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Preface

During the past decade many books and
curricula have been written about infant
learning and ways to support an infant's
development. Why then did we develop new
material on infancy for EXPLORING CHILD-
HOOD?

For one, we feel it is important to pro-
vide materials designed with the level and
interests of EXPLORING CHILDHOOD students
in mind, offering questions and activities
that are appropriate to the actual situa-
tions in which students will be working
with babies, and building on the concep-
tual framework that has structured other
EXPLORING CHILDHOOD materials. Secondly,
we wanted to expand the scope of issues
typically addressed in books about infants.
Most recent boocks for caregivers on in- |
fants focus simply, albeit thoroughly, on
infant development and techniques care-
givers can use to support development.
Babies Are Beginnings deals with these
issues, but in each aspect of development
goes on to explore the individuality of
infant style and temperament, the expecta-
tions and reactions of caregivers, and the
patterning of caregiving relationships.
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Overview

It happens thousands of times every day
around the world--the birth of a com-
pletely new human being. Each baby may
bring chores, cares, and awesome respon-
sibilities, but above all babies offer
their parents and all who care for them
the wonder and excitement of being there
in the beginning--to see and to contribute
to the growth of a new person.

Through advances in biology, medicine,

and other sciences we now know a great
deal about human development right from
conception on. But no amount of scien-
tific knowledge can reduce the fascination
of getting to know a baby firsthand and

of learning from that baby, and through
that relationship, about parenthood, our-
selves, and the human species.

This unit helps students explore the fas-
cinating period of infancy by guiding
them through experiences to learn about
one baby while at the same time learning
to care for that baby. Unit materials
provide information on infancy, suggest
activities and issues to explore, and
structure a close helping relationship
with the baby's primary caregiver. Hence
the unit tempers theory and research on
infancy with direct personal experience
for students with those most deeply in-
volved--babies and their parents.

Goals

This unit is built around the interplay of
three goals:

1. To acquire knowledge and understanding
about the general needs and patterns
of development in infants.

Students examine everyday aspects of
babies' lives (like sleeping, eating,
reaching, walking, understanding,
speaking, relating to others, and be-
coming autonomous) to learn what most
babies can do at various ages and how
their needs and abilities change as
they grow.

2. To recognize individuality and differ-
ences of temperament among babies.

Each baby is born with his own way of
being as he develops. These styles
can be described in terms of how
adaptable a baby is, how distractible,
persistent, rhythmic, predictable,
active, how intensely or how quickly
he responds. Temperamental qualities
show in almost everything babies do
and are integral to their growing
personalities.

3. To be aware of how patterns of parent-
child interaction are established
during infancy and how they reflect
not only parental expectations and
experiences but also the personalities
of both baby and parent.

From the beginning, parents and babies
grow and change in response to one
another. To this process, caregivers
bring the values and practices of
their culture, their own temperament,
habits, beliefs, and expectations for
themselves as parents and for their
child. For their part, babies bring
the powerful influence of their own
temperament. Caregivers who recognize
this process may see that they have
more latitude with their infants than
they first recognized and that in be-
ing effective parents it is as impor-
tant to recognize their own needs and
abilities as it is to understand the
needs and abilities of their baby.



As a whole, the course of study is de-
signed to offer students the chance to
gain understandings and practice skills
that enable them to care responsibly for
infants.

Learning Context

Babies Are Beginnings combines class ex-
periences and materials with field experi-
ences focused around a special relation-
ship with one baby and his or her primary
caregiver. Activity cards inform this
experience with information drawn from
practice, theory, and research, with sug-
gested observations, activities, and in-
terviews, and with questions to stimulate
students' consideration of open-ended
issues.

Through their involvement in caring for

an infant, combined with unit materials,
students can gain insight into their own
temperaments and development.

Because baby-caregiver relationships are
intimate and personal, we have based this
study of infancy in field work which fea-
tures a close relationship with one infant
--more like baby-sitting or parent-helping
than work in a child-care group setting.
To maximize learning under these condi-
tions, we developed the set of activity
cards, so that:

students can shape their study to the
age and abilities of their particular
infants by choosing among cards and by
working individually or with a small
group of students whose babies are
close in age;

- students can easily share information
and projects with parent-partners.

LEARNING FLOW

The unit design creates the following
dynamic flow of learning among five ele-
ments:

1. Babies Are Beginnings and other
EXPLORING CHILDHOOD materials

2. class experiences and group sharing

3. the student

4. the parent-partner

5. the baby
course b
materials P class
\ /, /’
7 4

<« baby

4 Ccourse input of important

— ¥  information and of stimuli
to observe, investigate,
analyze, and act on.

/)\“\This mutual exchange is a

key element of learning in

—p the unit.

‘—_
Students pool experience
Pid and learnings from the
e ,’ basic triangle to enlarge
K, the scope of what they know

about infants. This shar-
ing helps them to general-
ize about infant develop-
ment and to recognize dif-
ferences among infants.

In thinking about infant
and caregiver behaviors,
students examine their own
values, behavior, and ex-
pectations.

"*~», And we hope parent-partners
! * will find similar benefits.



THE TEACHER'S ROLE

You play a crucial part in setting this
dynamic in motion and supporting learning
as facilitator and resource person. You
will serve as facilitator by:

organizing time and your room so stu-
dents can work on their own and in
small groups;

+ helping students establish relation-
ships with infants and parent-partners;

bringing the whole group together for
film viewing, speakers, or discussion.

And you will act as a resource to indi-
vidual students and small groups by:

- helping them plan activities;

leading discussions about issues
raised by unit materials or the stu-
dents' caregiving experiences;

supplementing student discussion with
information and activities from this
guide and other EXPLORING CHILDHOOD
materials;

providing other written resources,
such as a classroom collection of
books on infancy (see bibliography);

sharing your knowledge of agencies and
people in the community who work with
infants and parents;

- drawing upon your own experience as a
child (and maybe a parent) in discus-
sions with students.

Parent-Partners

Students can learn most about what infants
are like and what supports their develop-
ment through active, guided involvement
with infants and their caregivers. It is
therefore very important to find infants
with whom students can work and to estab-
lish good relationships between students
and caregivers.

The infant with whom a student establishes
a caregiving relationship is called "your
baby." Since it is important to think

of babies as individuals, we use singular
pronouns and have therefore chosen to use
"he" and "she" randomly when referring to
babies individually.

Recognizing that babies are cared for in
many settings, we refer to the adult with
whom students work as parent-partner,
mother, father, parents, and caregiver.
No single term will apply to every stu-
dent's situation. Therefore, instruct
students to adapt each card to their par-
ticular experience. For instance, if a
card asks them to interview their baby's
parents and their parent-partner is single,
they would be expected to interview only
the parent available.

Guidelines for the student/parent-partner
relationship should be discussed thorough-
ly and adapted to suit your community and
group.

Finding Partners

With your guidance, students can help one
another find potential parent-partners.
Some may have a new infant in their home,
extended family, or neighborhood and could
arrange a partnership on their own. Stu-
dents who are themselves parents could use
the materials with their own infants and
be paired with a more experienced parent-
partner as well.

Other ways to locate parents of infants
are:

- contacting pediatricians, well-baby
clinics, visiting nurses association;



putting up posters in laundries,
pediatricians' offices, hospitals and
clinics, child care centers;

student, two students might work together
with an infant and parent. Furthermore,

while much of the unit material focuses on
infants under one year old, students could

- telling about the course in a local work with older babies.
paper or radio station;

Their campaign to locate parent-partners

- contacting maternity ward staff in will help students begin thinking over
charge of in-hospital baby-care edu- their own responsibilities, opportunities,
cation; and concerns in the relationship.

- sending letters home with young school Here is a sample of the sort of letter
children or children in child care that will be needed to send to prospective
centers. partners explaining the program and the

part students will take with babies and
1f a partner cannot be found for every caregivers:
Dear

Our students are studying a unit called Babies Are Beginnings to learn how babies de-
velop, how each baby is unique, how to support a baby's individual development, and
how babies and adults influence each other's growth. Students in this course will use
written and filmed materials in class and work with a baby and his or her parent or
other regular caregiver at least two hours every week.

As a student's parent-partner, you can share what you know about your baby and about
being a parent or caregiver. The student, in turn, will help care for the baby while
doing observing and interviewing assignments for class. You may enjoy doing some
assigned activities with the student and are welcome to. Of course, if you ever object
to an activity or observation a student wants to do, or do not wish to discuss some-
thing, please say so.

Our goal is to give students skills, practice, and understanding that will help them
to care responsibly for infants. We expect that you will find the ideas and activities
students bring to you and your baby interesting and helpful to you as a parent. And
we hope you will plan to join us in occasional special meetings we will hold to bring

parent-partners together to discuss the course and what it is about. Our first get-
together will be

-

Sincerely,




Guidelines for the Relationship

The relationship among students, infants,
and caregivers should be one of mutual
enjoyment and learning. Parent-partners
can share their experience and their
knowledge of their baby; students can en-
tertain the baby, offer some help with
chores, and share what they pick up from
the course and their own observations.

Parents should expect that students will
have course commitments to carry out dur-
ing their wvisits, but these are designed
to fit the schedules of babies and parents
so students can be genuinely helpful at
the same time.

Many projects (preparing a meal, observing
how the baby recognizes people) can be
done by students and caregivers together.
As far as possible, parent-partners should
be expected to join students in discussing
and carrying out unit activities. However,
remind students that they must use sensi-
tivity and discretion in judging whether
their parent-partners wish to pursue a
particular subject or activity.

Privacy: Many cards call for students

to observe their infant and parent-infant
interactions, or to interview parent-part-
ners. Make it clear to parents, to stu-
dents, and to all involved that the intent
of these activities is not to "check up"
on parents but to help students learn
about real infants and real parents from
real experiences.

Time: Students should spend at least two
hours a week with their infants. This
could be during school hours (under re-
leased time) or after school. The rela-
tionship might last two months, a semes-
ter, a year. Three months is probably an
average length of time for this unit, but
some teachers prefer to combine it with
other EXPLORING CHILDHOOD units and spread
it over a longer period.

Expenses: Since students will be learn-
ing as well as helping, we recommend that
they not be paid for their weekly visits;
these visits are part of their course com-
mitment. However, students are likely to
become qualified as excellent baby-sitters,
and parents may wish to hire them as such

for additional time. Parents and students
should discuss the difference between
these situations. (Nonschool, volunteer
programs might want to include some way

of paying students for some of their
course field work.)

A few projects (preparing a meal, making
a toy) might involve small expenses which
could be covered by a fund-raising project.

Parent Meetings

We suggest providing structured meetings
for parent-partners:

to acquaint them with the unit program;

- to provide a forum in which parents
can exchange ideas, concerns, and
experiences;

+ to give students a chance to draw on
the experiences of different parents.

At the first meeting, you and the students
could introduce participants and describe
the program. Then together the group
could discuss and clarify expectations.
Seminars for Parents (EC) has information
on organizing and leading parent meetings,
along with specific seminar agendas.

Films that relate to this unit (see the
"Film Section" of this guide) can be shown
and discussed at some of the meetings.

Although you might lead the first such
meeting, your students could plan and
carry out the others, drawing on their
growing experience in class and baby care
and on other EXPLORING CHILDHOOD materials.
See Getting Involved (EC), pages 45-48,

and Working with Children teacher's guide
(EC) for ways of involving students in
planning a seminar for field partners/
supervisors.

At the final meeting, students and parents
could describe the projects they have done
and what they have learned together about
their infants and caregiving. If parents
have been bringing their babies to these
meetings, the group will enjoy noting how
the babies have changed and may want to
discuss developmenta® patterns reflected
in these changes as well as individual
differences among the babies.



Materials

Basic materials for Babies Are Beginnings
are sets of 24 activity cards; two films,
"Gabriel Is Two Days 01d"™ and "Bill and
Suzi: New Parents"; and the poster,
"Directions in Development." Depending
on the size of vour group you will need
two to four sets of cards.

The following EXPLCRING CHILDHOOD materi-
als are alsc relevant for this unit.

They are identified thus (EC) when they
are referred to in the text of this gquide.

The Inguirer--guide for community study
skills.

Looking at Development student booklet

and teacher's guide--for ideas about using
the "Directions in Development" poster,
the "Gabriel" film, and collecting obser-
vations over time.

Making Connections student booklet and
teacher's guide--for theories about de-
velopment.

Family and Society teacher's guide, Part
One; "Children at Home" films on Rachel,
Seiko, Jeffrey, and Oscar; and the film
"Around the Way with Kareema'--for con-
sidering how different families translate
their values into ways of handling their
babies and for looking at socializing
interactions in homes where babies are
present.

A Child's Eye View student booklet and
teacher's guide, and the film "From My
Point of View"--for information and activ-
ities on egocentrism.

Under Stress student booklet and teacher's
guide--to supplement Card Q, "Stress and
Support for Parents."

Doing Things student booklet--for ideas of
activities and play materials.

Seminars for Parents--for ideas on leading
parent meetings.

Teaching and Evaluation Strategies--for
suggestions on role playing, film viewing,
observing, brainstorming, and small-group
work.

Activity Cards

Each card carries information about in-
fants and parenting along with activities
and observations to guide students in
their experience. Cards range greatly in
length, difficulty, and the ratio of in-
formation to suggested activities. Some
have many questions, others no more than
two or three arising from a central task.
Everyone in a group should be able to find
cards suiting their interests and abili-
ties.

The themes of development, individual
differences, and parent-infant interaction
recur throughout the cards. Therefore
students can benefit either from working
with a wide range of many cards, or from
working intensively with only a few cards.
You can decide whether to urge all or some
of your students to do all 24 cards or to
have them focus on individually selected
cards.

Sequence: The cards can be used in any
order. We recommend, however, using the
following cards early in the unit so stu-
dents can conduct observations over time:

Card B, "When Does a Baby Know You?"

Card C, "Reaching: It's Not Only the
Hand That Counts"

Card D, "Look, I'm Walking"

Card F, "Learning to Talk" *

Card H, "Sleep Like a Baby"

Card M, "Inside the Baby, Looking Out"

Ccard K, "Feeding Your Baby"
Card L, "More Than Food Alone"
card 0, "Crying"

Card X, "Someone Special," is best used as
a summarizing activity toward the end of
the unit.

Supplementary Forms: Many cards mention
using a special form for observations, in-
terviews, activity planning. Suggested




formats for any such forms are included in
this guide, pages 63-82, and are referred
to in the notes for individual cards. You
can duplicate enough forms for each stu-
dent and file them next to the activity
cards. Use of these forms helps students
share and compare information and helps
you keep track of students' work.

Organizing the Class

At the beginning of the unit, while the
group is locating parent-partners and do-
ing Introductory Activities, you can cir-
culate sets of cards to acquaint students
with the topics and format. At the same
time, discuss how the class will be organ-
ized to use them.

The cards are ideal for setting up a self-
run class. You might work out a contract
system in which students complete a cer-
tain number of cards in a certain length
of time. For instance, everyone might
have to finish a certain number of cards
by a certain day and report to the class.
Then everyone would start new cards.

There are a number of possible working
arrangements. Students can work on cards
as individuals. A group of three or four
can work on a card together from start to
finish. Students who worked individually
on the same card can come together to pre-
pare a report. A small group can work on
a set of related cards (like those on
food) .

You can have students decide what card to
start with, or you might offer them sev-
eral to choose among (perhaps some of the
nine recommended for early use). Three
or four students would sign up for each
selected card, report at the end of a
week, and then rotate.

Whole Group Activities

When students are doing a great deal of
individual work, whole-group activities
help maintain a sense of group sharing.
Film viewing and discussion lend them-
selves to this sharing, and the activity
cards themselves offer many such oppor-

tunities. They suggest a number of
particular activities which can be done
by the whole class (fixing baby food,
inviting a speaker).

You might intersperse spans of individual
and small-group work with times when
everyone works on the same card (e.qg.,
Card W, "Careers with Infants"; Card T,
"Make a Toy"). Or you might plan to de-
vote some part of every class session to
whole~-group activities.

Warm-up Activities: The guide notes for
many cards suggest activities and discus-
sion questions which the whole group can
do together to prepare for individual use
of the card. You can use these activities
to stimulate curiosity about aspects of
infant development and to arouse interest
in specific cards, doing several as Intro-
ductory Activities and others later in the
unit when students are changing cards.

Comparisons: Some cards (like those on
sleep, mobility, food) suggest comparing
the behavior of infants of different ages
and temperaments. The whole class can
make comparisons when most students have
completed their observations on a given
topic. Here are three examples of ways
to do comparisons:

+ Every student fills out a file card,
or supplementary form, giving the
baby's age and describing the baby's
development in a given area. When
these have been arranged from youngest
to oldest, a small group can look
through them to find (a) similarities
among babies of various ages, and (b)
patterns of change that come with age.

- Students meet in groups with others
whose babies are close in age. Each
group writes a behavior description
for their age group on a sheet of
newsprint. The descriptions are
posted in order from youngest to old-
est, and the whole class looks for
development and patterns.

To look for individual differences,
too, students group with others whose
babies are close in age. This time
they look for differences in develop-
ment. (Most one-year-olds are prac-



ticing or getting ready to walk, but
what differs in how they do so?)

Reports and Discussions: Individuals or
small groups can make class presentations
of their work on a card and then lead a
discussion on issues raised by the presen-
tation and the card.

Use of Journals

Every student should get a sturdy notebook
to use during the unit. They should bring
their journals to class for activities

and questions on the cards and for sharing
ideas in small-group discussions. Jour-
nals can also be used in addition to, or
instead of, forms duplicated from this
guide to take notes on observations and
interviews.

Encourage students to use their journals
any time for jotting down reactions to the
material, to a particular visit with their
baby, to the experience of caregiving or
parenting, to a class discussion. See
Teaching and Evaluation Strategies (EC),
pages 19-25, for a further discussion of
using journals.

Students might keep mementoes or pictures
of their baby in the journals to give to
their parent-partners at the end of the
unit as a Baby Book. Students who want to
keep their own writing could make a sepa-
rate Baby Book if they wished.

Relation to Other
Exploring Childhood Units

Babies Are Beginnings might be used as an
opening unit for EXPLORING CHILDHOOD, per-
haps for the first six weeks. It could
be used with portions of Getting Involved,
which introduces observing, journal keep-
ing, and consideration of helping roles;
and with Looking at Development, which
introduces the study of child development.
It could be used during the last two
months of the year to look back to the
beginning of a child's development.

Another option is to have some students
use the activity cards and work with in-
fants while others work in preschools.

Common class activities like film viewing
or learning to observe would serve both

groups.

Or some individual students, especially
those who baby-sit for an infant or have
an infant in their own family, might occa-
sionally use the cards over an extended
period of time or do some as a special
project while working in a fieldsite and
studying other units.



Observing and
Interviewing

To gain skill in observing and interview-
ing, students will need help from you at
the beginning and throughout the unit.

Why Observe Babies?

This unit asks students to look carefully
at babies to see what they are really
like, what they do and don't do. For
years, people believed that babies could
see only light and shadow, but when re-
searchers observed babies carefully, they
learned that four hours after birth,
babies look more at one form than another.
Observers can learn a lot about a baby's
needs, abilities, and temperament by ob-
serving carefully. And observing a baby
with his parents can show what both are
learning from that interaction. With so
much yet to be discovered about babies,
your students can help discover some of it.

Problems in Observing Babies

One difficulty in observing is looking at
a baby without having what we see be col-
ored by our beliefs and the beliefs of
everyone around us about what babies are
like. If we believe that babies are help-
less, floppy things, we might not notice
the capabilities they are born with, or
how actively they participate in getting
their needs met and learning about the
world. Or if we believe that babies are
born with an urge to be bad and destruc-
tive, we might see their explorations as
deliberate attempts to annoy us.

Another problem in observing is intepret-
ing what we see. It's not always easy to
tell from the outside what's really going
on with a baby. A baby who's eating and
has food coming out of her mouth may look
as if she's deliberately shoving it out,
but she may simply be feeling the food
with her mouth. Or we may interpret a

baby's behavior as we would an adult's.
For example, students might miss a baby's
first attempts to reach because it may not
look like "reaching" when she stares at
something with her arms flailing.

A third problem is drawing hasty conclu-
sions from what we observe about ways to
act with babies. (If a baby starts crying
when his bottle is empty and taken from
him, it does not necessarily mean he is
still hungry and should be given more
food.) Freda Rebelsky says, "Knowing
something about a baby does not guarantee
that you'll do 'the right' things for it.
It doesn't follow inevitably, because we
don't know all about what helps growth."
Nevertheless, caregivers who have observed
carefully and know their babies well are
better equipped to meet their babies'
needs than they otherwise would be.

Developing Observing Skills

Teaching and Evaluation Strategies (EC),
pages 45-53, discusses use of observation
further.

Being Specific: Students' initial obser-
vations should be very specific and struc-
tured. Observation assignments on the
cards give students specific things to
look for, and the forms suggested in this
guide indicate structures to follow.

Looking with an Open Mind: Urge students
to be as thorough as possible in noting
things that happen. BAs long as people
thought babies could not see, they them-
selves did not see all the evidence that
babies did indeed recognize shapes, track
moving objects with their eyes, and, in
fact, did recognize their mothers, just
as mothers had been saying all along.

Keeping an open mind also means trying

to imagine what the baby is experiencing.
Card M, "Inside the Baby, Looking Out,"
suggests that students watch the baby do
disappearing games as if they were inside
the baby's head, looking out. This exer-
cise in shifting point of view is useful
in all observing. Students could con-
stantly remind themselves to ask:

How does this look to the baby?



What's the baby trying to do or say?
How might the baby interpret this?

Practicing: Students could prepare to
observe with observation assignments in
film viewing. Films like "At the Doc-
tor's," "Bill and Suzi," "Kareema," and
several "At Home" films offer opportuni-
ties to observe interactions with infants.
In considering how you might use films

for practicing, look at the film section
of this guide for notes.

Discussing Observations: Discussions of
students' observation notes should raise
the issue of cultural biases and inter-
pretations. Suppose an observation noted
that "the mother looked angry." If you
ask questions along this line:

What specific signs did you see of
this?

