daily sounds in the life of a child in your
neighborhood?

What do these sounds mean to a child?
Which ones are pleasing? disturbing?
Which ones get most careful attention?
Which ones get screened out?

What do children learn about this world from what they
hear?

What responses that had to be learned do they make to
sounds?

Some methods:

a) Spend several hours with a child. If possible, take along
a tape recorder to record the sounds in his or her environ-
ment, Take notes on the child’s responses to every sound.
Which ones are familiar to the child? Raise interest? Cause
irritation? Does the child notice any kinds of noises which
you might not have picked up by yourself? What sounds
does the child seem to ignore? Repeat the observations
with another child.

b) If possible, play back a part of the tape to the children
and record their comments on noises and voices. If not, lis-
ten to the tape yourself (skipping over sections where
nothing much was happening). Would you be able to tell,
just by listening to the tape, where the child lives and with
whom? How noisy is the child’s world? Of what kinds of
noises do you think there are too many? Too few? What do
the children seem to have learned about the noises in their
world? Present a portion of the tape to your class as part
of your report and give them a chance to talk about it.

Play Spaces

Some questions:

Where do the children in your neighborhood play? on good
days? on bad weather days? Who decides? How do they
get there?

Are there special play areas for children in your neighbor-
hood? What kinds of indoor/outdoor play spaces do
children of preschool age seem to prefer?

What kinds of play are encouraged in different play en-
vironments? by the amount of space? how they are set
up? what they contain? with whom they are shared?

How much supervision do children have in such play? How
safe is the area?

What messages might children pick up from a physical en-
vironment about being neat, careful or daring, sociable or
quiet?

Some methods:

a) Observe a single child playing in several different set-
tings over the course of a week or two. Use a camera if pos-
sible to record play at home (ingide or out), at school, at a
playground, at a friend’s house.

b) Spend one afternoon in each of a variety of public play
areas in your area (playgrounds, pools, fields), and any
other place where small children play. {sometimes, one
child's backyard serves as the neighborhood ‘'play-
ground.") Bring a camera along to record what you see.
By interview, phone, or letter, consult a town official for
information on exactly what recreational facilities are
available to children in your area. Inventory what is avail-
able for children’s play and record your observations of
what use the children make of the area.

News Item: “Scientists have found that babies are sen-
sitive and responsive to certain sounds even before they
are born. The sound of the mother's heartbeat, both before
birth and for a long time afterward, seems to have a com-
forting effect on a baby. This startling early sensitivity to
sound highlights the importance of what a child hears in
forming an awareness of his or her environment. "™
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Culture and Tradition
Ways of Growing Up

Some questions:

Are there any special traditions that different religious,
racial, or ethnic groups in your community follow in
bringing up children?

What efforts are made in schools and other places to help
children retain such traditions?

How do families cope when their traditions (values, be-
liefs, and desired behaviors) do not conform to those ex-
pressed in schools and stores, on television, etc.?

What traditions, history, and holidays are Bresented to
children in programs designed for them? How”

Some methods:

a) Interview your classmates. What holidays are ob-
served? How are family meals conducted? What differ-
ences do they feel between their family's values and tradi-
tions and the community’s? Do they think they will carry
on the traditions with which they grew up? In what ways?
If the members of your class all have similar life-styles, you
may also want to interview some families, preferably peo-
ple you know well, whose traditions and life-styles are
quite different.

b) Read several books and articles about growing up as a
member of a subculture in America. Prepare a question-
naire and look for answers in each book.

A Family History

Some questions: 3

How has the experience of growing up changed within a
family over three generations?
Where, when, or why have great changes in child-rearing
and family behavior occurred?

How do members of the family feel about these changes?

What was growing up like for your own parents and grand-
parents? size of family? family roles? children's respon-
sibilities and pastimes? punishments? treats?

What patterns or events in their early lives stand out
clearly as having had an important effect on their growing
up?

What do people from each generation treasure about their
own childhood?

What do people from each generation regret?

Are these the same or different?

Some methods:

a) Using an actual family, make a family album or scrap-
book that shows the growing up experiences of three gen-
erations, Include photographs, sketches, written notes,
copies of documents, written advice on child-rearing for
the appropriate period, styles of clothes and toys for chil-
dren, information about early schooling-in short, any
items that fill out a general picture of childhood for each
generation.

b) Find a family in which members of three (or more) gen- |
erations are available for interviewing. Spend some time |
with a member of each generation separately. Prepare a |
questionnaire for all participants to fill out, regarding
memories of how they were brought up, important early
experiences, and what changes in raising children they
have made, or would make, as parents. Then meet with all
of them together to read one another's responses to the
questionnaires and, if possible, tape the discussion among
them of ideas contained in the questionnaires.




Community Resources
Keeping Children Healthy

Some questions:

What medical or dental facilities for children exist in your
area?

Who may use them?

What services do they provide?

How can people find out about them?

How do people in your area feel about the quality of the
care given to their children?

Would they like to see other kinds of services established
which are not currently available?

What do staff members of these facilities have to say
about the work they do?

Are the families using the health facilities available to
them?

How does the government (local or national) contribute to
children's health?

What are some of the problems parents face? medical per-
sonnel face?
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Some methods:

a) Visit your community’s public medical facilities and
talk with staff members. Collect any brochures or other
written information explaining health care facilities, What
do staff members see as the strengths and weaknesses of
the community’s health programs for children? What ad-
vice would they give to parents, schools, day care centers,
concerning the use of these facilities?

b) By letter, phone, and interviews with consultants (con-
tact state health agencies, political representatives’ staffs,
the mayor's office, etc.) survey what Federal or local pro-
grams are funded. Which are available to people in your
area? List several of these, and poll parents to find out
whether their children have benefited from any that are
available and/or whether they would like to have any pro-
grams not presently available.

- sgege
Child Care Facilities
Some questions:

What kinds of schools and day care programs does your
community have for young children?

What do these various programs offer?

Who uses them?

How much do they cost?

Who is eligible to use them?

How do their programs differ?

What equipment, space, personnel do they provide?

What ideas do they have about how children should be
raised?

How do working parents feel about the child care they
use?

Are these programs adequate for community needs?
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Some methods:

a) If possible, visit all the programs for young children
operating in the area served by your high school. At each
school, divide your time between an interview with a staff
member and a classroom observation. Ask the staff person
to describe the program and the children who come to the
center. In what ways does this program offer something
unique for children? for parents? Does it seek to answer
needs of individual children and/or community needs?
How much does it cost?

b) Distribute questionnaires and/or interview families
with children up to seven years old in your neighborhood.
How do they feel about the different kinds of programs
available for their children? In their opinion, what is the
best kind of child care for children of this age? How large
or small should it be? How many hours a day should
children attend? What should children do while there?
Should parents be involved in the programs in any way?