Why did you interpret these signs in
this way?

How else might you explain what you
saw?

What did you see that you didn't ex-
pect to see?

Students may begin to realize that others
may see things in different ways than
they do. With this, they may become able
to see more in their observations and be
freer of biases.

But the way we see can never be completely
separated from our culture, any more than
the baby can be. Discussing the effect of
biases on observations is a useful start-
ing point for discussing the effect of
biases on babies. If our expectations
about babies color the way we see babies,
they also color the way we respond to
babies, and as a result the way babies re-
spond to us. Several cards deal with this
area: Card P, "Dealing with Crying"; Card
E, "Getting into Everything"; Card X,
"Someone Special."
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Why Interview
Parents?

The parent or caregiver spends more time
with the baby than anyone else. They may
be together all day, and may have been
since the baby's birth. Even though their
perceptions and memories cannot be un-
biased, the parents probably know that
particular baby better than anyone else
does and can pass on a lot of solid in-
formation.

The parents also know better than anyone
else how having a baby changes their daily
life, the way they see themselves, their
personal goals and expectations. They can
give students a realistic sense of the
difficulties and rewards of parenting.

Problems in Interviewing

As with observation, interpretation and
bias make interviewing an imperfect art.
Students should recognize that people can
quickly forget things, especially if they
didn't particularly notice them at the
time; people may even unconsciously match
what they remember to what they would
like to think happened ("My babies never
cried").

Freda Rebelsky gives the following ex-
amples of how even events in the present
may be lost or distorted:

When I was doing observations in the
home with mothers and babies, I would
ask, for instance, "Do you feed on

a schedule or not?" They would say
"yes" or "no," yet scheduled mothers
always had some unschéduled times, and
nonscheduled mothers had some sched-
uled time. I might ask how many meals
the baby ate the day before, and some
mothers would reflect and not be able
to say.

To understand that memory is a variable
thing and that parents' perceptions are
colored by their expectations of babies
and their relationship to their baby is
not to say that parents cannot be trusted



to give honest and useful information, but
only to remind students that everything
happens in, and is seen in, a context.
Parents can share a wealth of information
to which they might not otherwise have
given much thought, and it can be a pleas-
ure to share what they know and remember.
We have tried to structure assignments to
"talk it over with your parent-partners"
so parents will find these conversations
as interesting and useful as students.

Some students may run into the problem

of asking questions about something their
parent-partner is reluctant to discuss;
or in some parents' culture it may be con-
sidered disrespectful to ask elders ques-
tions. Cards remind students to secure
parents' permission to do activities and
to check that parents are willing to dis-
cuss an issue before they ask questions.
Students mav not need to ask directly to
have a sense of what they can discuss.

The opposite problem is that some students
may be shy about asking parents questions,
even though the parents might appreciate
their interest.

At parent meetings, you can discuss with
parents their role as students' sources
of information about babies and parenting.
But in the end, students themselves will
have to decide the best way to learn from
their parent-partners.

You can assure students that in most cases
parent-partners will be interested and
willing to talk over issues the cards
raise. After all, if you have clarified
the goals and expectations of the partner-
ship arrangement in the beginning, it is
unlikely that parents who feel uncomfort-
able talking about their baby and their
parenting would have agreed to participate.

Developing Interviewing Skills

think of most of
simply having a good
conversation about an area of mutual in-
terest. Questions on the cards center
these conversations on the particular
focus of each card.

to
as

Encourage students
the "interviewing"
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Practicing: A pair of students can role
play an interview activity while others
watch for cues about whether the "parent"
felt comfortable talking about the issue.
Discuss these observations and ideas about
how the "student" could seek answers in
ways other than direct questioning.

Students can also use role playing to test
questions. Working in pairs, one student
would interview another who plays "parent"
and responds with his or her own baby in
mind. Students can then switch roles.
Afterwards, in pairs or as a class, stu-
dents discuss:

As "parent"

What were your feelings abcout answer-
ing these gquestions?

Were they clear enough?

Were any hard to answer? Why?
Would you like to add anything the
questions did not cover?

As "student"

What feelings did you have in carrying
out your interview?

Did the wording of the questions seem
awkward when you asked them?

How would you change the questions
next time?

The practice interview could also be done
by one pair of students for the class to
observe and discuss. Teaching and Evalua-
tion Strategies (EC) has further sugges-
tions about using role playing.

Planning: Students might brainstorm ways
to bring up assigned topics in conversa-
tion, phrasing questions informally in
ways that are comfortable to them and
their parent-partners. Students who feel
they can't ask questions at all may have
to rely on what they observe or recall the
parent having said in the past.

The formal structure of a printed inter-
view form may help some students open up



conversations with parent-partners. The
two can sit down together to fill out the
forms. Further assistance in preparing
and carrying out interviews is offered in
The Inquirer (EC).

Putting Information to Use: The cards
make many suggestions about sharing infor-
mation with classmates, comparing for
similarities and differences, or filing
forms chronologically to look for develop-
mental patterns. As they hear others de-
scribe what they are learning from parents
and recognize the value of gathering in-
formation, students who feel hesitant will
be encouraged to approach their own parent-
partners.

12



Activities .

The following activities help students
think about what babies are like and what
it's like to care for babies. They can be
used to introduce the unit while students
are arranging placements with parent-part-
ners. The Warm-up Activities included in
the guide notes for many of the cards are

also suitable for use as introductory
activities.

What Is Infancy?*

You might open the unit by asking students
to jot quick answers to the following
questions:

When do you think infancy ends?

What is the period after infancy
called?

List five words describing what in-
fants are like.

Responses can be shared in small groups or
listed on the board.

Does infancy end when babies talk?
are weaned? feed themselves? become
toddlers?

Do our ideas about the duration of in-
fancy influence the way we respond to
babies at different ages?

Similarly, students' five descriptive
words for babies lead to a discussion of
people's perceptions and expectations of
babies:

Are they seen as demanding, wet, and
messy; as sweet and cuddly; as cute,
dependent, loving?

What difference does our image make in
the way we treat a baby?

*We especially thank Freda Rebelsky for
her suggestion of this activity.
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Obviously, infancy is no single phenomenon,
and you can point out how different babies
can be from each other. If some students

are

describing newborns and other one-

year-olds, you can call attention to the
difference age makes.

What Is a Baby Like?

This set of questions could be used to
find out what students know or believe
about babies (and to whet their curiosity).
Have students record their responses in
their journals so they can look back at
the end of the unit. But before they do,
you might ask the questions again. Some
of the questions have fairly simple an-
swers; the last three are controversial.

L

Can newborn babies see? (Yes, and
they look selectively at more inter-
esting objects [Card B].)

Can newborns hold onto someone's fin-
ger and support their weight? (Yes
[Card C].)

Do newborns have any protection
against suffocating? (Yes, they in-
stinctively turn their heads.)

(Look for illustrations of questions
1l to 3 in the film "Gabriel Is Two
Days 014.")

Can babies remember? (Yes, they re-
member and recognize their caregivers
[card B].)

How much do most newborns sleep?
(Average of 16 hours, but range can
be 10 to 20 hours; sleep is fitful,
short intervals [Card H].)

How much do most one-year-olds sleep?
(Amount required does not change much
from early infancy but is organized

into fewer, longer periods [Card H].)

How often do newborns eat? (Ranges
from continuously to four-hour inter-
vals [Card L].)

How often do one-year-olds eat? (In
our culture, three times a day, with
snacks [Card L].)



9. What are some reasons babies cry?
(Hunger, indigestion, cold, wetness,
fatigue; desire for skin contact,
change of position, movement, visual
stimulation, company [Cards O and P].)

10. If you hid a ball under a blanket,
would a young baby know where it went?

(No, not the first times [Card M].)

11. What does a toddler need to eat?
(16 oz. milk, 2 oz. protein which con-
tains iron, 2 oz. green and yellow
vegetable, 1 oz. orange juice [Card
I].)

12. Why is "no" sometimes the word an 18-

month-old toddler likes to say most?
(Getting more independent [Card NJ].)

13. If you pick up newborns whenever they
cry, will it make them spoiled? (Card
Pi)

14. Should parents put breakable things

away or teach their one-year-old not
to touch them? (Card E.)
15. Do fathers as well as mothers have a
part in caring for babies? (Card S
and "Bill and Suzi: WNew Parents.")

Students can meet in small groups to talk
over their written answers, or the whole
group could discuss them one by one as you
go along (after time for each written re-
sponse). You could follow up the question
session with the film "Gabriel Is Two Days
old."

Values Clarification Activities

"Exploring Values" in the Family and Society

Teacher's Guide, Part One (EC) describes
activities useful in preparing students for
this unit and for their work with
caregivers. Point out that just as there
are differences among students' beliefs or
in how things are done in their own homes,
the families and child care centers stu-
dents visit may have different beliefs and
ways of caring for babies. Students may
encounter practices that are unfamiliar to
them. As they learn how to make individ-
uval decisions about what seems best to do
in different situations, these activities
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can help them consider the merits and
limitations in a variety of approaches.

What Is Parenthood Like?

Have students write a paragraph in their
journals describing their notion of what
being a new parent is like. You might set
the scene something like this:

You're on your way home from the hos-
pital with your newborn baby. You've
been anticipating this moment for nine
months. Sometimes you (your wife)
felt ill or got tired more easily than
usual, but mostly you felt special and
eager. It was exciting to feel the
baby kick, and you've looked forward
to really seeing and holding your baby.
The delivery was hard work, but now
all the waiting is over. What will
life be like this next week? How will
your life be changed from what it was
before?

Students might share their descriptions in
small groups. Ask them to discuss posi-
tive and negative things in their descrip-
tions. Do any show only the pleasant or
only the difficult aspects of having a
baby?

Many students may have had little contact
with babies, and their descriptions may

be almost all imagined. Some students may
base their descriptions on family stories
or their own experiences with babies in
their families. Encourage them to share
these. (Card Q, "Stress and Support for
Parents," deals with circumstances that
can make having a new baby harder or
easier.)

Interview Your Parents

After they have imagined life with a new
baby, have students think of three or four
questions to ask their parents about what
it was like. For example:

What did you do before you had a baby
that you couldn't do afterward?

What new things did you have to do and
think about?



Students could show their imagined des-
scriptions, "What Is Parenthood Like?"
to their parents and get their reactions.

This is a good time to tell students that

many cards suggest going to their own par-
ents for ideas. Suggest that they explain
the unit to their parents during this in-

terview. Their own parents are a valuable
source of experience and can give students
perspective on their own development along
with information about babies and parent-

ing.

Students could discuss how their parents'
memories compare with what they had imag-
ined and then go on to discuss:

What might influence the way parents
remember or describe their babies?
(For instance, babies might seem es-
pecially demanding or sweet depending
on how hard they are to care for.)

Babies and Parents in the Media

Many of the ideas students have about
babies may come from sources other than
experience. Aask them to collect ways in
which babies and parents are represented
in their culture:

in magazines--by clipping out ads and
photos,

+ on TV--by taking notes on ads or pro-
grams.

Have students in small groups put their
collections together and make two lists of
words describing (1) a baby, and (2) par-
ents who might be represented by these
collections. Discuss:

How do the "media baby" and parents
compare with what students know about
actual babies and parents?

Why might babies and parents be pre-
sented in media in these ways?

For class discussion, some students might
act out ads or scenes they have seen.
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Can Adults Make a Child
into Anything They Want?

This debate activity can introduce two
important themes in the unit: (1) the
individuality of each baby, and (2) the
ways babies and parents influence one an-
other.

Begin by having students discuss briefly
how the following two statements differ
from each other:

I will make my baby into the president
of the United States, or at least a
successful lawyer.

Children know what is best for them.
Children learn from their own mistakes.

Then have the class divide to debate these
positions:

1. Parents can make a child into anything
they want.

2. Parents can't really affect what their
children are like.

Both positions are extreme, but students
should take one for purposes of debate.
After the groups have organized arguments
to support their positions and presented
them, open the debate to general discus-
sion. You might tape record the debate
and play it at the end of the unit for
further discussion based now on direct ex-
perience. The debate need not end conclu-
sively, but the following points should

be recognized:

- All babies are born with individual
temperaments.

* Parents influence their children,
whether they intend to or not, with
everything they say and do.

+ Children likewise influence their
parents' beliefs and behavior.

* What children become is the result
of an interaction between their tem-
perament and the influence of their
parents and all the rest of their
environment.



Notes on individual Cards

A  DBabies Are Beginnings

e soofgog

Babies are the beginnings ol a new lite —and a new hife for Iheir
parents, relatives, and friends Every baby follows the same sequence ol
developmen! Yet each baby 1s a new and unique person, someone
special

Inthus unit. you will make weekly visits {0 a baby and his or her
parent or major caregiver You will use this series of activity cards on your
own or with small groups of studenls lo consider

#wnat mostintants need and do. and now these —
—_

needs and abilities cevelop 5
@ one particular infant s way of being and developing ]
@ haw parenls and other caregiversreac! loaninfant §

behavior and changes
& how inlants react 1o their caregivers \ :

&y ‘It*‘,}

!

@whal caregivers wonder of worry about

Working with Your Baby and Parent-Pariner

Do you know someane with a baby? Find oul whether he or she
would be interested in sharing ideas and baby care with a helper wha 15
Iearming aboul babies You could arrange to wisit them for al least lwo
hours a aeek every week for six 1o eight weeks |l you dan't, you can work
with athers in your group 1o look lor intereslod parents or day care centers
N your community

- What You Will Be Doing
These aclivity cards provide some infarmalion about babies as well
as lals of suggestions for observations and aclivilies—1hings 1o watch for
n your baby. games to play. loys and lood to make, and queshons 10 ask
parents Along with these cbservations and achivilies, you will be helping
the baby s caregiver play with and care for the baby. and you and the
careqver will talk over ideas together
Remember Ihese twa important things
1) Whatever you do wilh the baby should be done aniy with ine parenis
permissian
[2) When you re doing assignmaents and lalking with parenls, use your
judgment about what they leel willing lo talk about
These cards will serve as your guide. bul your common sensa can
help lo adap! them o fit your particular baby caré siluation

This card introduces the unit to students.
You might read parts of it aloud to intro-
duce the cards, and students should review
it when tlay look through the cards to
select ones to work on.

Brainstorming Beginnings

Every new baby marks a new beginning for
himself and all the people he will come
into contact with. Ask students to think
of as many beginnings as they can--for the
baby, for the parents. (See Teaching and
Evaluation Strategies [EC] for advice on
brainstorming.) The class could break
into groups, each doing one of the follow-
ing lists. Each group could share its
finished list.

For example:

Beginnings for the baby
getting what she wants, needs

feeling hot, cold, hard, soft, wet,
dry, pain
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What You Will Be Learning

You can learn about baing a parent from watching your parent-
partner in achan From the course itsell and from sharing wilh others in
fhe group. you will be learning abou! babies in general. and aboul how
babies difter from each alher As you become a caraful observer of "your
particular baby. you will become more skilled al helping your pareni-
partnar care for the baby and support his or her growth You and your
parent-partnar will be teammates, halping one anothar care for and learn
about babies

The mare we learn about babies, the more we realize haw littlle we
know!' This unit does nol contain "the answers. It gives you some of the
infarmation that has been gathered by people who study babies Bul mos!
ol all, Inese cards invile you 1o become a “Baby Studier”’ yoursell—to lind
new questions about babies, and 1o gather informalion o answer those
queslions for yoursall

A Word About Words

Those who use this unit will be visiting babias in many different
situalions, as the language used on the cards indicales. For example
since your babias will be both girls and boys. someltimes the cards use
“she” and sometimes “he" when relerring to a baby We call the baby Ihal
you will ba visiting and caring for dunng the unit "your baby * If you are
already a parent, you may in fact be working wilh your own baby, or you
might 1eam up with an elder parent and work with bath of your babies

Some ol you will visit babies at home, others will see babies at child
care canlers or a daytime silter's house. Since your babies may live with
one parent or two parents, or with grandparents, or wilh loster parents, we
use a vaneaty of words to refer lo the pariner you will work wilh—words
such as ‘parent-pariner,” "mother.” “lalher, " and "caregiver
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seeing world, people, light, color for
the first time

learning what others expect of him
Beginnings for parents

fun

responsibilities

pride

irritation

baby-sitters

DISCUSSING UNIT THEMES

To clarify the themes of the unit, you
could make five headings-on the board and
ask students to think of a few simple ex-
amples to write under each. You might
note relevant card titles next to some

of the items students list.



Some

examples:

What most infants need and do, and how
these needs and abilities develop:

need to sleep

learn to recognize and interact with
other people

The particular infant's own way of being
and developing:

one baby talks before she walks

one objects to any change in schedule

How parents and other caregivers react to
an infant's changes:

worry about safety of child or belong-

ings in house

providing things infant can use to
practice new skills

How infants react and respond to their
caregivers:

imitate parents

may insist on feeding his own way
What caregivers wonder or worry about:

baby's eating

what to do with different advice

When students name examples the unit does
not deal with, you could tell them about
good resource books for these topics

(see bibliography), and suggest that they
might read about some of these topics for
a project on Card R, "How Come Parents

Ask So Many Questions?" Rather than

cover every topic in baby care, this unit
focuses in depth on a few topics to illus-
trate themes of development, universal
patterns, individuality, and parent-infant
interaction.

B

eeaoese

- Belore they are aight months ald. infants rarely cry ar gel upset
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When Do Babies Enow You?

when their mothers leave them or a stranger comes up to them This has
convinced many people thal infants do not recognize anyone until they

= T are eight months old. However. recent rasearch casts doubt on this

V' viewpoint
Vg
A « 1o see )l young babies
' reacl 1o an unusual response

\
! Irom their mothers psycho-
logists Ed Tronick. Lauren
/' Adamson and Heidi Als, and
¢+ pedatncian T 6 Brazellon

had mothers sit directly in front
ol their awake and alert three-weak-
old baies Thenlanis inoked at their

mothers ang their 1aces brightened
Ithree-week-0ld babies don t really smile
yet] Bul each molher had been asked o
stare back stony-laced narder to lest
their infant s reaction

When ihe mother did not respend
her baby scbered and turned away Then
Ihe babies looked back at their mcthers
wilha bright face. bul when 1he mother
shll did nol respond they Icoxed away
again Tney began 1o look wary and
fnightened, and they stopped looking at
her except cut of the corner ol their eyes

Incidently theinlanls sidelong
glances made Ihem look so cute that
many of the mothers just had to faugh and
begin to play with them which shows how
gooad infants can be at getting the atten-
tion they need lrom adults

2-TD find out il very young babies
recogmize their mothers, Lou Sanders, a
pedialnician, and two psychologists Pat
Chapell and Tom Casell, tnied having
mothers wear a mask during a feeging
with their week-ald infants. The infants
reacted to the mask wilh their very Lirst
lgok! They stopped feeding, stared at
thewr mother s face and wrnkled up their
own laces They then looked surprised
But the reaction seemed very brel and
the inlants went on feeding as 1l nolhing
had happened

The researchers continued 1o
observa the infants for anather full day
after the masked leeding, and found that
the infants did not sleep asregularly as
usual and Inat the feeding session 24
hours later was upsel The babies were
lussy and took less foed than usual

3-To see if young babies can lell the

diflerence belween parents and slrangers,

two other pedialricians. Suzanne Dixon
and Mike Yogman. carelully chsarved
mothers, falhers. and slrangers play with
two-month-old inlants. They lound the
infants smiled about as much 1o mother
and father but a lot less ta the strangers
Theinlanls talked more 1o their mothers
than 1o their lathers, and least to the
strangers
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Thinking About the Studies
€ Inthe first study whal do the babies reactions ta their mothers stany
slares say about how well they know theirr mothers behavior?
What do you think the second study Shows about the ability of week-old
infanis to recogmize their mothers?
o What conclusians do you draw fram the third study aboul the ability ol
infants 1o recognize dilferent adulls?
Talk About It with Your Paremt-Partner
) Does your baby react ditferently 1o you” His mother? His tather?
Strangers?
: © Whendid the mother begin to feel that her baby recognized ner? When
l',l dhid the lather or other lamily members?
:‘ Q Whal do Ihey remember nolicing that made them feel thal tne baby
\ recognized them?

e

Your Own Study
With yaur parent-pariner or olthers in your group olan a way 10 study
your baby s ability lo recogmize pecple Do your study several imes wilh
the baby as she grows older. You Il find her reaction changing dramatically
ovar the first year ol ife. These changes will help you see when the baby
starts recogmizing particular people. and how many ways she has
developed for commumcating
One Study
Here is an example your parent-pariner imighl Iry with you Do a
len-minute observation while the mother plays with the baby seatea in
{ront of her. Count how many imes the baby smile:s and makes noises
Then have the mother move out of the baby s sight while you play with the
baby. and counl the smules and imes he lalks wi'h you Totestthe babys
reacnon la strangers you might bring a friend to do the experniment also
@ Whal dilferences were there in the baby s reaction 1o the parents? To
you? To the stranger?
) Whal changes do you see in the baby’s behavior as he grows older?

While You're at It
You might also observe now silly we act with babies Talk with your

parent-partner aboul what you have seen that is special about how the two
of you used your lace. your voice. and words

© Wnat are your ideas aboul why we acl these ways? Consider also how
Ihe babies influence cur responses' (Remember how the mothersin the
lirst study responded to their infants sidelong glances |

(@ Whai does your baby do that makes you or his parents respond to im?



Because this card asks students to make
observations of babies over a period, it
should be started early in the unit.

Purposes: To recognize how early babies
see and begin knowing people
closest to them.

To consider how infants influ-
ence the behavior of people
around them.

To consider how the behavior
of others influences a baby.

Some of the research on this card shows
that adults respond to babies in special
ways in order to get responses from them.
And it may be that since certain adult
actions get the best response from the
baby, the baby is therefore encouraging
certain adult behaviors by responding to
them.

THREE STUDIES

Students are invited to draw their own
conclusions from the data these studies
present. (For example, I and II indicate
babies can distinguish between familiar
and unfamiliar at a very early age; rea-
sons for different responses in III could
be: most babies see mothers most, fathers
off and on, and strangers are unfamiliar.)
If students observe such differences in
reactions, remind them that their babies
have the resources to cause different
kinds of interactions, just as babies in
the second study did with their "stony"
mothers.

Your Own Study

Students could use a form like the one

on page 63 to make their own study of
recognition and response. Encourage them
to think of their own projects as well.

Supplementary Activity

After they do their studies of infant rec-
ognition, you might have students follow

up infant reactions to staring with this
activity:

To find out how your baby responds to
staring, you might ask your parent-
partner to stare at the baby like the
mothers in Study II, while you ob-
serve. What does the baby do?

For comparison, you might try staring
at a stranger in a public place--but
not too long, for obvious reasons. Or
perhaps you can remember how you felt
when somecone stared hard at you. What
happens?

Try staring at your dog. How does he
react? What do you think he thinks?

What do you think are differences be-
tween a baby, an adult, and an animal
who are stared at?

The point of this staring exercise is to
stimulate students' curiosity. Adults
are able to imagine what another person
is thinking; animals probably do not have
this ability to consider other points of
view. What goes on in a baby's mind that
causes certain reactions to staring? Can
they imagine someone else's thoughts?
When do they begin guessing? These kinds
of unanswered questions are what make us
want to learn more about human infants.

It is generally assumed that babies cannot
consider another's point of view and that
they develop this ability only gradually
(as described in Card M, "Inside the Baby,
Looking Out"). But the evidence on this
card suggests that babies begin very early
to be sensitive to small differences in
behavior and to differences among people.



them, while other students observe and
describe in seguence each movement and the
muscles involved. The steps to notice are:

- lifting the head (neck muscles);

- lifting the head and shoulders (neck,
shoulder, and back muscles);

. getting an arm free (adding upper arm
muscle) ;

reaching and grasping (lower arm,
hand, and finger muscles).

If you ask students to describe a general
order in these movements (neck and back
muscles first, fingers last), you can in-
troduce one of the basic facts about all
motor development: babies gain control of
muscles close to their body midline first
and those farthest from the midline last.

ALL MOTOR DEVELOPMENT IS...

The warm-up activity will help students
visualize the three facts of motor devel-

opment described in this section. You
might give them other examples. (To
illustrate the idea of sequence: Why

can't babies walk at about three months?
At that age, babies cannot work muscles

together, not strong enough, must learn

to balance and stand up first.)

Watching Your Infant

Students can use a "Learning a New Move-
ment" form like the one on page 66 to
gather information about the sequence
their baby follows. Parents' descriptions
are also a source of information, but
since students' class work may make them
aware of more steps to watch for than most
parents know about, their own observation
is important.

The following notes adapted from works of
T. Berry Brazelton, Myrtle McGraw, and
others suggest=--in order of development--
some accomplishments students might ob-
serve their babies making.
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Some steps in learning to roll over (from
B. Brazelton)

- newborn tonic neck reflex: when head
is turned to one side, body arches
away from that side, arm on face side
extends, arm and leg on other side may
flex--helps baby learn separate use
of sides of body; sometimes baby can
flip over;

- when on back, legs kick and arms cir-
cle, while body and head twist from
side to side; action turns baby onto
belly;

rolls to back or belly at will;

- rolls over by rotating upper portion
of body to one side, then flexing hips
and throwing legs to that side.

Some steps in learning to sit (from M.
McGraw)

- at birth, head falls back when raised
from lying to sitting;

- around two months head stays in line
with spine;

baby doesn't fall forward when pulled
up to sit;

baby helps pull self up when held by
the hands;

baby actively pulls up, adults' hands
are only a support, uses hands for
balance;

- baby sits up alone, back straight,
balances with arms free and legs ex-
tended;

- balances with legs dangling over an
edge.

Some steps in learning to crawl (from M.
McGraw)

- interest in objects and reaching pre-
cede crawling;

- makes effort to lift belly;



+ lifts head and chest off ground when - balances while turning upper torso

placed on stomach; with arms out;
- lifts chest, frees an arm; + turns whole body;
« pulls with arms, drags legs; . steps out when held by hands, might
walk pushing chair or something on
« gets up on hands and knees and wheels;
stretches body forward, then lies
down again; - steps alone, arms outstretched, feet
far apart, stiff-legged, puts foot
creeps forward on hands and knees; down flat rather than flexing ankle;

falls when distracted;
some variations: creeping on hands
and feet; hitching buttocks (steps - walks in straight line, stops by fall-
followed show order in which muscle ing or grabbing something;
control gained).
turns corners;
Some steps 1n learning to climb (from M.
McGraw, Eric Lenneberg) - stops without support;

- creeping precedes urge to climb; - gets to feet without pulling up on
something else;
- goes up low slope on hands and knees;
- adds motion to walk (waving, carrying
- goes up steeper slope on hands and something) ;
feet, using toes to push up;
« walks on tiptoe;
+ toddler can hold sides of a slide and

pull up with arms, relying on strength; - runs.

when legs grow longer, coordinates arm Some examples of how these steps relate to
pulling and leg pushing for harder the rules of development:

climbs;

From the top down: babies can pull up
. climbs down as well as up; with arms before they can flex knees

to lower themselves;
- walks stairs with same foot going

first; «+ From the middle outward: babies
can roll over before they can crawl
- walks stairs with alternating feet. (shoulder and hip action before arms
and legs);

Some steps in learning to walk (from M.

McGraw, B. Brazelton, E. Lenneberq) - Sequence: the accomplishments, listed
in order, show this.
- when supported, rests weight on wide-
apart feet, holds shoulders in front
of hips, may bounce up and down;

- pulls self up to feet, later can let
self down;

- wants to stand for everything: bath,
changing, eating;

- pulls sideways along furniture;
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This description from Dr. T. B. Brazelton's
Infants and Mothers provides a sample de-
tailed observation of a child taking his
first steps and shows what a baby must
accomplish in sequence.

feet. He
stood in

Daniel spent his day on his
stood next to furniture; he
the midqle of the floor; he stood in
his feeding chair; he stood in his
bath; he stood to be changed, and he
fell asleep standing in his crib. He
learned to turn the upper part of his
body to reach for something behind him,
or to wave to a parent. At first, he
held on to something to steady himself.
Then he tried it without a prop, and
made it. Soon he had learned to bal-
ance as he turned by holding out his
arms. The next step was to pivot his
whole body, ana this he did by turning
the upper half, and, with his arms ex-
tended, staggering around to the same
axis with the lower half.

These were among the first unsupported
steps he took. He practiced stepping
sideways along a couch, and could
speed along to one side, sliding one
foot along after the other. But he
was in close touch with the couch as
he did it. He also practiced walking
by holding his father's hands. Occa-
sionally, when his father let go,
Daniel took a step before he realized
he was not being helped. Then, he
dropped to the floor, angry at being
duped and deserted. But soon he used
the balance he gained with turning

and spread wide his arms, rocking his
forearms and hands in small flat cir-
cles to add a kind of rotating forward
propulsion. When he added a wide,
stiff-legged gait, he was off.

DIFFERENCES IN MOTOR DEVELOPMENT

Although temperament and rate of develop-
ment often interact, this section focuses
only on rate of development. The case of
Bobby, whose mother says he never crawled,
shows that some children may pass through
a stage like crawling very quickly. It
also shows how parents may not be aware
of less obvious ways a baby may practice
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a skill, since Bobby may have done things
his parents did not recognize as '"crawl-
ing" (e.g., rocking on-hands and knees).

WHY ARE THERE DIFFERENCES?

Students can collect information on a
"Motor Development'" form like the one on
page 67 when they consider why their ba-
bies may be developing certain abilities
sooner or later than others.

You can discuss the development of sitting
as an example. Refer students to the card
for an instance of how parents (playing
with seated baby) might influence this
development. In considering the influence
of physical surroundings, students could
discuss whether they think propping a baby
in an infant seat would encourage her to
sit (a feel for what it's like) or dis-
courage her (doing it for her).

Emphasize that "early" or "late" develop-
ment does not mean "better" or "worse."
Normal babies achieve skills at a wide
range of ages. (E.g., average age for
first reaching for an object is three
months, but normal range is from one to
five months).

But people's reactions to early or late
development can cause problems. (E.g.,

a parent may believe child who develops
early is precocious, or troublesome; child
who develops late may be considered lazy,
or dull.) A child will have to overcome
stereotypes or live up to them. Card X,
"Someone Special," deals with the issue

of labeling.



:E  Getting Into EverythiEE

Most parents are very exciled by each new thing their babies iearn
todo The first ime babies lurn aver—or sit up by lhemselves, crawl
sland, ar walk—is a time 1o celebrate As parents observe Ihe growing
abilities of their baby, they have a sense that they are doing all rightin
raising him. Bul they soon realize that learming 1o crawl maeans thal now
he inlant can move himself out of their line of vision and inlo rouble
Now the parents have to ligure out ways 1o resirict the infant
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‘umbkd an‘ ‘and 15 howhnq Not
m but lots of arger, He lest
vnm his balance
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usk ke at™ ) | o whiich he couldn't get

use we kept 1 upﬂﬁicplrlf‘m;
Eﬁ?ﬂ How thatl no barrer; 50 we've |
gl fogera baby oate s, weekend."

Purpose: To consider the effects of in-
fants' new mobility on their
parents' lives and the reactions
of infants to the adjustments
parents make.

Warm-up

1. The illustrations and anecdotes on
this card show some ways parents handle
their babies' ability to move around.

Read an anecdote aloud and ask students

to brainstorm the advantages and disadvan-
tages of that technique for a baby and

for parents. (E.g., playpen full of toys
gives a baby safe place for exploring, but
limits scope; frees parents, but nuisance
to store and carry.)

2. The anecdote "Christmas Rush" in Under
Stress (EC) could be read aloud and dis-
cussed as an example of how a parent may
sometimes forget a baby's new ability and
be unprepared for problems it can bring.
This anecdote shows clearly how guilty
parents can feel when their babies have
accidents, as well as how stress contrib-
utes to accidents.
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Y Observe how your baby uses apporlunines 1o move around and
explore the world and his own growing abiliies
Talk with your parent-pariners abaul ways they deal with ther
ﬂ %/ babys mowing around and explanng
o What changes did they make around the house when the baby became
mabile?
© What were their roasons for making Ihese changes?

Parents who make Ihe house “toddier-prool, (whichmeans putting
everything that tha baby could hurt or that could hurt the baby oul of
reach) may be worried aboul the salety of the child (or ol their posses-
si0ns). but still want lo encourage the child s new-lound ability 1o gel
around. If your parent-partner feels this way. ask how they resalve this
confiict.

You can use a 'Gettung Into Everylhing form lo lisl explorations you
have seen your baby make and changes parenis have made. and Iheir
reasons

Gel together with others in Ihe group to compare your lists Discuss
the ways that parenis handie their baby s growing mobility

DiHerenl! babies may react diflerently 1o the sama techmgue |f
two or mare parents have used the same technique. compare how your
baby reacts with the way the other babies react

What are some of the reasons why the same techmque may not have
the same eflec!?
Your group might make a list of these

TECHNIQUES FOR HANDLING MOBILITY

In observing and discussing how parents
handle their infants' mobility and explo-
rations, it is important to consider how
this new situation makes the parents feel.
Some students may not feel able to dis-
cuss some of these feelings directly with
their parent-partners, but a group discus-
sion of the reasons parents make various
adjustments may help everyone understand
such responses and think about their own.

The film "Rachel at Home" shows a crawl-
ing infant who is free to roam around the
house. (See the film section of this
guide for notes.) Students could discuss
their ideas about the degree of freedom
Jennifer's parents allow her.

An infant's reactions to the parent's
technigues for handling mobility can de-
pend on the child's age and individual
temperament (a child who didn't complain
at 11 months may at 18 months; another may
complain at any age about being thwarted).
Using a "Getting into Everything" form
like the one on Page 68, students can com-
pare notes on "Infant Reactions" to see



if some techniques seem good for all in-
fants, or if they seem to depend on the
individual and/or the age.

SAFETY

While students are working on this card,
you might introduce some ideas about
safety precautions parents can take. Dr.
Brazelton lists common household poisons
in Toddlers and Parents (see bibliography).

Students might go around their own homes
listing

- all poisonous household substances, and

« all dangerous objects (loose wires,
pencils, pins)

they find within a baby's reach. Then ask:

How would you have to reorganize your
own home to make it safe for a moving,
exploring baby?

The issue of what is safe or unsafe for a
baby is not always absolute. (Parents can
learn to station themselves strategically
to catch babies who may fail in early
climbing attempts instead of not letting
them climb at all, for example.) Some-
times it is more a matter of what makes
adults nervous. Under Stress (EC) has
more on safety precautions for young chil-
dren.

:F learningTo 'I'ak

“Infans,” the derivation of nfant” means ' nol speaking” in Latin
Learming o speak s animpaortant part of babies development out of
infancy Learning lo understand and use words 1s important to achild s
developing wew of the world

In The Magic Years, Selma Fraiberg wriles that knowing words 18
helptul to young chitdren, because famihar words can help chidren
handle anxous siluations, and learn sell contral  For example. saying

night nighl can make it easier for achild to go lo bed  Saying nono”
1o hersell mighl help a child hesitate in front of a light plug or a hot stove
And sometimes saying @ word can substilule lor having something For
example if he can describe flowers as” pretty " a child may not have (o
pick them

s
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o How else mighl the ability to use language help a child? Jol down
some ideas of your own and ask your baby's parents and your own parants
what they think
When Does Talking Begin?
i Ask your parani-partners when they think their baby first communi-
3 cated with them Did ihey feel thay could tell what the baby s cnes meant?
Qr do they feer communication began when the baby made sounds?Used
words? Talk with your own parents aboul your lirst communications
€ Based on thisirformation when do you think talking beqins?

Development of Talking

Speech develops gradually Researchers and observers have
described some cf the steps babies go Ihrough.
Babbling

From tirth, babies make a range of noises  They luss, grunt, string
afew noises together. and make clicking sounds By araund six weeks ol
age. they are making lots of sounds Most American babwes make sounds

-

To consider the variety of ways
infants and adults communicate.

Purposes:
To consider the order in which
language develops.

To be aware of their infants'
language development.
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staringwithd, b. p. or m and ending with oo or aah  They repeat the same
sounds together, hke ba-baor da-da Bul research has shown that by 10
or 11 months. baties babble in the accent. or intonation. o their language
k) When they re alone, all babies make sounds acif (ney ré talking to them-
\‘t, (selves With adults they have ‘conversations  For example. an adult
1 1alksin a playful sing-sang voice with lots of pauses and the baby lalks
o/ back during the pauses

I your baby 15 at the babbling stage, play around wilth sounds 10 see
¥ what Ihe baby seems to ke Describe the baby sresponsesona Baby
Babbling form

o Can you imitate Ihe baby? How does your baby react when you talk
things over with her by recreating her sounds?

Listaning and Understanding
Babies keep on expenmenhing with sounds, and they gradually
learn 1o histen, oo They respond to voices by growing quiet and trying
to understand what they hear This learning happens in this sorl of arder
# Turning head when called by name
#Hearing certain words and responding with cenan actions (For
example, babies mighl respond 1o’ Bye-bye by waving, 1o This Litlle
Piggy by tauching their toes: 1o Bath by crawhngtothe tub |
# Expecting things 1o be named

@ Howmuch language does your baby understand?
How can you tell” Jot down a few exampleson a

Lislering and Undersianding torm. and
share them with othars in the group

Warm-up

The card begins with Selma Fraiberg's de-
scription of some ways that learning lan-
guage changes the way a baby deals with
the world. You might have students brain-
storm other ways language helps a child
(e.g., share a memory, express a feeling,



refuse or request particular things, fan- DEVELOPMENT OF TALKING
tasize).

students can listen to their babies' bab-

When Does Talking Begin? bling and take notes on sounds the baby
makes and language the baby understands

Babies and parents communicate with each on forms like the two on pages 69 and 70.

other from a baby's birth. This section

is intended to help students realize that Much of the card's information about lan-

communication is not only words, but tone guage development reflects the Bromley

of voice, gesture, facial expression, Heath Infant Curriculum by Edward Tronick

eyes, posture. and Patricia Greenfield (see bibliography).
You might refer to the language sequences

Students could consider how they communi- in that curriculum for more information.

cate among themselves without words.

a
s Observe Your Baby
6 G ““’ “""l! ‘\\"m IJ:.'."I““"! I I your baby uses some words, lake carelul notes on just whal he
says Also write down the queshions. comments, or silualions he may be
006009 responding 1o (You can use a* Talking " form )
Slawly but surely, babies progress Irom their firs words at around € Whal has your baby already learned about language? Check back over
ane year 1o their lirst simple sentences at around two the sequence of language development oullined on this card

From Sounds to Words £ Whal skillsis he now practicing?

Babbling becomes words when adulls pick out baby s syllables Talking Back
’ in me time talking with rbaby Forexample. if r ba
like da-da. and altach meaning lo them For example il a lather pays Spend so g with you ¥ ol your baby

g L is beginning to paint and name objects. you could interpret his "ba’ wilth
<, “.‘[,“- I'i ﬁgﬁ:‘;‘:&m:z;"%ﬁSd?eams:arﬁq“;';%‘er;g:gfw says da-da.” the baby “Yes, that's a ball. * Or you could add other words to the baby's["It'sa
+ : = : o™ s rolling.” 0
o Once they learn that a sound has meaning, babies aften use 1t as red ball." Or, "The ball isrolling.") You can also look at books logethe

Q \‘.W- U thair word for everything The baby points to a ball, a cup, or a cal, saying an&::ﬂ?ﬁﬁﬁﬁ: vgx:g:‘:ge AR
i g, engyol sayiibally, oup. of Gul” Allhvs SlagR, bioigs don 1! © I your bab:;lkes using sounds along with actions. you could play
ol 1 ] 1 i N @ r n ¥ )
:2':“3&:’::[:; hey usually act 100, by painting waving. or moving toward Pat-a-Cake - or “Ring Around the Rosie
When babies first learn a word. they generally just say the begin- o @ What else could you do?Describe some of your conversations and

ningofit Onesound. ike ba can mean “boltle. “balh. or ‘ball ~ If &gﬁl&h]’uve aclivilies
you know the baby or the situalion you can usually ligure aut what she is us I
saying Later, babies put éndings on words, so they can say “cat,” and volees Ogg What MBKBS.BHHBS Talk?
learn two syllable words. like cookie Maybe babies learn 1o talk because they can get things they want

A After a while. when babigs near or see sameane they know, they for by lalking —a cockie. praise, an adult response Or maybe they love the
Where does| sayineperson sname Mext thay begin toask for samething they want i sound of their own voices. They learn partly by imitating. so maybe they
by using words while they reach land whine'l A are 1augh! 1o speak Or maybe they are born with an urge and a structure
go?” Eventually they can use words 1o say what someone or something be fine. for spaaking whelher they hear language or not Researchers have found
does ifor example. a baby mighl say moulh or eal when another child some interesting things aboul language learning
outs a cookie in his moulth] and to lell who owns something (lor example,
‘Dada while pointing to daddy s shoe) e teamtaurd that e .
Once babies have learned a number of words, they can begin lo At GRPET Al Wt BABBID st Ay Mo o T _5"':"““'?"“'—"?‘"'-M"‘:;::;hlmzﬂf::"
have simple question-and-answear exchanges aboul objects. places. ORI EedYs

ArwsiTeT Fesadchet oun bblicsived

what someone is doing, and where things go and how thay look! oy e R e T oy : et k1

. 03 oA DR%C SONG T witd BT 0N e T& DS e fers
The Beginning of Sentences
Alter a child has teen talking in single words for a while. she may
starl 1o say action words with nouns: lor example, ODown' Juice! 1o Language probably grows oul ol bolh inborn tendencies in babies
indicate that a giass ol juice spilled on the floor Each word may sound and the ways olher pecple speak (o them
at irst like 0 separale sentence. but this is an imporlant step toward two- “ by
word senlences Atthis paint you can have longer conversations by In a small graup. or in your journal. describa some conversations
asking queshions or repeating the infant s statement  Yes you poured between your baby and your parent-pariner
the juice down on Ihe lloor Talk It Over with Your Baby's Parents
Finaily 1wo words will go logether 1o make a senlence— See o What do your baby s parents want or expect of 1heir baby in the way ol
Baby or Want Daddy Suddenly the cnild $ spaech has an agult sound lalking? How do they encourage this?
" 1o l—words come in the same arder they to in adult sentences and you " O wnatdoes ihe baby do that aflects how they talk 1o her?
can undersianag without having to know about the siluatien 0 Do they wanl a child thal talks a lot?
© ilihey have had olher babies, are they coing the same things with this
baby? Do they get the same resulls?

Purposes: To consider the further devel- Warm-up
opment of language followed by
all infants. You might ask students if they know what
their own first word was, or what words
To increase students' awareness their brothers or sisters first said.

of their infants' use of lan-
guage and how adults respond to it.
Sounds, Words, Beginning Sentences

To consider influences on the

development of language, and This card, continuing the description
how parents and infants influ- of the development of language begun in
ence each other's way of talk- Card F, "Learning to Talk," covers the
ing.
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steps from first using meaningful sounds
to early sentence formation.

Point out to students that this devel-
opment parallels other development in
infants. For instance, the ability to
represent actions and events mentally

(the beginning of what Jean Piaget calls
"operational thinking"), as shown in a
child's ability to find hidden objects,
parallels a child's use of symbolic lan-
guage; children do not make representative
drawings before they are also using lan-
guage; the development of finger coordina-
tion and control of mouth and vocal chords
coincide with growing mental abilities--
i.e., the ability to use symbols. The
point for students is that no ability
develops in isolation; everything depends
on everything else. Students can take
notes on a "Talking" form like the one

on page 71.

WHAT MAKES BABIES TALK?

This section presents several theories
about why language develops: that behav-
ior increases if it is rewarded; that
children learn language by imitating it;
and that children are born with a pre-
dilection to speak. The research on bird
song illustrates the idea that language
comes from a combination of inborn ability
and environmental influence.

Like the section on individual differences
in motor development, this material sug-
gests that some differences in children's
use of language may come from differences
in what their parents want and do (though
what parents say they want and what they
do may not be the same). Some might be-
lieve that "a child should be seen and

not heard"; others might want a talkative
child. Some might want their child to
show feelings in actions (e.g., to express
anger by punching a bag); others might
urge a child to use words instead (e.g.,
by saying, "I'm mad at you"). Some might
talk a lot with their baby; others may

say very little.

If students compare at what age and how
much their babies talk, and at the same
time compare how much different parents
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talk with their babies, they can make some
guesses about the influence of parents on

babies' use of language. Remind students

that they are not looking at enough babies
to draw definite conclusions.

Film Viewing

Students might view or recall the film
"Sara Has Down's Syndrome" from No Two
Alike (EC) for an example of adults con-
sciously attempting to encourage language
use in a child with special needs. On
the "Commentaries" record, Jerome Kagan
describes language development in "Rachel
at Home," and Betty Bryant discusses it
in "Craig at Home."

The Baby's Influence

In considering how babies influence the
way adults talk, you can point out that
adults all over the world talk to babies
in high voices and that researchers have
found that babies actually hear high tones
better than low tones. Researchers have
also observed that adults imitate babies'
sounds more than babies imitate adults.
Our tendency to repeat a baby's "talk" may
be the way nature has us set up to encour-
age the baby's language development.
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Have you wondered how much babies sleep?
Make Slesp Graphs

Yo begin answering this question. plat your infant s sleeping
pattern once a week for about a month (You canuse a Sleeping Graph™
lorm.) Use a numbered line lor @ach hour in the day, and shade in the
limes when the baby was asleep For example;

Age 6% months

100 AN b00AM 12 100 HOOH b oo PM 1200
L) i I L) Ll U L e L U LN 0

Total sieep ime: (4 HOUR?
Total awake time: |0 HOURS
Number of sleep periods: §

You'll need 1o ask your parent-partners to help you Perhaps they
will also be able ta help graph the baby s sleeping pattern when she was
newborn.

Analyzing the Graphs
Study your baby's graph. What changes show up over time in how

much, how often. and how long the baby sleeps?

€ Compare your graph with those thal olhers in your group have made
What similarities and differences do you see in how much, how offen,
and how long the babies sleep?

© Arrange all the graphs in the class Irom youngest infant to oldesl.
Whal changes show up from youngest to oldest in how much, haw aften,
and how long the babies sieep?

*sychologists Freda Rebelsky and Rebecca Black observed and
made 24-hour tape recordings of infants up to three months of age
They learned that it isn't unlil the second or third month that babias begin
1o sleep soundly. Al lirst they sleep and wake, sleep and wake, gurgle
and wiggle. When a new baby keeps moving and waking. parents soma-
times worry that something is wrong. But the baby is just baing a baby!
Ditferences in How Babies Sleop

Look at how your baby goes 1o sleep. Crying? Fussing? Lying
quietly? Does he usually sleep only alter nursing? Sucking his thumb?
Being walked or rocked? Does he toss around? Wriggle? Lie pretty still?
It passible, observe him al bedlime or naptime and talk about his way of
sleeping with your parent-partner Take notes in your journal

Because this card asks students to observe
their babies several times, it should be
used early.

To consider how much all babies
sleep and how the sleeping pat-
terns of all babies change over
time.

Purposes:

To consider individual differ-
ences in how babies sleep.

To consider how a baby's sleep-
ing pattern affects interaction
between parent and baby.

Warm-u

To introduce this card and prepare stu-
dents for graphing their babies' sleep
patterns, have them make graphs of their
own sleep/awake time by drawing two paral-
lel lines, marking off 24 equal intervals
for the hours in a day, and shading in the
hours they sleep. They should repeat the
graph for several days. Make a sample
graph of your own on the board.
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© Whal seems to be your baby's particular style of sleeping?
© Compare notes with others in your group. What diflerences are there
in sleaping stylas?

Influencing a Baby's Sleeping Habits

Here's something lo think about |l babies need sleep, why do
many parents say they have Irouble getting their babw to sleep?

When infants are born, the sieep they need can range from 14
hours a day to 21; and on any one day. Ihey may need as litlle as 10 hours
of sleep or as many as 23

Make a graph of your own sleeping pattern ovar sevaral days Imagine
adjusting your sleep to an infanl's What would you have to do dilferently?

What needs or obligaticns ol parents might a baby s sleep pattern
interfere with?

Explore Some of These |deas wilh Your Parent-Pariners
@ Howdothey feel about their baby's sleaping pattern? Would they
prafer it to be different?
© Havetheyever tried lo change it? Whatdid they do? What did the
baby do?
What were their reasans for wanting to change the baby’s sleeping
pattern?

Thinking It Over

@ Doyou lhink there are ways parents can meet Iheir needs and obliga-
tions without interfering wilh their baby's sleap needs? In your journal,
wrile down your own ideas and those of your parent-partners and ol other
people you talk with,

Hey, should
ncliude. wihen
| sleep throu g

Nisfory class’

Once they have all made their graphs, stu-
dents can compile the information and ask
some of the same questions they will apply
to their babies' graphs:

What is the average amount of sleep
for class members?

What is the least anyone sleeps? the
most?

Do individuals differ in how much
sleep they need?

Are people consistent
early or late; waking

in going to bed
early or late?

Do students have more than one sleep-
ing period per 24 hours (nap, wake up
during the night)?



MAKING INFANT SLEEP GRAPHS

The following example of one child's
changing sleep patterns shows the kind

of information students might collect in
this activity. These graphs were col-
lected over eight months, but students

can see a similar progression by comparing
the graphs of younger and older infants.

SAMPLE SLEEP GRAPHS

G monTh

g © u izn !
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Analyzing the Graphs

As in the example, students' baby graphs
are likely to show these patterns:

total amount of sleep time remains
relatively constant;

number of sleep periods decreases;
length of each sleep period increases;

sleep time becomes more organized and
predictable.

By comparing a wide range of graphs, stu-
dents can see individual differences in
the amount of sleep different babies need
(ranging as much as 14 to 21 hours a day)
and at what rate different babies organize
their sleep into fewer, longer periods.

Differences in How Babies Sleep

Students will also observe (or discuss
with parent-partners) various styles in
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how babies approach sleep and even in how
they behave during sleep. All babies stir
and fuss in their sleep and may be awake
more than parents realize, but some are
more restless than others. (Other exam-
ples: some seem to fight sleep; others
drift off peacefully; some get frenetic
as they tire and need help settling down.)

INFLUENCING A BABY'S SLEEPING HABITS

All babies need to sleep, and they all
sleep as much as they need to. This sec-
tion looks at why parents may run into
difficulties with their babies' sleeping.

Sleep patterning is a good example of the
power babies have to make their parents
deal with them as individuals right from
the time they are born. If a baby's sleep
habits are not what his parents expect or
want, parents adjust their expectations,
and/or they try to change the baby's sleep
habits.



What Does Adjusting Involve?

In comparing their own sleep graphs with
their baby's graphs, students consider
the process of mutual adjustment parents
and infants make. When they imagine
waking every time a newborn wakes, they
should get some sense of why parents try
to change a baby's sleep patterns. This
constant interruption of a normal adult
sleep cycle can be a major source of
stress for parents of new babies.

The adjustments parents make, or try to
get their babies to make, will depend
partly on the baby's age. Students can
consider evidence of this in any adjust-
ments their parent-partners discuss with

them. (For example, since newborns need
to eat frequently around the clock, par-
ents must adjust to sleeping at odd hours
and not having long periods of time for
their own purposes. Parents of an older
baby may push for early bedtime so they
can eat in peace, or late bedtime so the
baby has time with the working parent
and they can all eat together.)

Difficulties arise when parents try to
get babies to make changes they are not
ready for. You might help students con-
sider some examples (a newborn who is
hungry can‘t "cry it out"; a tired one-
year-old has a hard time being kept up
for an extra hour).

i!. ... A48Hour Survey

[\__. R Parents olten worry about whether their baby is eating enough
R

Look at the nutriion chart on the other side of this card and note the
on amount of lood babies actually need Loocking over the chan with your

5, , at6 12 and 24 months of age, and how much he needs at present How

17 do these estimates compare to the minimums given on the char?
"1 Doing the Survey
For this survey. ask the parenis to Iry 1o remember every single
hing their infant ale and drank during the last 48 hours, how much and
when (You canuse a Food Survey' form.) Tally the loods and compare
itto the chart
o Why do you think paranis worry about how much their baby eats? Jot

Talking It Over

Your baby s parenls may be interested in discussing the nulritional

needs ol infants and their own ideas about whal Ineir baby neads
) How do they feel about how much and what the baby eals?
€ Were they surprised when they compared the 48-hour survey to the
minimum chart?
£ o Are they presently making any changes in the baby s diet? If so. how
W does she lake toa the changes?

Purpose: To give information about nutri-

tional needs of newborns, one-
year-olds, teenagers, and preg-
nant or nursing women.

~ Dpareni-parinérs, you can talk about how much they think their baby needs

Basic Nutritional Needs

Pregnen
Food Groups Breasl; Baotile Nursing
and Nutrlents Fed | Fed Toddlers’ Adol | W

Dairy tor calcium, Breast! Formula | 1 pintmilk (16 | 32 0z. (4 cups)| 32 oz milk. or
protein, vitamins A & Milk oz.or2baby | milk,or equivalent

D botties), or equivalent
Milk (vit. D fortified], equivalent ifallargic
Cheease, Yogurt, Ice 1o milk
Cream, Butter.

Meoat/Baan/Nut for 8-10mg iron 2 oz protein 1 egg plus 1eggplus 6
protein, iron. vilamins: | supplement containing 4 pz. meat, oz meal. or
Fish. Poultry, Eggs. iron,suchas | or 2cups 2 cups beans
Peas. Peanut Butter maat. egg beans, or
[¥2cup cooked peas 8T peanut [Liver, and
orbeans. or2T butter iron supple-
peanut butter = 1az ment when
meal.] pregnant)

Fruit /Vegelable for 1-20z.green | 401 Boz.(1cup)
vitaming A, B, C, and and yellow (¥ cup) vagetable,
lron vegetabie plus folic
Deep yellow lor a multi- acid supple-
and lealy groen vitamin) ment when
vegelables pregnant

For vitamin C: raw 10z orange 401 Boz. (1cupl
citrus fruit. melon, juice or fruit (¥ cup). orange juice.
strawbernas, cabbage, plus 1 plus acditional
tomatoes, turnip. piece citrus when nursing
green pappar

Whole Graln Bread 4 slices 4 slices or
and Cersal for Protein, whole wheal | 2 cupscereal
Iran. Vitamin B, E, bread or
and roughage Wheat. 1 cup cereal
rye, catmaal, corns
meal barley

TAdapted IAdapted
from from Corinne
T Berry H Robinson
Brazelion Normal and
Tockdiers and Therapautic
Paronts. MNutrition

16 E D

DISCUSSING NUTRITIONAL NEEDS

People of all ages require the same nu-
trients in their diets, but the amount
required and the form it takes vary with
age. The chart on this card summarizes
the minimum requirements at different ages.
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Examine it with students to see how the
same nutritional requirements are met by
different foods at different times of life.
Point out that the amounts required are
not absolute. They may differ with indi-
vidual needs, or with beliefs, which vary
from one time to another, from culture to
culture, and even from pedjatrician to
pediatrician.

Students could make illustrated versions
of the chart on the card for their parent-
partners, well-baby clinics, pediatri-
cians' offices, prenatal clinics and
obstetricians, preschools, or their own
parents.

Students will refer to the chart when con-
ducting the 48-Hour Survey on the back

of the card, and when preparing a baby's
meal. The chart on pages 32 and 33 con-
tains more detailed information which you
may want to reproduce for students.

48-HOUR SURVEY

To apply nutritional needs to
actual practice.

Purposes:

To consider the complex emo-
tions and social influences
around eating by comparing what
babies need to eat with what
parents think they need to eat
and want them to eat.

Warm-up

Students might do the food survey for
themselves, and then in small groups com-
pare what they consumed in 48 hours with
the basic nutritional needs for adoles-
cents.

DOING THE SURVEY

Students can explain to parent-partners
that the purpose of the survey is to com-
pare babies' food requirements with what
they actually eat and with what caregivers
want them to eat. Having first checked
the nutrition chart for babies' minimum
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requirements, students can ask their par-
ent-partners what they think babies need
to eat. On a "Food Survey" form like the
one on page 72, the student and parent can
list how much and what the baby ate and
drank in 48 hours. Parents who cannot re-
member might be willing to take notes for
two days. Together, students and their
parent-partners can then compare foods
eaten with requirements on the chart and
with parents' ideas.

Many parents think children need more food
than they actually require. Students
might brainstorm possible reasons for this
belief. For example:

anxiety about being "good" parents
when baby doesn't eat;

competition with other families over
what and how much baby eats;

belief that range of foods baby eats
now will affect range of tastes later
in life;

belief that amount eaten affects
babies' growth rate, strength, re-
sistance to illness.

Remind students that reasons like these

may apply to their culture; other socie-
ties will not necessarily share them.

Talking It Over

Students might report a range of parental
reactions to the amount of food babies eat
(concern for baby's well-being, annoyance
at preparing food for nothing).

Babies' appetites fluctuate. Sometimes
they enjoy eating much more than is re-
quired. At other times (if they are more
interested in practicing how to stand up,
for instance), they may show less interest
in food for the time being. If students
share their nutritional information, par-
ents who find their babies are getting
their minimal requirements may be relieved.
On the other hand, parents of babies whose
nutritional needs are not being met (for
instance, if sources of iron and vitamins
are lacking) may learn what is regquired.



NUTRIENTS AND THEIR SOURCES

Copyright @

NUTRIENT

1971, 1973,
Women's Health Book Collective, Inc.
Simon & Schuster, a division of Gulf & Western Corporation.

CHIEF FUNCTIONS

1976, Our Bodies, Ourselves, by the Boston
Reprinted by permission of

IMPORTANT SOURCES

Protcin

Provides nitrogen and amino acids for body proteins
(in skin tissues, muscles, brain, haiwr, etc.), for
hormones (substances that control body processes),
for antibodies (which fight infections), and for
enzymes (which control the rates of chemical
reactions in our bodies).

Milk, cheese, yogurt, eggs, fish,
poultry, soybeans, lean meats,
wheat germ, nutritional (brewer’s)
yeast and certain vegetable
combinations.

Fats

Provide a concentrated source of energy.

Carry certain fat-soluble vitamins (notably A, D and
E) and essential fatty acids.

Provide insulation and protection for important
organs and body structures.

Whole milk, most cheeses,
butter, margarine, nuts, oils
(preferably unsaturated,
unhydrogenated).

Cholesterol and “saturated” fats
are found in eggs, butter, cheap
hamburger and ice cream.

Carbohydrates

Keep protein from being used for energy needs, so
protein can be used primarily for body-building
functions. Also necessary for protein digestion and
utilization.

Provide our main source of energy.

Provide the glucose vital for certain brain functions.

Fruits, vegetables, whole-grain
bread, cereals, grains.

Vitamin A (fat-soluble)

Extra vitamin A is stored in
the liver—that is why animal
livers are such a good source.

Helps prevent infection,

Helps eyes adjust to changes from bright to dim light
(prevents night blindness).

Needed for healthy skin and certain tissues, such as
the lining of eyes and lungs.

Liver, whole milk, fortified
margarine (A is added), butter,
most cheeses (especially Swiss
and Cheddar), egg yolks, dark-
green and yellow vegetables
(especially carrots, parsley, kale
and orange squash), apricots.

Vitamin D (fatsoluble)

Needed for strong bones and teeth (regulates calcium
and phosphorus in bone formation).

Essential for calcium absorption from the blood.

Sunlight shining on bare skin,
vitamin D-fortified milk, fish-liver
oil, sardines, canned tuna.

Vitamm E (fat-soluble)

Helps preserve some vitamins and unsaturated fatty
acids (acts as an antioxidant).

Helps stabilize biological membranes.

Plant oils (especially wheat-germ
oil and soybean oil), wheat germ,
navy beans, eggs, brown rice.

Vitamin C or ascorbic acid
(water-soluble).

C 1s casily destroyed by air
and heat. Like many other
water-soluble vitamins, it is
not stored in the body, so we
need some every day.

Needed for healthy collagen (a protein that holds
cells together).

Helps wounds to heal.

Needed for normal blood-tlotting and healthy blood
vessels.

Needed for iron absorption.

Spares or protects vitamins A and E and several B
vitamins.

Needed for strong teeth and bones,

Citrus fruits, green and red
peppers, green leafy vegetables,
parsley, tomatoes, potatoes,
strawberries, cantaloupe, bean
sprouts (especially mung beans
and soybeans).

B vitamins (water-soluble)
include thiamine (B)),
riboflavin (B,), macin,
pyridoxine, folic acid,
cobalamin (B,,), cholene, etc.

Needed for steady nerves, alertness, good digestion,
energy production, healthy skin and eyes, certain
enzymes involved in amino-acid synthesis,
maintenance of blood.
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Whole-grain breads and cercals,
liver, wheat germ, nutritional
yeast, green leafy vegetables, lean
meats, milk, molasses, pcanuts,
dried peas and beans.



NUTRIENT

CHIEF FUNCTIONS

IMPORTANT SOURCES

Folic-acid deficiency 1s
common during pregnancy. [t
may also be caused by birth
coutrol pills.

Riboflavin 1s destroyed by
sunlight, so use milk
contamers that keep out light.

Fatigue, tension, depression
arc often signs of a B
dehciency.

Calcium
Calcium 15 more easily
digested when eaten with acid

foods (such as yogurt or sour
milk).

Needed for building bones and teeth, for blood-
clotting, for regulating nerve and muscle activity, for
absorbing iron.

Whole and skum imlk,
buttermilk, cheese, yogurt, green
vegetables, cgg yolk, bone-ameal
powder, blackstrap maolasses.

Phosphorus Needed to transform protein, fats and carbohydrates Milk, cheeses, lean meats, cgg
into energy in the body. yolks.
Makes up part of all the body’s cells.
Needed for building bones and teeth.

Iron Makes up an important part of hemoglobin, the Lean meat, liver, cgg volk, green

Daily intake 1s important.

Children, teenagers, pregnant
and menstruating women are
especially likely to have iron

deficiencies.

compound in blood that carries oxygen from the
lungs to the body cells.

leafy vegetables, nutritional veast,
wheat germ, whole-gram and
enriched breads and cereals,
soybean flour, rmsins, blackstrap
molasses.

lodine An important part of thyroxine; helps the thyroid lodized salt, seafoods, plant
gland regulate the rate at which our bodies use foods grown in soil near the sca.
energy.
Affects growth, water balances, nervous system,
muscular system and circulatory system.

Magnesium Required for certain enzyme activity. Grains, vegetables, cercals, fruits,
Helps in bone formation. milk, nuts.

Potassium Needed for healthy nerves and muscles. Seafood, milk, vegctables, fruits.

Sodium, chlorine, fluorine and
other trace minerals.

Most of our diets now contain
too much sodium, largely
because of sodium compounds
used in processed foods and
excessive use of table salt.

Varying functions, many of them not well
understood.

Fluorine is especially important from birth to six
months. It helps to prevent tooth decay by hardening
tooth enamel.

Meat, cheese, eggs, seafood,
green leafy vegetables, fluoridated
water, sea salt.

Water

Most people need 6-7 glasses
of fnd (water, tea, Juice, cte.)
a dav to keep good water
balance m the body.

Not really a nutrient, but an essential part of all
tissues.

Often supplies important minerals, such as calcium
and fluornne.

Cellulose (Roughage)

Also not a nutnent, but important for stimulating the
intestinal muscles and encouraging the growth of
certain intestinal bacteria.

Keeps teeth clean and gums healthy.

Fruits, vegetables, whole-grain
bread and cereals.
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Here s some informalion about baby food and feeding batxes that
can help you when you re leeding @ baby

Introducing Solid Food
When babies begin eating solid load. 1t s a good idea lo introduce
foads prelty much in an order that starls wilth what s easiest 10 digest
rice, then ather cereals, agg yolk fruil, vegetables. maats and lish
It's also a good idea lo introduce loods one al a ime to see what the
baby likes and lo see if allergies develop
Sell-Feeding
/i When babies are ready to leed themselyes. you can let them hold
7 " a spoon while youly_also feed them, or they can use thewr ingers
© ~“topick up small, - %1 soft pieces of food (well-cooked
== .~ vaqgetables, npe lruil, scrambled eggs
Y e =" bread, cheese. fish)that you ve cul
up for them
'-/h. Babigs who are feeding themselves
canmake a real mess ol Ihem-

S - - -~ selvas, Ihe chair, the floor. the
B AT wall and even anyone who lends
° aheloing hand Bul their pride in

—— — accomplishment. what thay learn
_~=7" about texture.and the practice thay get in coordinalion makes
_~7 tworlh the mess And of course they improve as Ihey keep at it
. Storing Baby Food
o7 Prepare baby foads with clean hands and use clean, freshly washed
utensils [lo preven! Ihe spread of any harmlul baclena) When the food
1sready. cover and relngerate the unused portions immediately, they It
keap for up lo three days Once you start using a porfion of lood —
homemade or commercial —don t keep it for more than one day
Valuable Vitamins
Vitanuns are los! Ihrough exposure 1o air and overcooking Avord
cooking food Iwice and. as a baby s digeshon matures. serve raw fruils
and some raw or steamed vegetables
Pros and Cons of Commercial and Homemade
Baby Food
Get togelner wilh some classmales and brainstorm ideas about the
pros and cons for buying baby food vs. prepanng il at home Check your
ideas out against the flollowing information

&
IS

i
W)

Purpose: To give students information
about baby foods and feeding
babies.

Warm-up

Before students use this card, the whole
class could do the brainstorming activity
suggested under "Pros and Cons of Commer-
cial and Homemade Baby Food." See Teach-
ing and Evaluation Strategies (EC) for
hints in conducting brainstorming. Stu-
dents can change and add to their lists
after they have read the card. They might
mention in brainstorming:

For commercial, against homemade

may be more hygienic, if you don't
have time, desire, or know-how

may be faster; allows more time for
play with infant if time is limited

food prepared at home must be fresh
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About Commercial Baby Foods: Il you use ready-made baby foods
read the labels Ingredients are listed according to guantity. from the
largest ingredient 1o the smallest Avoid foods that list water lirst (you can
add your own for free!] Mix all-meat jars with vegetable jars yourself
|Precombined meal-vegetable dinners are less nutritious —which means
Ihey end up costing more ) Go as lightly as you can on sall. starch. and
sugar Dont feed the baby straight from the jar if you want 10 save ana
usewhatisleltinthejar (Saliva produces baclena )

About Homemade Baby Foods*: Fraparing baby loods at hame 1s
nol loo complicated and can cos! less than commercially prepared food
You will need something like a food mill. strainer, or blender A foad mill
will puree Iruils and vegetables and separale oul seeds and skins as it
does 50, it will nol puree meals. A strainer can puree soft Iruils and
vegetables, If you use a blender or a mortar and pestle. first peel, core.
and seed the lood. 1l stringy fipers remain alter blending or mashing.
pul tha purea through a sieve.

Some Basics lor Preparing Baby's Food

Fruile Anaby s West 1ol i ususlly 00@ Baranas whsch you nood oily mash with 3 fok Al otrer Junts shount
b washed cut inlo small preCink s'emmed uahil solt and pureed

Vagatstiat’ Cul withhod veguiables injo small eces. Coce 1Tan puree Avoed BEe!s 307 S0Nach 5nge 1hay
may contmn narml Ul A 1At 1 1R DAty suflers oM 038 00 Bky 00 BOCcoh CabBRDE ARG Cauk b iwer
which may foduce gars Gt i aicull 1o ome nfants 1o drgest

Meste, poultry. fish: Thow Can be BIsEc Driid DOSCNED Siewerd Of brassed — 0ul 701 loed because o1y
et Lo gt

115 DFOBADIY G484 1D 1181 wiIn CPACHEN BNCK 111 @Ry IQUNE GO0m (| METo e $hi 303 dny bones
1N Gt UG 4030 e Ihg mewal Fish 3 230 vity a3y 1O GOl WIEN yOu CreDare any an Nowver gC
Ihrough il caelutly b tones.

Thee sampies! wiry 0 Gresanm Cuaskeu cut up Siwl 1amS pork of el BIopete . Asargatstol pravy

LR OF S BIPE CAT RO RS L P (sl M A1 SO0 T

Egoa Some phyBICans Dl s ALK haukin Teal 0 ahies Dihers Bagres Consul! yous paent-
LA IOl whad 1P DAty 5 390107 1ays Whelher youl Baty €a™ both Ine whide 200 1ne yois. o patt Ine
yoik Ratth b The 069G 1Han Math what you nees with 3 1ok [ mine & smealh gaste

Cuntard s an egg ich bt Good 1003 Batry Tumase it 1oligw & $1a0Ga3 10008 Dut ol SUGH Pulmeg
Cloven ana urlar spicas,

Other foods. Fureod] CONRGR CIv-pts 13 00 €251y e st oo 100 Datses Acks & htta pusreect 1l o) oni e
Soup s anottar guod encece When you he 3 ot ol soug s Ine ity 1aae Sul 2 cup bt the Bty belore
YOU 330 4ra10MngS AN KO Pures 1he WD | RecRssary

Family Foods

Foods being prepared for lamily meals can be adapted for the baby
Remove the baby s portion belore you add any seasoning of spices, and
puree it Use lresh loods Canned loods may have salt and other addilives
sugh as MSG or nitrate, frozen 1oods often conlain exira salt and sugar
Additives make Ihe food tastier lor grownups, bul they are not good lor
babies

“Thase nctes sre cnsumar Linwon G Buyng tor Batres M1 Vernon N Y Conumars
Union 1878) The Conumars Union 3 a non-prolil group of Consumins 83 medcal Sonsullants «ha 1est
@0) £ 87 tha kafaly @CONOMY ANd uieTuiness of products Falings re DASET On BOIN LADCAAICTY 18813 Bna
Actunl usa (by babees and parents. ko gasmola)

STHETM
For homemade, against commercial
cheaper
more nutritional value per ounce
(homemade vegetables, meats, custards
have much more protein than similar

commercial foods)

commercial jars contain salt, sugar,
and other unnecessary additives

jars contain 10% to 33% nonnutritive
starch added for consistency

water added to jars, you pay for it

INTRODUCING SOLID FOQOD

A baby's experiences with solid food re-
flect cultural beliefs about what is good
for babies. (Americans recommend that
babies eat egg yolks; in Holland, people
recommend starting with egg whites rather
than yolks.)



Remind students that if a baby seems to
dislike a new food the first time, they
can keep trying for a few days. Some

babies take time to adapt to new experiences.

Self-feeding

You might ask students the ages of babies
who are fed by their parents, or at what
age
The group could discuss what they think
about possible reasons parents would en-
courage or delay self-feeding. (E.g.,
encourage: parent can do other things
while baby eats; baby enjoys it. Delay:
parent doesn't like mess; baby likes to
be fed; parent enjoys this contact.)

STORING AND VITAMINS

This important information could serve as
part of a quiz you might tell students to
study for.

their babies began to feed themselves.

Pros and Cons of Commercial and Homemade
Baby Food

Students can compare the information on

the card with their brainstormed list from

the Warm Up. If you have the "Consumers
Union Guide to Buying for Babies" (see
bibliography), students can refer to it
for more detailed comparisons.

About Homemade Baby Foods, Preparation,
and Storage

Students can compare the information given

here with what they have seen at home or
in their baby's home. In small groups
they might briefly compare notes on ways
they have seen their parents and parent-
partners prepare baby food. These sec-
tions serve as a cookbook reference for
Card K, "Feeding Your Baby."

K Feeding Your Baby

i ol iy ol vy oy

Planning with Your Parent-Partner
Ask your parent-partner il you can take part in preparing a meal lor
your baby and feeding im  Start by learning about the baby s ealing
habits from the parent
Wnat foods 1s your baby presently eating? Only milk? Or milk plus
solid foods (which include mashed or strained purees)?
a Il1rw baby drinks formula. how does the parent prepare 117
Il the mother is breastieeding the baby and is interested in talking with
you about i1, ask her why she chose to breastleed, what she thinks are
\he advantages and disadvantages of breaslfeeding, and how long she
Ihinks she Il do it
€) Il the baby is ealing solids, when dhid thal start? How did he first react

N to sohds? Which loods has he tried? Are there some loads

thal he especially likes or dislikes?

[C
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Baby Foed Data carg lor the oros and cons ol prepared
and homemane foou |
Which lood does the parent ihink the baby nees

\
\ 1 B an 1 how much? (See the 48-Howr Food Survey c: !rJ I
Yn’ \ . @ Isthe baby allergic to any food?
O Doas your baby s tamily lollow any special

\ rules ur 2aling customs|sucn as Kosher dietary laws)?

€ Does the baby leed hersall, or helpto feed
“\' herself? If so, when did tnat start? Did sha
:; seam eager to feed harsalf? How does your
S parent-pariner feel about ?
\ You can record the answers lo these
'L'\ questionson a Meal Planming lorm
\} Planning in Class

You might plan a meal for yaur baby in a small

Jroup orwith a Inend Using the Basic Nutritienal
\

| O Does the parent buy or prepare the baby s food? [See the

too thal added sugar is nol only unnecessary but can have
undasirable elfects
Checking with the Parent
When you have planned Ihe menu, check  wilh your parent-
partner Seef it fits in with what the baby will 2al Ihe rest ol Ihe day You
might be interested in discussing Ihe nutnition chart together (i you
haven t already)
Fixing the Meal
There are lots of ways 10 lix Ihe baby's meal Decide with your
pareni-partner whether you should
#use lood and equipment already at the baby s house
#prepare the meal with your parent-partner
wprepare the meal ahead of ime at your house. freeze il and then
reheat it for the baby,

@ Aherward, wrile in your journal about the experience. What did you
learn in the process of preparning the meal? Would you do anything
dilferently anathar time?

Giving the Baby the Meal

Depending on how your parenl-partner wants 10 do il. you can feed
the baby yoursell, watch the parenl feed the baby, or watch the baby feed
himsell

Write in your journal about what happenad—whal the baby did and
your ideas why he did 50, and whal you did and how you felt

For example, suppose your baby didn'l wan! to eat Include in your
journal any ideas you and your partner can think of why he refused your
food, and what you might plan to do another time. Or suppose everything
qoes perfectly with no hitchas at all. Thera's still a stary—describing how
the baby behaved and your own actions and feelings.

Try to prepare and give a meal several imes over a period of
months. Keep track of changes in what and how your baby eats

@ Inwhatways has your baby's ealing changed since you began?

) Meeds chart and wnal you know aboul your baby s
"\ eating hatls plan a menua for ane meal Alter reading
1he Bahy Food Oata card and discussing (hwilh your
parent-partners. decide whether you will buy
orepared lood or make the meal wi*' tresh lood
Try eating some commercially prepared
baby food or a oapy meal you prepare yoursell
Remember If 1t tasles good to you 1t s probably
too spicy lor the baby Researchis showing

15766 D
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To practice planning, preparing,
and serving a nutritious and
appropriate meal for a baby.

Purpose:

PLANNING THE MEAL

This step is crucial to making the meal
suitable to the particular baby's stage

of development and home surroundings.
Students could take their notes on a "Meal
Planning” form like the one on page 73
when they use the card to interview their
parent-partners about their babies' eating
habits.

Students whose babies are similar-ages
might work together. They should use
their notes from planning with their par-
ent-partner and the nutrition chart (Card
I) to choose among dairy products, fruits,
vegetables, meats, beans, and grains, in
planning a balanced meal for their baby.
They might write a menu and a shopping
list. (If they decide to buy the food or
ingredients themselves, students may need
to organize a class money-making project
to pay for it.)

Students who decide to buy commercial baby
food should check jar and box labels care-
fully. You might ask them to note label
information in their journals and report
to the class about what they found and how
they made their choices.

If you are equipped, students might pre-
pare some baby food in class and try
eating it. They could also taste commer-
cial food in class and compare the tastes.
Most likely, their reaction will be,

"Blech!" For discussion, ask:

Do you think babies will have the
same reaction? Why or why not?

FIXING THE MEAL

To be sure the meal is fresh, final prep-
aration should be done at the baby's home
after checking with parent-partners. An
alternate, though less nutritious, method
is to prepare and freeze the meal ahead

of time and take it directly to the baby's
house for reheating.
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Students need to follow the wishes of
the.r parent-partners. Some might find it
a boon to have a student appear completely
equipped to make a meal; others might pre-
fer to provide the ingredients themselves.
Students should take care not to bring any
food or equipment of which their parent-
partners would not approve.

GIVING THE BABY THE MEAL

Students can compare the baby's reaction
to the meal with his normal eating behav-
ior with his usual caregiver (see also
"Observing Individual Differences" on
Card L) and consider the effects of a new
feeder and possibly a new food.

Have students share their journal entries
in small groups and discuss not only the

babies' reactions but their own feelings.
They could respond to questions like:

How might your baby have been affected
if you felt awkward in a strange role?

if you were repulsed by the mess?

if you enjoyed giving the baby some-
thing she relished?

if you felt hurt that the baby didn't
like the food?

if you are used to feeding babies and
were quite comfortable?

and so on.



Food Alone:
opment
Developmental Patterns

Write your baby's age ona lile card Then write down how often
and whal the baby eats (use your noles Irom your 48-hour food survey)
7 and how the baby is fed (Irom the Feeding Your Baby preparation aclivity)
- When several people have done these cards, compara your notes, and
tegether arganize your inlormation in an order lrom youngest to oldesl
baby

.  More

Discuss the changes you nolice in the eating habits of all babies as
they get older Check these changes against the Directions in Develop-
ment poster Add any new patlerns you have found to 1he poster

Individual Differences
There are lols of things for a baby to be interasted in al mealtime —
the food on a spoon, the spoan, the feel of food, har own mauth, her
hands. her parents hand or lace or voice, Ihe lood in tha bowl or on the
i/ ’ table, you her brother, a truck outside. what happans when she furns the
a @ i bowl over. or when she drops it on the llaor

A

Walch your baby eat several imes. Take notes on the baby s
expressions and what she does  For example, how does she lel her
A \‘\ [ parenl know when she wants la eat? What she wants to eat? How she
,' wanls 1o be fed? How does she shaw when she s had enough?
@ Fromyour observation ol the baby eating, what can you say about her
S \ : temperament? For example, s the baby prediclable about when, what,
b and how much she eats?
Here are some ways people have described therr babies
© Quiet but delinite: He just turns his head when he doesnt
wanl food
@ Pleasanl and social Sha “sings and talks all through the meal
@ Persislent: She keeps Irying to get lood on her spoon when il
keeps falling ol
o Impatient. She yells and 1laps her hands about when we don'l
leed her fast encugh
é}/ @ Fussy' Hecnes and complains when he doesn t want a
particular food
®Active She keeps trying to climb out of the chair
eDistractible He stops eating and starts leeding the dog

ST
2y )

To note patterns of development
common to all babies in what
and how they eat.

Purposes:

To consider individual tem-
peramental differences shown
ii. eating behavior.

To consider parent-infant
interaction at meals and its
influence on the development
of both baby and parent.

Warm-up

You might introduce this card by asking
these questions for a class discussion or
journal assignment:

How often do you eat?

Who decides when, what, how much
you'll eat?

Where do you eat? with whom? How
does this affect your meal?

Students could discuss differences and
similarities between their own eating be-
havior and a baby's.
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Meals Are More Than Food

Babies go lrom drinking milk avery two to four hours to eating a
certain number of meals per day This change is brought on parily by the
baby and partly by the parents Adjusling to mealtimes s only one of the
many food-related things babies learn

Talking It Over with Parents

Ask your parent-partners whether they are trying to encourage (or
discourage) anything in their baby s eating behavior, i1 so, ask them why
How do they do this? How does the baby react?

€ Dothe parents have any rules or routines for the baby s meals? What
are the parents reasons for thesa?

Where does the baby eal? With or without other people? How do you
think [he surroundings might alfect the baby s feelings about eating?
How might il allecl the tamily's leelings about the baby s eating behavior?

@ What do the parenis think is important about meallime for the baby
besides nulrition? Wnat are your own ideas?

Ohserve Learning at Mealtime
View "Rachel at Home, "or "Jeflrey” or “"Seiko."” or the opening of
“Around the Way with Kareema 1o observe
e different ways parents handle baby's mealtimes,
@ whal some of their values and expectations seem o be,
@ whal their babies might be learning

When you obsarve your baby at several mealtimes, look for rules
and routines and what the parents seem to be trying to encourage.

("Meal Observation” and “Parent Interview" forms are available
for these aclivities |

DEVELOPMENTAL PATTERNS

Using the pooled results of the card's
file card activity, the group can compile
a list showing universal patterns in what
is eaten, how, and how often.

All babies move from frequent milk feed-
ings from a caregiver to a few self-fed
solid meals. How this comes about, when,
and who (baby or caregiver) determines it,
vary with individuals, families, and cul-
tures.

INDIVIDUAL DIFFERENCES

Students can use a "Meal Observation"
form like the one on page 74 for this ac-
tivity. From their notes, they can write
a description of the baby's temperament
as seen during feeding. Students might
comment here on other areas (sleep, play)
in which the same qualities appear and

on whether these qualities seem to stay
pretty much the same as the baby grows up.
Temperamental qualities like those given
on the card are more fully detailed in
the reading by Thomas, Chess, and Birch
on page 60 of this guide.



To answer the questions about the baby's
predictabilities (one aspect of tempera-
ment), students can refer to the 48-Hour
Survey for the amount their baby eats at
each meal and when. A baby may have a
predictable pattern which parents have not
noticed, and the students' notes might
help parents know what to expect.

When they have finished their meal obser-
vations and descriptions, students should
meet as a class or in small groups to com-
pare notes and discuss similarities and
differences among their babies.

Which differences can be explained by

differences in age, and which seem to
be differences in personal style?

MEALS ARE MORE THAN FOOD

Along with what and how much a baby eats,
changes in eating habits and schedules
come out of a combination of the baby's
needs (developmental and temperamental)
and pressures from caregivers to fit fam-
ily needs and values. For example, an
infant might want to nurse about every

two hours, but the mother may push toward
four-hour intervals to decrease the demand
on her time or from a belief that the baby
should be less dependent on her. Using
this example or one of their own, a group
of studenis could discuss:

What might this baby and parent do to
get what they want?

How might they influence each other's
behavior?

Talking It Over with Parents

Students can use a "Parent Interview" form
like the one on page 75 in considering the
mutual influence of babies and caregivers

on one another: :

(Examples of what might be considered
important besides nourishment: learn-
ing how to eat with family, coordina-
tion, sense of accomplishment, enjoy-
ing mealtime.)

(Examples of rules and routines might
be: wash hands first, can't bang
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spoon, finish meat and vegetables be-
fore fruit or other dessert.)

(Examples of social contexts: eats
alone, with whole family, in kitchen,
in formal dining room, in highchair,
TV on. In each case, students can
consider how the setting might affect
the baby's and the parent's feelings
about the meal.)

In considering the effects of rules and
routines, contexts, and parents' reactions
to baby's behavior, students can discuss
their own ideas.

At what age is it developmentally ap-
propriate for children to learn social
conventions about behavior at meals?

Do too many rules inhibit a child and
lead to negativism? What's too many?

Does a lack of limits encourage a
child to use food to provoke a reac-
tion from caregivers or lead to un-
desirable habits?

In small groups students can discuss such
issues and then decide on their own an-
swers to these questions:

How can parents structure a meal to
avoid problems? (E.g., only a little
liquid in cup, don't feed over a rug.)

When should parents expréss disap-
proval and when should they ignore
eating behavior that annoys them?

How can they tell what reasons are
behind the baby's behavior? (Does
banging a spoon mean baby is stubborn
and trying to get attention or is
fascinated at being able to make
things happen?)

Observe Learning at Mealtime

Students can observe one or more of the
"At Home" films for practice before ob-
serving their babies and can compare the
routines, interactions, and values on
film and in their babies' homes. See
the f£ilm section of this guide for notes.



g Inside The Ba
iM" Looking Out by

We can | help being cunous about how babies understand the warld
= around them —how the world looks and leels to them
Observing infants clasely has shown us that Ihe way they see
and Ihink aboul Ihe world begins al birth and changes dramatically during

Game 3

While the baby i1s walching, hide
the ball under a cloth. Make sure Ihe
baby s looking. then take the ball out
from under that cloth and pul it under

another cloth

Game 4

Mide the ball under a cloth, while
the baby 1s watching Then take the
cloth and the ball and hide them both
under somelhing else
® What does the infant do?

# Where does the infant search?

#1f she doesn tfind 11, what does she do?
Does she get upsel?

@ Does she look ta you lor help?

the first years ol hle. These changes are not obvious. like the change
from crawling to walking, but they are jusl as basic—and maybe even
mare impartant in inlluencing other behavior that you can see Changes
in how a baby understands what 1s going on mean that how a baby does
things and what he does change oo

The changes Ihat come with growing up are made up of many small

m accomplishmenls They happen in the same order for all of us
. =7 Remembering and Reasoning

’ / i Jean Piagel. a Swiss scienlist and philosopher. tried lo figure out
/ " nowthe minds ol inlants develop. Piaget played hiding games with babies
A } because he ligured he could tell what babies think about objects by the
;_‘5:&__-\__ way they act when Ihe objects are hidden

O “Disappearing” Games

Try these lour games with your baby off and on during the year,
ﬁ - arwith several babies of dilferent ages  Older babies will catchon la
“/
T

What Do You Think the Baby Thinks?

When you ve expernimented with these hiding games, work aul
some ideas in your journal about what your baby thinks about whal she
sees Expecl!lonote dilferences with age Note whal signs you have
sean ol a growing ability to remember and to reason
o ‘When you play the games with your baby as she grows older, consider
% Which game(s) seemed 1o draw & complete blank Irom Ihe baby?

# Which gamels) did the baby seem interested in? Did she gel confused
upset try to get help, or drop the whale business?

# In which game(s) did the baby undersland what was going on @nough
lo be confused? To try to get the ball? To succeed in getling Ihe ball?

Gel tagethar with others who have done these games wilh their
babies o compare notes and talk over your ideas

What differences do you ind between oider and younger babies in
what they do when a ball disappears?

Babies learn through their senses, they can tdo what Piagel called
“menlal operations unhil their brain and nervous syslem are more mature
and uniil their sensas have absorbed a lot ol information. Using whal
you have seen and discussed about the ways babies react 1o the hiding
games at diflerent points in their lives, Iry liguring ou! how babies see Ihe
world atdiflerent ages

Whal dao the youngest babies in your group seam
near Sam to think absul anobject they can't see anymare?
"n__J et deads o As babies grow older, how do therr ideas
;:tﬁ:ﬂ‘ﬂt{“ 1| ™ apout abjects and people seem to cnange?
g ar How da tnei F h ?
i syt iy eir ways of ilearning change?

e wappairia and 5 I Aswich nad beon thioen) )
s Getvity 1esumed | ad s several fimes with

The <ame vesults, evein wisen | Kepf Bikusg 1o fim,

but the famitar vice. coning from the faceless”

maund of blanket was skl ot EHougit to give The
oind_meaning "

Sam and {have
piayed hide and
Segk off ondon
or monthy | pop
out from differ:
2r paces -
bevind a chaw
or deor - he.
lauan3, | pop ok
e falls siient
Kand lodks bank
Taday we were
e ot on
e Fler and San
crawied g
Vg [qughing |
nad & vlanker
Cowring me and|
(puled my nead
under o from
whal | coule

[ el

=
a2
[ A

-, / more than younger ones
Q : With eacr game. ouserve Ine bapy s response as carelully as you
can and jot down what happened as soon as possible alterward Dont
\,1 torget ta wrile i the baby s exacl age every ime you play the games
- You know what s happening lo the ball in the games Does Ihe
et Sl baby? Try lo see what s going on |he way the baby sees il

Game 2

While the baby s watching the ball.
nide Il under a cloth
# Does she even care that il s gone?
# Does she search for i1?
# Does she get upsel?
# Does she look at you as il she's asking
whal you thd with 1t?
& Is she able 1o find il immediately?

i

Game 1

Dangle a bail (or attrachve toy)on
astring in front af the infant. While she
15 looking al i1, sfowly move it around
behind her head, and bring it back around
from the other side Do this several imes.
# Does she seem lo care al all where the
ballisance it sout af sighl?
# Does she Iry to watch it go araund
behind her?
# On Ihe second or third try, 1s she waiting
far it to come out an the other sige?

I did this several times with the same
results, even when I kept talking to
him all the while. But the familiar
voice coming from the faceless mound
of blanket was still not enough for

Because this card asks students to observe
their infants several times, it should be
introduced early.

Purpose: To consider how a baby's under-
standing of the world and ways him to give the mound meaning as me.
of rearning about it change with I wonder what goes on in his head?
age. :
Peek-a-boo is universally enjoyed by ba-
bies, who will play it over and over. Ask
Warm-u students why. The way they play demon-

strates how children will continuously ex-
plore whatever they are just figuring out:
in this case that faces which disappear
still exist and will come back again.

To introduce this card, you can read the
following anecdote aloud:

Sam and I have played hide-and-seek
off and on for months. I pop out
from different places--behind a chair

DOING THE GAMES

or door, he laughs, I pop back under
cover, he falls silent and looks blank.

Today we were face to face on the
floor, and Sam crawled toward me,
laughing. I had a blanket covering
me, and I popped my head under it.
From what I could hear, Sam stopped
dead in his tracks and fell silent.

My  face reappeared and, as if a switch
had been thrown, his activity resumed.

Students could set aside four pages in
their journal and label them Games 1, 2,

3, 4. Each time they try a game, they

can record observations on the appropriate
page, labeling the entry with the date

and the baby's age (in months and weeks).
If the card questions for each game do

not quite apply to their baby's reactions,
students should write down whatever does
happen (e.g., "I can't get the baby inter-
ested. She doesn't even notice the ball").



On each occasion, students should try the
games several times to see if the baby's
first reaction is typical or accidental.

A baby who likes the game will enjoy doing
it over and over. A baby who doesn't fol-
low the first or second game won't get

the third or fourth, but students can find
this out themselves and figure out reasons
why. If students are able to repeat the
games over a long period, they should find
their babies able to do more of them.

OBSERVING EACH GAME

Game 1l: Newborns have trouble following

a moving object. Babies usually follow

a moving person first (ranging from early
in the first month to two months). Babies
follow first with their eyes, later by
turning their heads. Watching something
go around back may be too difficult physi-
cally, as well as irrelevant from the ba-
by's point of view. A baby who does not
seem to care or seems confused when the
ball is out of sight may think that it

no longer exists when she doesn't see it.
If a baby waits for the ball to come back
around the other side, it suggests that
she remembers what happened other times,
or that she can anticipate an event and
therefore must be visualizing it in her
mind, and that she knows the ball kept on
being a ball even when she didn't see it
behind her head.

Game 2: As in the earlier game, not car-
ing or not searching for the hidden ball
may mean that the baby doesn't believe the
ball still exists. If the baby cares or
gets upset but cannot find the ball, it
may indicate curiosity about what happens
to things that go out of sight, even if
the baby doesn't yet understand where the
ball is. If she seems to wonder what you
did with it, this may show she understands
that another person can cause an event to
happen, and that disappearances have ex-
planations.

Game 3: When a ball is hidden under one
cloth, then another, even in view of the
baby, babies at first look for the ball
under the first cloth. This may suggest
that the baby connects a particular object
only with a particular place or cannot
keep several steps in mind.
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Game 4: When babies begin looking for
hidden objects, they can find only those
they have actually seen being hidden. To
find an object which was hidden when she
could not see the object itself, the baby
must now be able to mentally imagine that
the ball which was under the cloth is
still there, even when the cloth is hidden
in turn.

Comparing Babies

If students do not observe a developing
comprehension of the games in their own
babies, they may be able to see it by com-
paring babies. You might put students
whose babies are of different ages to-
gether in a small group to describe what
happened when they did the games and then
discuss how the older babies' reactions
differed from the younger and why they
think this might be so. Or they could
post a summary of their observations (in
order of their babies' ages) for everyone
to look at, and the whole group could dis-
cuss the developing patterns they see.
One caution: various children will grasp
a game at various ages, so comparing a
somewhat older and younger child will not
always yield a clear pattern. If that
situation occurs, you have an opportunity
to help students recognize individual
differences among babies.

ANALYZING REACTIONS

According to Piaget, young infants know
things only through their five senses

and lack the capacity to have "thoughts"
about anything except what they are ex-
periencing directly at the moment. There-
fore when an object disappears from an
infant®s vision, his attention goes to
something else he can see, taste, touch,
or hear. As infants get older, they begin
to be able to keep images in mind, even

if the original is not right there; and so
the infant might wonder what happened to

a ball that disappeared. In order to find
a hidden object, according to Piaget, an
infant must be able to imagine where the
ball goes when it's hidden without having
to see it.
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At irth, infants are very dependent liltle beings They rely on the
adults around them to fulill their needs. As long as adulls meel the
baby s needs. a baby's ife seems rather blisstul Imagine: sleeping when
you want, having someone bring you your food and feed you, being held
and cuddled, kept warm and comfy. baing loved'

So why dont babies just relax and enjoy it? Here are babies at one
year of age Jamey is trying to leed himselfl with a spoon, but more food
1s @nding up on the floor than in his mavth He refuses to lake what his
mother has heaped on tha spoon she is holding. Ellie 1s sleepy. rubbing
her eyes and hall-dozing, but when she’s put in bed, she starts screaming
in protest, When Owen's lather Lnes to take him onto his lap to cuddie
him. the baby wiggles and pushes him away

What's Happened with Babies?

Do you wonder why a baby would change a life thal looks so simple
for one that seems so much more difficull? Why make do with less food
1han you could have? Why keep picking yoursell up each time you fall
over and go on trying 1o walk, when you used 1o be carned everywhere?
What do babies gain Irom Irying again and again when it doesn t work?
Whnat makes them doit?

7y
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To consider the drive for in-
dependence that emerges in all
babies in their second year.

Purposes:

To consider how this develop-
ment affects caregivers.

This card poses the question, why do ba-
bies begin to insist on doing things them-
selves, even when it causes them so much
trouble?

Despite the suggestion that a young baby's
life is rather blissful, students should
not make the mistake of assuming that in-
fancy is easy: not all of an infant's
discomforts--indigestion, for example--can
be eased; and parents may not always rec-
ognize an infant's need. '

WHAT'S HAPPENED WITH BABIES?

The period during which human infants de-
pend on others for food, mobility, and
security is longer than that of any other
animal. The card gives several examples
of how this total dependence changes. You
might have students explain in journal
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Looking for Answers

@ Whatideas do your parent-partners have about why babies keep lrying?
You might ask your own family, 1oo

© Lookin Making Connactions 1o see what views Erik Erikson and Maria
Montessori have about this process.

© Jotdown your own ideas about these questions in your journal, and talk
them over with others in the group
What Happens with Parents?

Ot course, parents are pleased (o see babies grow able to do more
1han they used lo. Butit's a mixed blessing

€ Do your parenl-pariners somelimes long for the good old days when the
baby stayed put while they took care of everyihing? Whal is the baby now
insisting on that makes the parent or caregiver’s lile more complicated
(and maybe mare fun)? Describe some of these situations in your journal.
Perhaps your own parents remember this ime in your infancy and
will tell you aboul it

And Now?

© Isthis parsistence a characlenstic we grow out of? Or daes it simply
change with age? What 1s your opinion? Use examples from your own
lile or others lives 1o explain your view

entries and small-group discussions their
ideas about what causes these changes.

The general explanation for all the exam-
ples is that the baby feels a drive to be
autonomous: Jamey wants to decide what
and how much he'll eat, and he wants to
master the skill of carrying out his own
decisions; Ellie may want to let her par-
ents know that she can control when she
sleeps; Owen wants to practice and master
the ability to get around on his own, to
go wherever and whenever he wants. What
babies gain from trying again and again,
even when it doesn't work, is increasing
skill until it does work, and pride in
mastering skills that make them independ-
ent of others.

Students might recall (and ask their par-
ent-partners about) instances of independ-
ent behavior in their own babies, writing
a journal entry which includes their own
and their parent-partner's explanations
for what the baby dces. By comparing
their examples, students may find that
examples vary considerably according to
the ages of their babies.



In addition to the materials on Erikson
and Montessori in Making Connections (EC),
Dr. Brazelton's Toddlers and Parents (see
bibliography) has a section called "Learn-
ing About Independence" (p. 222), which

is also a useful reading for students.

WHAT HAPPENS WITH PARENTS?

Students can compare the issues raised

in this section with those on Card E,
"Getting into Everything," which deals
with how parents react to infant mobility
-=-an instance of infants' growing auton-
omy. Independence heralds several impor-
tant caregiving issues.

1. Danger and Safety: Situations that
make parents "long for the good old days"”
can go significantly beyond the issue of
parents' convenience. A crawling baby
can fall downstairs or pester the cat;

a reaching baby can pull a lamp over; a
climbing baby can get onto a table and at
whatever is on the table.

2. Authority: But not all instances of
autonomy involve danger to the infant or
inconvenience to the parent. The baby who
says "no" and wants to do everything for
herself may seem like a threat to the par-
ent's authority. But parents may also
take heart in the idea that their baby is
discoverinjy that she is an independent
person.

3. Discipline: The issue of authority
raises the subject of discipline. Stu-
dents could discuss what discipline is
necessary for babies, what is appropriate,
and at what age. In Toddlers and Parents
(p. 225), Dr. B. Brazelton discusses the
importance of setting necessary limits for
babies in their second year to help them
learn to judge for themselves what is safe
or acceptable behavior. What About Dis-
cipline? (EC) is another useful resource
with this card.

4. Feeling Rejected: Some parents have
feelings of loss or rejection as their
babies become more independent. A mother
may be reluctant to give up breast-feed-
ing because it ends a particular kind of
closeness between her and the baby. We

get satisfaction from feeling needed. But
new satisfaction can come with seeing ba-
bies make new accomplishments and be more
and more on their own.

5. 1Inefficiency: The awkwardness and
slowness of unskilled babies who are doing
things for themselves can be annoying to
parents. It takes patience to hold back
the impulse to take over when a baby is
fumbling, especially when a parent feels
in a hurry.

Discussion: Students can learn about some
of these issues by asking their parent-
partner (and their own parents) what it
was like when their babies refused their
assistance or would not cooperate. Stu-
dents can also discuss their own experi-
ences with this. Once they have gathered
many reactions, students could list them,
as a class or in small groups, in cate-
gories like the five paragraph headings
above.

Students' Own Lives (And Now?)

The issue of autonomy is especially cru-
cial to adolescents, as it is in the lives
of two-year-olds. You might ask students
how many times their parents have said, "I
don't want you to have to learn the hard
way."

Students could list some situations in
which they want to be able to be on their
own (e.g., choose their own friends, de-
cide how much school work to do, set hours,
use a car). They might then discuss:

- why they think their parents want some
say in these areas (comparing these
with the issues of control, safety,
loss and rejection, and inefficiency
discussed for parents of infants);

- why students think it is important to
control these areas themselves (com-
paring this with the importance of
autonomy for infants).

You might also discuss: Do students think
that they, as well as babies, have a need
for some kind of limits?



Why Babies Cry
Babies might cry when they teel hungry, wet, sick, cold, or whan
they have indigestion. Dr. Banjamin Spock says that a common cause of
crying is fatigue  Fatigue mght come from baing awake a long time. or
from the exira stimulation of being around new peaple or in new places.
Or Spock also says that from about two weeks to three months,
almost all babies get into Iretful peniods that can'l yet be explained
Prolonged penods of crying al the same lime every day might be from
fatigue or the "adjustmant of the baby s immalture digestive and nervous
\ system ta 1he outside world
Dr. T. B. Brazeiton adds thal crying may be how some babies
, release buill-up tansions and move into a happier (or sleepier) stale
Selma Fralberg, a child psychiatrist, says that even alter feeding,
many babies are laft with still unsatislied sucking needs, which can
lead to an unbearable tension in the mouth.
Other times babies may cry bacause they need to ba held. Harry

Harlow's research wilh infant rhesus monkays showed that physical

contacl was mare important Ihan food for the devalopment of a sense ol
security and closeness to a mother-substitule

Crying might be relatad to a need te be heid upright and moved
around. Annellese Korner, M D.. and Evelyn Thoman, Ph D found that
when crying infants are picked up to the shoulder, they not only slop
crying. but they open their eyas and lock around three out of lour imes

Simply touching or holding the babies didn’t stop their crying
Your Baby's Crying
When and How Much

Try keeping a record during several visils of the exact ime the
baby starts and slops crying |l the parents are interested. they could
help you do this by keeping a more complete record for a few days

@ Doesthecrying happen at the same time every day?

Add up your figures and see how often and how much the baby cries
eachday. Isit much more or less than it feels ke to your parent-partner
and/or ta you?

How?
Listen for the way your baby is crying. and in your journal jot down
descriptions of the baby's style
© What's the baby s voice like? (E g . mewing. hoarse, creaking. shrigking,
mgh or low, whimpering, whiny, strong and lusty. wracking, rhythmical )
o Does the baby gradually build up speed and volume, or does he start
nghtin?

Because this card suggests making observa-
tions over a period of time, it should be
introduced early.

To consider some reasons why
infants cry and how parents may
react and respond to crying.

Purposes:

To observe individual and de-
velopmental differences in in-
fants' crying.

Warm-u

To help students examine their own reac-
tions to crying, have one (or more) stu-
dents make a tape recording of one of
their babies' crying periods. You might
try playing it as background music during
class. Discuss: How does this sound
make you feel?

Some people can't stand two minutes of
crying; others can ignore a baby wailing
its head off. In some cultures, babies
don't seem to cry at all, in others they
cry a lot. Listening to the tape could
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© Do you nonce dilferences in ihe way the baby cries in dilferent
situations? Atdifferent limes of the day?
Why?

Crying 18 an impariant way lor a baby to get what he needs. Seeif
you can higure oul why your baby mighl be crying in particular situations
When Ihe baby starts 1o cry, note what went on belore the crying began,
as well as when il slarted.

O List your ideas ol what might have caused the crying
@ Talk with your parenl-partner about why tha baby cries, and nate their
ideas in your journal

Remember, loo. that something that sfops a baby's crying may not
explain what caused the crying

Similarities and Differences
Compare your record of crying with the records that others in the
group have made
O How many babies cry more than yours? How many cry less? What is the
average crying lime?
£ WhatdiHerences show up by age inwhen, how much, how, and [as far
as you can tell) why the babies cry?
DOiscuss the way your babies cry lo see whether you have noted any
differences in lemperament.

What Can You Do When a Baby Cries?

Crying can be the hardest thing about caring for ababy It can make
parenis leel helpless. anxicus. lense—even like crying Ihemselves 1l can
make them feel sorry lor the baby. And il can make them resent the baby

You can feed a baby. change her, try putting her ta sleep, hold her,
walk the tloar with her. rock her. take her out for a walk or ande in the
car, give her a pacilier, put her 1o the breast. But somatimes nathing
helps. Can you see yoursell at 2 A M. saying, " There s nofhung | cando,
so sha'll just have tocry ?

Firsthand Experience

Observe what your pareni-partners do when the baby cries. and how
the baby responds. If they are interested in lallung aboul it. ask them how
they feel when the baby cries and why they respond as they do

At some point while you are caring for your baby. he will have a
penod of crying Wrile in your journal about it

@ Wnatdid you Iry ta do for him? How did you feei? What effect did you
have on the baby? How did you feel when he stopped—or didn't stop—
crying?

7

- five months

lead to an introductory discussion of what
students think should be done when an in-
fant cries, and why.

When and How Much?

Students might use a bar graph to record
the number and duration of their babies'
crying periods. They can make a bar graph
by drawing two parallel lines, marking off
24 equal intervals for the hours in a day,
and shading in the times the baby spends
crying. This will show both the total
crying time and the number of crying peri-
ods in a day. Students should repeat this
for several days.

This exercise should give students a no-
tion of the extent of crying with which
to compare both the intensity of people's
reactions and the range of theories about
crying and responses to crying.

How?

Peter Wolff, M.D., heard three cries in



newborns: a basic rhythm cry (sometimes
associated with hunger), a mad cry, and

a pain cry. He describes the "basic cry"
as starting with moaning or whimpering
that turns into a repeated pattern: a
cry, a breath in, a little rest, and the
next cry. The "mad cry" follows the same
pattern but uses more air and has more
force; it's louder and has more noises in
it. The "pain cry" starts with a sudden,
loud, long cry, after which babies usually
hold their breath (even up to six seconds).
Then comes a repeated pattern of a gasping
in and crying out.

You might describe these differences to
students and then play a tape recording of
several kinds of crying, discussing dif-
ferences in the qualities of the crying.

Why?

In presenting a range of explanations for
infant crying, this section of the card
describes a range of infant needs: sleep,
food, warmth, sucking, and so on. Crying
is part of the survival equipment with
which infants are born.

Solutions don't always equal causes.

Nursing could be one example of something
that may stop crying but might not explain
it; the baby might not be hungry but could
still be distracted or comforted by sucking.

To supplement the card, you might repro-
duce further reading in Dr. Spock on vari-
ous causes of crying (see Baby and Child
Care, pp. 215-223); Selma Fraiberg on in-
fants' need to suck (see "What Good Is a
Theory?" Making Connections teacher's
guide [EC]).

SIMILARITIES AND DIFFERENCES

After averaging the amount of time their
own babies cry each day, students can com-

pare notes with each other for a sense of
how much babies in general cry and how
much variation there is among them.

A study of crying in ten infants by Freda
Rebelsky and Rebecca Black found that the
newborns averaged 22 minutes of crying a
day at one to three weeks of age, but the
time crying per day ranged from 6 to 63
minutes. The chart at the bottom of the
page gives these averages and ranges at
different ages.

A small group of students working with
babies of different ages can compare their
crying for how it changes with age and re-
port to the class. Patterns they might
notice include:

decreasing distractibility;

increasing awareness that crying has
an effect;

increasing crying on purpose for what
the baby wants (food, attention, an
object) ;

hunger and tiredness remain causes of
crying, while frustration, accidents,
and conflicts with parents and other
children may be new causes.

WHAT CAN YOU DO WHEN A BABY CRIES?

The intensity of parents' desire to com-
fort a crying baby must be nature's in-
surance that the needs of babies will be
met. Understanding their needs and their
reasons for crying increases our range of
alternatives for trying to comfort the
baby (e.g., not always to offer food:

baby may need sleep or stimulation). It
is also important to realize that we can't
always stop a baby's cries.

Provide opportunities for students to
exchange firsthand experiences of coping
with their crying babies.

Amount of Crying in 24 Hours:

Change Over Time

Crying time

Weeks of age

{in minutes) 1-3 4-5 6-7 8-9 10-11 12-13
Average of all babies 22 25 34 25 19 14
Range 6-63 1-67 T=17 5-74 2-50 1-37



% P Dealing With Crying

What a person does when a baby cries dapends not only on whal
might slop the crying. but also on what the person believes is good for the
baby and on what the person’s own needs are
Parents' Needs

Parenlts have 10 learn how to deal with their own needs as well as
their baby's Far example, you might know thal a baby will stop fussing
il you take her outside lor a walk, but you might have other things lo do
Or. suppaose you have a baby who likes to be carried around the hause all
day This way may wear you out physically, and get on your nerves

If your parent-partners feel comlonable talking aboul it, ask them
how Ihe baby altects their own needs and how they balance the baby s
needs with their own.

Parents’ Values and Beliefs
How parents respond 10 crying also depends on the kinds of trails
they want their child to have and on how thay believe they can halp a
child develop such traits. Parents who want an indepsndent child might
believe that picking up a baby whenever he cries will make him loo
dependent an them. Other parents who want an mdependent child might
go to their baby whenever she cries, because they believe she needs to
feel sure she can depend on them belore she can feel free 1o explore and
behave independently  Still other parents may not think of independence
7 -,.\:‘ as avalued trait
-3\ 7 /Society's Values
; Parents learn Ineir child-care praclices and values from the society
‘ they live in In one culture, parents might keep a baby wrapped in a
blanket. In another culture the baby can kick and move Ireely. One goal
ol swaddiing might be 1o keep the infant from getling too excited and
\ wearing himsell out. while a goal in the second case mighl be 1o lel the
baby exercise 50 he will be vigorous.

o ‘What values mighl be behind other practices, such as carrying a baby
an a caregiver s back all day. or leaving babies in cribs mast of the time;
taking babies around town in strellers, feeding babies whenever they
whimper, or requiring them to eat on schedule?

' What Babies Learn
Mo one knows lor sure how chitdren’s parsonalities are aflecled by
what their parents did about their crying, but peaple have many theories
and lots ol advice
@ Whal does each of the following writers seem 1o think infants learn
from the ways caregivers respond to their crying?

Purposes: To consider how the interaction
of babies' needs with the needs
and values of caregivers shapes
adult responses to crying.

To consider how various re-
spenses to crying affect babies.

To consider cultural influences
on what caregivers believe and
do.

Warm-u

Before discussing how parents' needs af-
fect the way they handle crying, remind
students that crying is the loudest way
babies have to express their own needs
when they are hungry, bored, cold, wet;
when they want to have company, to be
held, to change position, to let off steam
if they are tired, frustrated, overexcited.
How could a baby get someone's attention
in the middle of the night if babies
didn't cry?

l. Needs: As the card indicates, dealing
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What's Your Opinlon?
Discuss these ideas in a small group and ask your own parents and
your pareni-partners for their reactions to Ihe lour opinions.
© Would you go to a baby whenever she cries, or would you lat her cry it
she’s just eaten and has been diapered? Why? Would the baby’s age
make any ditlerence?
A Parent's View
What kinds of traits do your parent-pariners want their baby to
develop? Talk over 1ogether how they leel parents can foster such
characteristics
Your Own |doas
€ Listten lraits you would like your own baby to grow up with (far
aexample, confidence, humor, bravery, obedience, cooperaliveness].
Choose one frait from your list and list some ways you could encourage
this trail during infancy

Who's Teaching Whom?

Batnes influence the values and behavior of their parents. For
example, parents might believe that it 1s better for a baby ta “cryitout
hersell” than to be picked up, but they might find that in fact they pick
her up because they can't endure long erying spells. Or a mother who
believes in comforting her baby as soon as he cries might start letting him
cry when it lurned out thal she couldn’t comfort him.

Check It O

Try to observe how your baby’s crying alfects the reactions and

behaviors of the parents you are working with
@ Canthe parents think of any examples of ways crying attects them?
Describe one or two examples in your journal

with crying is not simply a matter of the
baby's needs. Sometimes even the simple
need to get things done--time for chores,
school work, recreation--presents a prob-
lem to the parent of a baby. Ask students
to write down two needs of their own that
they would want to take care of on a typi-
cal day. They can exchange their items
with someone else and discuss the adjust-
ments and arrangements each would have to
make if they had a baby.

Students might then debate whether parents
should be concerned with their own needs
during their child's infancy, and why.

2. Values: You could use the following
activity for warm-up or for summing up
students' thinking about connections be-
tween values and practices. The assign-
ment to students might be set thus:

a. How do your parent-partners want their
baby to be? (sociable? independent?
obedient? dependable?) Talk over
with them how they feel parents can
foster traits they want their children
to have. You might also ask your own
parents the same kinds of questions.



b. List ten traits you would like your
own baby to grow up with.

c¢. Choose one trait from your list and
jot down some ways you could encourage
this trait during infancy.

Have students join in group discussions to
compare not only the different goals peo-
ple may have for their children but also
how caregivers' goals may be reflected in
how they deal with their babies.

Parents' Needs

Students can start considering the dynam-
ics of how the needs of parents and ba-
bies interact by trying to sort out the
one from the other. One way would be to
list things that might stop a baby's cry-
ing and then to list why parents might
find it hard to respond in these ways
every time the baby cries. The sample
brainstormed list in the guide notes for
Card Q, "Stress and Support for Parents,"
has more ideas.

PARENTS' VALUES AND BELIEFS

How parents respond to situations like
crying is influenced by what they believe
makes a "good parent" as well as what they
believe 13 good for babies. You might
have students list six qualities they
think describe "good" parents. They could
share their lists in pairs or small groups,
giving examples of behavior to illustrate
each trait, and then talk over how these
qualities might show up in responses to
crying (e.g., patient: not get fed up
with crying; firm: make a policy of when
and how to respond and stick to it). Im-
portant questions for discussion include:

How would you feel if the way you re-
sponded did not fit your ideal for
being a good parent or caregiver?

How can you make your ideal fit what
you know about the way you are?

What should parents do when they get
angry or fed up?
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Students might pick out something they are
not happy with in their own response to
their babies (impatience, boredom), map
out a program for improving their response,
and start trying it.

Something to keep in mind throughout is
that it is not only our beliefs that shape
our actions. Caregivers often do what was
done with them as children, what they have
seen others doing in the same situation,
or what their gut reaction tells them.
Also, even when people do act according to
their conscious beliefs, there is no assur-
ance that what they do will result in what
they want.

WHAT BABIES LEARN

Sample responses to the question about
what each of the four points of view sug-
gests about infant learning include:

Erikson: They learn to trust if some-
one responds to their needs.

Ainsworth and Bell: If their needs *
are responded to quickly, they learn
to cry less, to show independence,
patience, regularity, and problem-
solving skills, and to express needs
in a variety of ways.

Fraiberg: Young infants cannot learn
to manipulate others to get what they
want because they are not yet capable
of knowing that they themselves can
cause something to happen.

Spock: By three months, they learn to
cry for attention if crying is always
résponded to.

What's Your Opinion?

When students have discussed the questions
with each other and parents, you might set
up a debate in class on the statement:

You should (should not) always respond
to an infant's crying.



SOCIETY'S VALUES

This section helps students consider how
their culture influences their ideas about
babies. Remember in using this section
that the connection between a society's
values and ways of handling babies is not
clear or simple. There are clear differ-
ences between cultures in some practices
(in traditional Japanese culture babies
never sleep alone in a bed; in most parts
of the United States children sleep by
themselves from the beginning). And there
are clear differences between cultures

in some values (some value conformity and
obedience more than others; some value
individualism and self-control more than
others). However, no one knows for sure
just how a culture’s values and practices
are connected. Nor do the members of a
culture necessarily think they are doing
things to babies for the purpose of pro-
ducing certain kinds of adults; they do
things simply because that is the tradi-
tion in their culture.

With these cautions in mind, students can
brainstorm in small groups or write in
journal entries their ideas of possible
underlying values for the practices listed
on the card. For instance, social values
that might underlie swaddling: instill
self-restraint, calm, heighten listening
and looking skills (see Childhood Memories
of Charles Easuman [EC]); values that
might be related to leaving babies free to
move: physical exercise and expressive-
ness, independence.

You could read aloud or have students read
Charles Eastman's description of his in-
fancy as a Santee Sioux. Discuss:

Which of the practices Eastman de-
scribes are familiar to you (hanging
objects within reach) and which are
unfamiliar (swaddling, hanging baby
in tree)?

What values or beliefs might each
practice reflect?

How do students personally feel about
each of these practices? Why?
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The film "Four Families" (National Film
Board of Canada) provides fascinating
examples of cultural differences in ways
of handling babies. It is introduced and
commented upon by Margaret Mead, who pre-
sents the view that infancy is a period
when a society's values are powerfully
transmitted through ordinary everyday
routines.

WHO'S TEACHING WHOM?

Students might be led to conclude from the
sections on "Parents' Values" and "What
Babies Learn" that parents control what
their children are and will be like. But
from the beginning, babies are individuals
with their own ways of responding and do-
ing things, and they greatly affect their
papents' development. Crying provides one
example of how babies influence their par-
ents' behavior. -

It is important to see in the examples

and in situations students may observe
that both adult and child influence inter-
actions and that the pattern of these in-
teractions is always evolving as parents
and babies adapt their responses to one
another.

In this context, and before going on to
the last two activities on the card, stu-
dents might discuss their ideas about the
meaning of this statement by pediatrician
John Benjamin: “Infants have the most
wonderful capacity to product adults."



:Q  Stress & Support
= For Parents

Lots of people hnd that caning tor their babies is the most intense
ming tney ve dane. But most people also discover that along with the
special chores and prablems that come up, their babies are much more

9 exciling to live with than they evar expected

" Bew rried i arwm%
ﬁ?g? n?ihwgégaﬂa "mﬂx its
most difficutt Thing [Ve ever done. It seem |
can hardly got aiay physioally and nover
emotionally, ™

-

@ Talk to your own parents. How did having babies change their lives?
Whal did they find hard? What was special aboul living with a baby?
Whal helped them?

© Myour baby's parents are willing, ask them the same questions.

© Single parents who are caring lor infants by themselves often underge
more siresses. | you or your baby have a single parent, he or sha might
be willing to talk about the problems (and rewards) of raising a baby alone.

Sources of Support

Together with others in your group, list all the kinds of help your
parents and parent-pariners could use, and the ways they can get support.
Remember that the enjoyment of raising their babies and 1he strengths
they find within themselves support tham, along with whalever help they
get frem other people or fram community rasources,

(The booklet Under Stress presents ideas on causes ol stress end
sources of support in caring for children.)

To become aware of some of the
difficulties and rewards of
parenthood.

Purposes:

To consider internal and ex-
ternal sources of support for
parents.

The bocklets Under Stress, Keeping Chil-
dren Safe, and The Inguirer (EC) are es-
pecially useful resources for this card.
In the record, "A Case of Family Stress"
(EC), a mother tells of her problems
coping with her infants, especially the
first one.

Warm-u

1. Try slowly reading this description
of one mother's night and morning with an
infant, while students listen with closed
eyes and try to feel her experience.

I'm in bed at 10:00. 1I've just fallen
asleep, when the baby cries. So I get
up, feed and change her, but when I
put her back to bed she starts to cry
again. Jiggle her bassinet until she
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Community Resources
Using the list you have made, explore your communily s sources

ol support. The inquirer has helpful suggestions for planning and carrying

out intenviews and other methods of learing about community services.
@ Whal resources are available locally to help parents of infants?

Visit one local agency to find out what they otfer and report on what you

find. In your report consider these questions:
© What does the agency provide for parents and babies?
8 Do the parants have any obligations in return?

It you were a parent, would you go 1o this agency? Why or why not?

2. Just knowji
vanish. | calmed do
feil gsleep.

quiets at last. Finally back in bed
at 11:30. Up again at 3:00 and again
at 6:00 a.m. Then sleep for another
hour before I get up to shower and
make breakfast. Just when Walter
leaves, the baby wakes up crying.

The dishes will have to wait. Nine-
thirty, change her diaper and wet
clothes. Bedding is wet, too. When
I feed her this time she vomits, so
it's my turn to change. Then her
diapers need changing again. I try
laying her down while I run arcund to
start the laundry. I just about get
it going when the baby begins fussing,
so I carry her on one arm while I
clean the breakfast table with the
other. Eleven, she's wet again. Maybe
this is a good time for her bath.
Collect soap, towels, dry clothes,
fill basin and test water. She loves
the water but screams when I take her
out. I cuddle her as I dry her.
Twelve, another feeding and she falls
asleep. I need a nap too, but there
are dishes, the laundry, and my own
lunch. Chores done by 12:45--can I
lie down now? If I do, her nap is
bound to be over at 1:00; if I don't,



it will probably stretch out for two
hours.

Pause a few minutes to allow students to
emerge from the experience. Questions for

discussion:

What are some feelings this parent/
you may be feeling?

Does this parent need help?

2. To consider sources of stress and sup-
port for parents, students might begin

by reading, in small groups or as a class,
the quotes from parents cn the card. What
other anecdotes about parental difficul-
ties and solutions can they share with

the class? As they discuss all of these
anecdotes, students can start two lists
headed Stress and Support. They can then
brainstorm more items for each list. A
few sample items for lists follow:

Sources of Stress

feeling that you are losing your own
individuality

conflicting advice

criticism

no one to help you

small, or serious, medical problems
lack of sleep

trying to live up to an ideal image

lack of self-confidence; uncertain
personal values

Sources of Support

sharing, supportive relationship be-
tween mother and father

new joy shared with family

pleasure of seeing your baby discover
things and make new achievements

help from other family members,
friends, or someone you pay
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someone who is a good listener

ability to organize time well to pur-
sue your own interests

doctor you can call
ability to stand back to take stock

of yourself and to observe carefully
what's going on with your baby

TALKING WITH PARENTS

Students interview their own parents and
their parent-partners about what has been
hard about caring for babies and what
helped them. Students can add to their
brainstormed Stress and Support lists as
they share responses later in class.

Sample responses about the situation of
single parents in particular might include
for stresses: worries about money, no
other adult to talk with or share tasks,
difficulty of having a social life; for
special rewards: strength can come from
realizing you can do a difficult thing
well, fun shared with baby.

COMMUNITY RESOURCES

the whole class can look
the community that offer
parents with infants.
Students can use The Inquirer for ideas
about conducting interviews and where to
look for information in the community
(e.g., religious organizations, clinics,
libraries, women's groups, day care cen-
ters). Have students list all the re-
sources and agencies they find in their
community before choosing one to visit.
Be sure they are aware of resources ad-
dressed to a range of economic groups.

A small group or
for resources in
special help for

Whether they visit agencies or invite
agency representatives to class, students
might ask these representatives to add to
the brainstormed Stress and Support lists
and to comment on which problems their
agency most often handles and what support
they offer.

As part of this search, students might



consider pros and cons of various ways of
caring for infants (e.g., home with one
or both parents, infant day care centers,
home care settings with relative or baby-
sitter). Students can discuss their own
experience with one or more of these set-
tings.

Which way do students prefer for a
baby, and why?

To consider how another culture handles

infant and child care, students could look
at materials on Israeli kibbutz children's
houses in the unit "Children in Society" (EC).

3 R OW CO
flod R Many

In working with babies, people have noliced thal no matter what
parents are opserving (from smiling 1o sleeping). aimost all parents comea
tull of questions  Is he doing wnat he s supposed 10?  How does she
compare 16 other babies you have seen? Parents of babies never seem
ta run oul of questions  You may wandear nol only why thety ask these

. queshons bul also how you can raspond 1o them il your parent-partner
Imks you
What Parents Want to Know
All parents wani 1o know that their baby 1s normal. and they want lo
. 'be reassured that they are doing a good job as a parant Suppose your
parent-partner asked you, s Anme eating the nght things?" or " Should
_‘-:_‘ she be lalking yel?
e = @ Wnat could you say? In your journal, jot down possible
" answers you could give la each queshon
m Attnough you can t after your parent-partners the kind

e Parents Ask
uestions?

of inlormation that tneir doclor can. you can share what you
i '_’1 learn in this course with them,including thesedeas. that no
“rone has any answers about what 1s the perfecl way to care for
babies. and 1hat the persun who cares lor a bany and learns to

abserve her carelully knows her better than any professional

““And What Do They Do with All the Answers?
One reason why canng lof babies can be hard for parenls is that
they often get so much advice In sacieties where everyone has the same
D ideas about what chiddren should be like and how la raise them, questions
J are more eawly answered than in sociaties with many dilferent practices
> and behels Parents you know are exposed to many diflerent values and
% benets  Someumes these points of view contradict éach other
The ideas and expenences of other people certainly can nelp
+. When you have a problem, getting freésh points of view and informatian
% ssimportant Buta flood of conllicting beliels can add to the unceriain.
& liesparents feal and make them worry mare that they may not be laking
¥ care ot their baby the night way
& How Would You Decide?
e How woula you go aboul deciding what to do with a lat of different
e adwvice?
- i See whal you think: Think of some 1ssue you Know your baby §
parents are wondenng about now, like the baby s health, or how to handie
crying or weaning, or tailet traimng. or selting hrits and saying no

Purposes: To consider reasons for par-
ents' guestions and how to

respond to them.

To become aware of sources of
information about baby care.

To practice making an advised
decision on baby care.

WHAT PARENTS WANT TO KNOW

Parents' questions might grow out of in-
experience with babies, lack of confi-
dence, concern for the baby, or a feel-
ing that professionals are the "experts"
about baby care. But the best care may
vary with the baby, the caregiver, and

(Or ask your parent-partner 10 suggest an 1ssue
€ Write in your journal yowr cwn ideas about how to handle this issue
Remembér 1o keep your baby s personality and present abilities in mind
See what others think: Collect as much advice as you can lind on
theissue@ For example get clippinas from newspapers and magazines
quetes from TV, and inlormation from books. conductinterviews with
Inends and relatives; request advice from prolessionals like doctors
nurses, child-care cenler stall {Tne inquirer provides helpful suggestions
for choosing quastions, for collecting data through interviews. question-
naires, of polls_and tor orgamizing and analyzing tne information you
gather and puthing it 1o use | An Advice Collecting lorm s availabie 1o
help plan this aclivity,
Maypc \you © Make a presentanon of your collecton It could be anoral report
don¥ have or could take the lerm of a scrapocok or display Cr 1l could be
ugh milk"] acombination of these
o Using advice you collect you can set up a rale play,
First. wrile on a file card some queslions about the 1ssue you
researched
7= ™~ AY Tnen choose four or live of the opinions you collected on how 10 hangia
\ theissue. and wnile each down on a separale file card Give the card of
A queshons 1o the parsan rale playing the parent wha seeks advice Ask
five cther people o role play being  advice givers  Give one af your
advice cards o each person Tne adwice qivers can argue ther
apinicns amang themselves as well 45 answer the questions of the
—_— parent
uP agam O Atthe ancol thisrole play ask the advice givers  What did you think
That baby ol the advice you had 1o give”?
needs more | @ Askthe parents How did il feel to hear so many opinans® Wnal did
aleep They you think of each mece ol agvice? What would you do f you really faced
tow when this 1ssue?
dleep Choose b course ol action: Remembear. no artvice makes
sense ! il doesn ttake the baby and s parents inlo account —thenr
temperamant. styte. values. and tracitions
€ Howdoes he research change ar confirm your own 10eas on 1he best
way 10 handle the issue with your particular baby”
Share your collection ol advice with yeur parenl-pariner andg with your
ownparents Add theirideas o your jcurnal enliry
0 Whalt 2o they think ol the advice™ And how did they or will théy hanaie
tne 1ssue?

the situation. Thus, caregivers can learn
to look, learn, and make decisions about
what to do with the babies they know.

You could have students do the first ac-
tivity as a class warm-up or in a small
group, rather than as a journal exercise.

Sample responses to "Is Annie eating the
right thing?" include:

- looking together at nutrition chart
on Card I (there is no one "right"
thing) ;

- asking what parent thinks and what
doctor recommends;

- asking if child is healthy.
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Sample responses to "Should she be talking
yet?" include:

- every baby is different;

- talking includes noises and gestures;
maybe she's "talking" already;

- babies start using words at very dif-
ferent ages, and all the ages are
normal.

And, of course, students should make clear

that they have no professional preparation
for answering such questions.

AND WHAT DO THEY DO WITH ALL THE ANSWERS?

In choosing a problem that currently faces
their parent-partners and looking for
relevant advice, students put themselves
in the position of parents, who must:

- judge the merits of different advice,

. consider whether it fits with their
own style and beliefs,

- measure how realistic the advice is
in terms of the individual baby.

Point out that in choosing a course of ac-
tion, parents often change their minds as
they learn more about themselves and their
babies, and that different responses may
suit different stages of development.

Students focusing on the same baby care
issues might work together to compile a
scrapbook of advice. Or a small group
could compile materials on several issues.
You may have a collection of books on
hand in class, and you can also copy the
bibliography in this guide for students.
An "Advice Collection" form is suggested
on page 76 to help students plan and or-
ganize this activity.

S Being A Father/
srs=es Being A Nother

Hrst bom o8
ard| snared car- How would you leel if you were Tina s lather?
|%f0r her and [ jordownin your journal your ideas about the relationships between the
following lathers and their babies
Lnderstood her Daniel (11 months) loved playing with his lather, and kept after him
as weil as laid, | constanlly at the end of a day, wanting to be bounced on the fool of his
even bettey: Hele|] crossed leq, to be Ihrown up in the air. The more violent the play, the
held her when | more ex ited Daniel became. His father was extremaly exhausted alter
she cried or a period of this, but not Daniel. When Mr. Hay stopped, or tried to leave
fnie ner Inip bed Ifhfv?cmdDharmel proltesled violently and followed him. (Brazelton,
nlants am lathers

;”;: lju‘;t wanf By the ime Mr. Thompson was expected home, Susan was building

ot agﬂ'{ up with one provocative demand after anolher. As the usual ime for his

Ner for a- | 5rriyal came. she began towatch for him: She went to the window,
W?ulc The shgme locking out for “dada. and was waiting al the door when he arnived
now K tiat Just | Ashe came in, she began a Irenzied attempt to show off for him. - he
because. | Spend | gatnered her up in his arms to cuddie and alk to her. She subsided.
3p much more. | looked beatilically up at him. crowing with pleasure and using all of her
fime with hey; | | new words
nk. | know Susan could not be separated from her father. She dragged him lo
nev bettey tharn | hetaole to leed her She ate dutitully for hum at first. When she began
he does And o tease him with food, he reprimanded her sharp!y. and she smiled up at
o ﬂ‘lﬂuﬂh 1 him almasl! gratefully, gesuming her careful, obliging eating (Brazelton |

realze a new
approgeh miant J

Fathers Then
Interview your own father or the lather of a Inend and a grandfather
ifyou can
€ What does each man remember ol the parl he played in bringing up his
young infant?
© Whnatdid he find satislying aboul his role?
€ Whatwould he change abaut his part in his

be betber than
what [ do, | can’
stand 1o I+ Joe.
eperiment -1

keep coaching 3

him on now [.ml e

do it." £V,
Y

To consider the part played
by fathers in babies' lives.

Purposes:

To recognize the variety of

Fathers Now
After you have interviewed older fathers, 1ake their answers and
ask some new fathers it their experiance Is similar. Talk with a father
about his role in his infant’s life.
How much time does he spend with his baby on a typical day?
Whatdoes he do 1o take care of the baby? (How many times does he
change diapers? Feed the baby? Clean up after the baby? etc |
@ Wnhat else does he do with the baby?
@ What does he find satistying about being a parent?
© !swhathe doesditferent from or the same as what the mother doas?
As what the older lathers did?
Mothers Then
You might ask your mother or a friend’s
mather about their view of the part a father
plays in baby care.
Mothers Now
Discuss the oldar women's views of the
role of a father with your baby's motner.

7 @ Inwhatways does she think her role and the
ather s role are different or the same?

meﬂdwsNow
Jot in your journal and discuss in a group responses to lhese
auestions:

@ What things might determine how much and what a father does? (His
job? His ideas about whal he should and shouldn’t do? How much lhe
baby s mother wanls or allows him to do? The way his own parents did
things?)

@ Do you think mothers and fathers should have duties that are different?
|1 s0, what should be the duties of each and why? I not, why should their
duties be the same?

One Parent Alone

Sometimes a baby doesn't live with both a mother and a father
More than 11 million children in this country are living with one parent.
Thirteen percent of American families are headed by single women and
two percent by single men. Even in two-parent families both are usually
kapt busy doing things necessary to care for the family and home

@ Discussin your group the kinds of arrangements a single parent might
make 1n order to manage caring for a family and home.

combinations of adults in a ba-
by's world, from single parent
families to extended families.



Warm-u

Using the EXPLORING CHILDHOOD poster "What
Is a Family?" you could have students pick
out a photograph that includes a father
(preferably with a baby) and describe the
picture, telling what ideas it gives them
about the relationship between the father
and baby.

The poster can also be used for recogniz-
ing that babies are cared for in a variety
of family settings. The card and poster
encourage students to consider issues
raised by each family circumstance, but
not to judge one arrangement as better

or worse than another.

USING THE ANECDOTES

You can have students discuss the anec-
dotes as a class or in small groups. The
range of possible responses to the situa-
tion of Tina's father are many and wide-
ranging (e.g., feeling left out, feeling
mother should be in charge anyway). They
will depend on students' ideas and experi-
ences. When they have discussed the roles
of the fathers from Dr. Brazelton's book
(e.g., someone to look forward to, source
of affection, discipline, authority), stu-
dents can gather their own anecdotes, too,
from observations of fathers they know,

or see in stores, at the park or beach,

on the bus, in friends' houses. For each
of these anecdotes they can think about
what special relationship that father
seems to have with his baby.

Using the "At Home" Films, Rachel, Seiko,
Oscar, Kareema; and "Bill and Suzi: New
Parents"

In addition to their observations, stu-
dents can view these films, listing for
each one what the father does with and for
the baby (and, where appropriate, how it
is different from or the same as what the
mother does). See the film section of
this guide for notes.

FATHERS THEN, FATHERS NOW

Students can take notes for these inter-
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views on a "Fathers' Interview” form like

the one on page 77.

Fathers play a wide range of roles with
their babies (e.g., kindly or respected
presence with very little actual contact;
affectionate playmate not involwved in
chores; sole provider and parent). When
both parents work and share the role of
provider, their roles with their baby

at home may be similar or different, and
each still has a personal style of relat-
ing to the baby.

The point of the interview is to describe
the father's relationship with his baby,
whether it differs from or is similar to
the mother's. Conversations with mothers
will add other points of view to students’
ideas about father/baby relationships.

If students do find distinctions between
the mother's and father's roles, they may
wonder whether these are particular to
the couple or inherent in all fathers and
mothers. It remains an open question--
one which students will have to resolve
to their own comfort and satisfaction.

Many fathers of grown children express
regret at not having had more time with
their babies, and it will be interesting
to see what fathers with new babies say
about this issue.

STUDENTS' OWN IDEAS

When several students have completed their
interviews, a small group could brainstorm
a list of all the things babies need (e.g.,
food, love, play, financial support, dia-
per changes). They could then compare all
the ways they have seen parents divide
these responsibilities.

What reasons can they think of for
these divisions?

Do students believe there are sex dif-
ferences in behavior or that differ-
ences between mothers' and fathers'
roles come from society?

What benefits or disadvantages do they
see for the baby in having mothers and
fathers play different roles (e.g.,



baby might benefit from having more
than one personality doing the same
things for her)?

One Parent Alone

Students might look back at their brain-
stormed list of what babies need and then
talk and/or write in their journals about
how parents who are alone with babies
manage to meet all of those needs. En-
courage them to share ways of coping that
they have seen in their own experience.
For example, a single parent might:

work full or part time, with some
arrangement for child care (member
of family, sitter, day care center),

depend on outside financial support
(alimony, welfare, savings),

increase responsibility of older chil-
dren,

arrange to spend time with other
adults so parent has someone to talk
things over with.

Students could view and discuss the film
"Jeffrey at Home" as an example of a morn-
ing in one single parent's home. Students
who are single parents themselves, or come
from single parent families, or have a
single parent-partner, might like to read
the chapters on single parents in Toddlers
and Parents by Dr. B. Brazelton and the
unit Raising a Family Alone (EC). You
might arrange a viewing of "Growing Up
Together," which presents three teenage
parents of infants (see bibliography).

Extended Families

Child care responsibilities might be di-
vided in different ways in extended fami-
lies. Students might describe some ex-
tended family arrangements they know of.
The group could discuss the advantages and
disadvantages they see in these arrange-
ments for the mother or father of a baby.

sT Make A

4 A good toy 1sone that's fun. Itis tun il it fits with the new things
| an infant is noticing and learning lo do—his level of development —and
i it agrees with the infant’s temperament—what he likes 1o do and his
way of doing i. For example, an infant who is not yet grasping can't
really enjoy playing with small objects—a better toy might be a mobile
hung with bright objects that he can bat around. As he learns 1o grasp, the
mobile can be hung within reach so he can practice grabbing If the baby
aspecially likes sounds, the mobile migh! be hung with bells instead of
colored shapes
A baby’s age has a lat to do with what toys make sanse for her. If
your baby enjoys paper because it rips and crackles, it's not lime yel for
ahomemade picilure book.
Make two lists of ideas you gel from these pictures
What the babies might be curious about
What abilities they might practice with Ihe objects
Planning Your Toy
You can see what you know about babies, and especially about
your baby, to design and make a toy that just fils. You might get together
with your parent-partner on planning the toy, and even on making it.
(“Toy Planning and Observing” forms are available for this activity.)
© List your Infant's abilities—the ones she already has and the ones she's
busy getling the knack of, like walking or putting ane thing on top of
another thing.
€ Listthe kinds of things your baby seems 1o like doing and the toys he
likes playing with now. Try to figure out what it is about those loys that
keeps the baby interested, that keaps bringing him back o them again
and again. Your parent-partner may have a lot of information to alfer.
Now you're ready 1o make a toy to fit with what your baby can do
and likes to do.

Making It
The most important consideration in making a tay is that il be safe.
Anything babies can get to their mouths will go into their mouths. And
they don't know the maning ol “dangerous,” "sharp,” “poison,” or
“careful * Somake sure your toy has:
® no lead paint
* no foxic dyes or glue
@ na parts small enough lo be swallowed (and no loose buttons, beads,
nails. staples)
= na sharp points or edges
* NO glass
= no thin or brittle plastic that can be shattered
@ no plastic bags or plastic wrapping
® no substance that comes apart when bitten or picked at. (like cork,
styrofoam, foam rubber) unless it is well covered with sturdy matenals.
Be sure to attach parts securely so that built structures don't
collapse and smaller parts don't come apart when they're chewed,
banged, or pulled. Sew seams securely so that the sfulfing cannot coma out.
Use materials that are easy to get together in class or at home
{Look twice balore you throw anything away!) For example.
boxes, plastic bottles,. and wheals spoals
cups of ditferant sizes with cloth tubes
dittarent opanings old stockings sand
cardboard large buttons ~ yarn large beads
felt string magazines

iva your toy 10 tha baby and walch what happens.
What does the baby do?
Whal does the baby da that you didn't expect? Why do you think that
happaned?
Find out from your classmates what toys they made and what became of
them. Discuss differences that show up along the lines of age and of
parsanality.
Even before he was born | was collecting Colorful picturs o
go on Hhe wall by the cab To piease e eye, nrght? One day-
he was shill Hiny- he stayed quiet for g Very long
sleep inthe noon. Whext | firally went in to Wake bim
he. wns wide awake, surrounded by dozens ot tny wads of
paper HIs mouth and chetks and the sheet were all smeared
gerz with ink._ The picture on the. wail vwas in shreds. Id rever
him putgnything in nes mouth, and & was shil weeks betere
lactually saw kim doTit: Hed had a very sahsfying time,.|
could fell. But not the way IH expected.”




To consider a toy's suitability
to a baby's general develop-
mental level and to a baby's
individual style, temperament,
and interests.

Purposes:

To examine the effect of dif-
ferent ways of playing with a
baby.

Doing Things (EC) suggests materials and
procedures for making things for children.
Child's Play (EC) considers what children
learn from play and how adults can support
that learning.

Warm-u

You might introduce this card by asking
students to brainstorm opportunities toys

offer babies. Some possibilities are:

explore three dimensions and space
relationships,

learn that things still exist when
they're out of sight,

pour and compare quantities,
exercise large and small muscles,

make believe.

PLANNING THE TOYS

The developmental level of all babies re-
quires that toys be safe ~nd sturdy, what-
ever they may be.

A number of books give detailed descrip-
tions of sequences of development in chil-
dren and toys appropriate to different
levels. You could assign students parts
of Bromley Heath Infant Curriculum or Baby
Learning Through Baby Play (see bibliog-
raphy) to look at.

Encourage students to notice details about
what their babies do (developmental level)
and how (temperament). Encourage them to
consider many different aspects of babies’
development (language, hand coordination,
understanding of relationships among ob-
jects). Students could use a "Toy Plan-
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ning and Observing"” form like the one on
page 78.

Once they have listed descriptions of
their babies' styles and current abilities,
students in small groups might brainstorm
things for babies to play with. For exam-
ple: objects with holes and bumps, bags
or boxes with things inside (small blocks,
balls), measuring cups, wooden spoons,
pocketbooks, simple puzzles, sand and
water, dolls and doll clothes with big
buttons, low chairs and sturdy boxes and.
stools, pictures of animals, jars and
boxes to open and close.

Before they begin making the toy they fi-

nally choose, students should discuss its
suitability with their parent-partners.

MAKING THE TOYS

If students make their toys in class, they
could start bringing in materials several
days before the class time you allot for
actual construction. In some cases, espe-
cially for a student who is stuck for an
idea, available materials may suggest
possibilities.

Displaying and discussing completed toys

in class provides for the pleasure of show-
ing creation and a final check on appro-
priateness, safety, and sturdiness.

PRESENTING THE TOY

This task may not be as easy as it sounds.
Students who have a preconceived idea
about how the baby will use the toy may
find themselves making comments like,
"No, no, hold it this way"; they may feel
compelled to help a child find the "right
solution"; they may not realize that

the baby cares more about the process of
undressing a doll than about having a
dressed doll; or the baby may destroy the
toy in unanticipated ways.

Role Play

To prepare students for their presenta-
tions, you might yourself role play pre-
senting a toy all wrong, having the class
observe and list as many mistakes as they



see. Students could then practice pre-
senting their toys to other students, dis-
cussing afterwards how they reacted to the
"infant's" behavior, what they wanted to
say, and why intervening may be inappro-
priate to the "infant's" exploration.

Child's Play (EC) analyzes several roles
adults play in children's play: observer,
amplifier-extender (of which "Just Joining
In" in Getting Involved [EC] is a clear
example) , or leader-organizer.

Taking Notes

When students give the toy, they should
watch the baby use it for as long as the
baby's interest holds. If students note
how many times the baby does the same
thing with a toy, they can realize how
babies practice over and over what they
are just learning. Later if they wish
they can interact with the baby and the
toy, taking notes on that, too.

Alert students to take note also of: (1)
what went on before they presented their
toy (nap, interrupted another actiwvity);

(2) what else was going on at the same

time (other children playing, parent watch-
ing); (3) the setting (on floor, in tub,

in highchair). In an analysis of the
baby's response to the toy, the context
may be as important as the toy or the baby.

Students can share their observations in
class, where they can also discuss:

- how play was affected if they inter-
acted with the baby;

- ways in which toys could be changed to
be appropriate for other developmental
levels;

- any differences in how babies of dif-
ferent ages used similar toys.

090000 ma‘ly qasks

Hawving a baby around means more wark as well as more pleasure
Besides managing the new lasks that come with a baby. such as more
laundry or preparing formula, a caregiver also has to figure out how 1o
litin the regular business of housekeeping, such as doing dishes and
buying groceries

o Make .« listin your journal of 1he 1asks you and your parent-partners do
for your baby on a typical day

Compare your list with thase of ethers who work wilh babies close
in age 1o yours, and add any items you may have lorgotten. Now compare
your list with those ol people working with babias aof dilferent ages

© Whal baby-connected tasks do all caregivers do. no matter what the
baby s age?

@ What 1asks depend on the baby s age?

&) Aresome ages easier (ar harder} for the parents to manage? Why?

Look over Ihe list you made in your group and answer these ques-
hons in your jourmnal

Which of these tasks have you done or helped your parent-partner to
do lor the baby?

Q Wnat procedures and special tricks have you learned from the parent-
parlner. or anyone ejse to make chares easier or more pleasant for
1hemselves? For the baby?

@ whal equipment helpad wilh the 1asks? How did il help?
Watch It; Then Do It

Make a special observation of one of these tasks that involves the
baby directly, and make nates in your journal while your parent-pariner
and the baby get the job dane.

) Wnatdows the parent do?

! @ Howdoes the baby respand lo the aclivity (e g . cooperative, pleasan,
+ actve)?

Talk to ane ar two people in the class who helped with or observed
the sama ¢chores you have. and compare nates on ways parents went

- aboul lhings and how infants responded

Choose a task you have not yet helped wilh, ar one thal you have
shared bul now could take complete responsibility for. Watch ag the
parent-parinar does the task and explains the procedure to you, then do
1l yourself

("Daily Baby Tasks™ forms are available for this activity )

55

We just couldn't gef a diaper on him because
he wagled so mach, It wouid mkn min-

L ms wresH:rq and they'd shill fall off.

ﬁw the bright 1den oF having him siand
!quﬂorﬂu a chair He had to hold on

r dear lite. 5o he wouldn't full and taf
meanthe kept still while we sfvad on our

heads fo do the diaperim.”

Time for Learning—Time for Fun
Babies are learning all the lime. Your observations of their

responsas to daily caregiving tasks can give you ideas on how 1o use
1hese imes to talk, play, and add cpportunities for them o lsarn. In
your journal jot down what you can do with your baby that ks fis growing
abilives during each of thase tasks

changing diapers or loilel training

dressing or undressing

{eeding

bathing

A)
‘ Jﬁﬁﬁﬂm




Purposes: To gain competence in everyday

caregiving tasks.

To consider the range of tasks
involved in baby care and how
tasks change as the baby grows
older.

GATHERING INFORMATION

When students list the chores their
parent-partners do in caring for their
babies, they might do it in the form of

a daily routine chart, listing each thing
the parent does for the baby from morning
till night (and into the night). Parent-
partners might like to help make this
list, and together they might discuss how
the parent combines child care and regu-
lar housework.

When several students have made these
lists, they can compare notes for:

- tasks that parents of all babies do
(laundry, going for walks);

tasks that depend on the baby's age
(parents of creepers mop up spills);

- what ages parents find easier or
harder to manage (newborn period may
be difficult because chores are all
new and baby's schedule is changing
fast; time around three to four months
is easier because baby's schedule is
more organized and parents are more
accustomed) .

When students write in their journals
about special techniques and equipment
they have found for getting things done as
pleasantly as possible for all concerned,
encourage them to include tricks they have
learned in their own homes as well as from
parent-partners. To help them get started
you could suggest a few examples (salve
that helps prevent diaper rash, washing
doll's hair before shampoo if baby is
afraid, letting baby hold one spoon while
you feed with another). Students could
look at child care books listed in the
bibliography for more suggestions. '
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Advise students that when they observe
their baby's behavior during one of these
situations, they should take notes at the
time and do their journal write-up from
them later rather than relying on memory.
The Thomas, Chess, and Birch reading on
individual differences on page 60 suggests
characteristics to look for.

Sharing Ideas

At this point students can compare parents'
methods and infants' responses. Have
small groups report on:

- how parents keep a baby occupied while
they're busy with other things like
cooking or laundry;

the variety of techniques different
caregivers have for the same chores
(do different ones work better with
different babies?);

- the range of reactions amcng infants
(are the differences because of dif-
ferences in caregivers' behavior?
infants' age? temperament? mood?).

Doing a Task

When students choose and do a task they
have not done before, they can use a
"pDaily Baby Tasks" form like the one on

page 79.

TIME FOR LEARNING--TIME FOR FUN

Whenever a student has done this card, you
might arrange a "quickie tip" time during
class when you ask a student to read or
report from his or her journal on an idea
for how time spent doing a baby care chore
can be used to enhance the baby's learning
or pleasure.



:V Baby Things

If you were to list every type of baby product, the list would go on
and on: receiving blankets, sleapers, diapers, boaties, baby loods, dishes
and utensils, laundry soaps. bath soaps. creams and pawders, 1oys. high
chairs, playpens, walkers, backpacks, changing tables. ...

Product Survey

Make a collection representing the largest variety of baby products
you can get logether. Include products thal relate to all aspects ol a
baby’s life: eating, sleeping. moving. playing, bathing. staying healthy,
waaring clothes For your collection you could:

@ cut out ads from catalogs and magazines

@ collect labels

@write one-senience descriptions or make simple skelches

@ list food flavors or lems of clothing

# look around tha baby depariment of a store and add items you hadn't
thought of

When several members ol the group have begun their collections,
compare ideas. You will probably find a whole new area of products you
hadn't thoughl of before: Vitamins? Ornthopedic shoes?

Present your callection 1o the group. There are any number of
ways la do this: on a big poster or bulletin board. as a collage. inabig
shadow box, or in a scrapbook or homemade ‘catalog ' You might have

. @ better idea for your particular collection
Product Report
Choose one or two items 1o look at more closély and repoft on to
"' the group. For each product. ask yourself the following questions.
What s the purposa of the product?
How daes it benalhi the baby or the parents?
How is 1t annoying lo the baby or the parents?
How safe isit?
How necessary is it?
1| ©@ Whatdoesitcost?
@ Istherean adull equivalent to this baby product? Which product
|

- cosls mare?
Uy o Could you make your own subshitute for this product?
! Where can someone in your community get it?
Do your parent-partners use the product? What do they think of 1?

What else can you ask?

To increase awareness of ad-
vantages and disadvantages of
products for babies.

Purpose:

PRODUCT SURVEY

If you do the survey as a warm-up activity,
the whole group could brainstorm a list

of baby products or compile the individual
lists they make for the card. Their list
could be posted and added to as time goes
on.

While students are making their collec-
tions, you might collect magazines and
catalogs for them to use in class. Stu-
dents can pool the collections and work
together on a large class display. Have
scissors and tacks on hand for a bulletin
board display; or scissors, glue, and
paper for a collage. The display could
also be done as a small-group project.

If students do their collections on their
own, they might make small collages to put
up in class. When several have done this,
they cdn compare to see what they over-
looked.
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Try checking same boaks by a pedialrician (like Or. Spock) or other
child care spacialist (like Ira Gordon) or by a consumer’s group {such as
the Consumers Union Buying Guide for Baties) lor their opinions about
these products. I possible, examine (he productin a store, compare
items by different manufacturers, and draw your own conclusions,
“Product Analysis " forrms are available for this activity
Something New

Your baby care expenence may have suggested 1o you an idea for
some product that has not yet been crealed. Perhaps you and others in
your group can describe and even develop a new useful baby product
Try it

PRODUCT REPORT

Individual students can use a "Baby Prod-
uct Analysis" form like the one on page

80 to carry out this activity. The analy-
sis requires them to consider both advan-
tages and drawbacks of each product they
choose (e.g., highchairs bring baby up to
adult level but are less safe than feeding
tables when baby starts to climb; people
who feed baby on their lap don't need
highchair at all). Walkers are an example
of something students should get a pedia-
trician's opinion on as well as checking
written sources and asking parent-partners.

An instance of using an adult equivalent
is regular linen instead of baby towels,
blankets, or sheets; of a substitute is
using a bureau drawer or box instead of a
bassinet. Things like plastic bathtubs
or "Swingomatics" are useful for a brief
time and are bulky to store.

Students could file their finished reports
for use by other students or parents who
are interested in checking out a product.
Students could borrow the file box to
share with parent-partners or pass.it



around at a parent meeting, where parents
could exchange opinions based on their
own experiences.

Something New

As a result of their collections and re-
search or their actual experiences, stu-
dents may have an idea for a new product,
like a backpack with compartments for

baby supplies, or a terry cloth apron with
pockets for diaper pins and ointments. If
so, they could try to invent one and show
it to parent-partners and the group (a
written description, a drawing or model,
an actual product). In inventing their
product, students should keep in mind the
same factors they considered in analyzing
existing products: benefits and disadvan-
tages for baby and parent, safety, cost,
and necessity.

:W  Careers With Infants

e vy e o o o

1 you hike baties you mignl wan! 10 know more about whal Kinds
ol jobs involve infants  Here are some
Advertising agents wrte TV and maqgazine ads lo appeal to parents and
children. use children in ads
Childcare workers care for groups of very young childran
Designers ol baby products clan toys infants clothing, baby furnitlure
elc for manulaclurers
Educators plan and teacn orograms that support Ine neallh and cevelop:
mant of young children

Homa care babysitters care for someone else s baby in their own home

or the taby s home

Homa visitor nurses visit nomes and olten nelp new mothers and ther
babes

Pediatric nurses work in maternity wards with sick children_and in
well-baby climes

Pediatricians are doclors wha specialize in the care ol children
Pholographars take pictures of children, some specialize

Physician’s assistants wark with doctors wha care for chilgren
Product salsly engineers test the salety ol baby products for manulac-
turers. the government, or Consumer groups

Psychologists and lamily therapists help children and their parents with
emoticnal ar behavigral problems.

Researchers study how children develop using observation and
axpenmentation

Add to the list any other careers you can think of thal invoive batnes

To increase student awareness of
careers which involve babies.

Purpose:

A guidance counselor can give valuable
assistance and advice on careers to inves-
tigate, professionals to invite to class,
or how to set up a career day. They can
also share information with students on
postsecondary educational opportunities
and places for training.

Warm—ug

The group might brainstorm as many careers

Career Intorview

Write up a hst of questions you would be interested in asking

people who work in one ar more of these fields
Then cnocse two paople in your communily o
interview —a man and awoman if possible Yuu \
might conduct the inlerviews by visiling the =

peaple al work or by inviting them to class “\'
You might also try 1o arrange spending a oo~ \
day on the job with someone who works
withbabies (The Inquirer has helpiul
suggestions for planning and carrying

aul interviews |

Here are some examples of

aueshions you can ask

o Why dio you choose his job? L

o How did you qualify for training”?

© What was the training process like?

@ What difficulties were invalved in getting tra:nec"

® How did you gel the job?

@ Il the person is a woman | As awoman, did you have any dificult
prablems lo overcome in having your career?

e ‘!l Ihe personisaman | Do you run inte pecple whao seemto feel that
you ré gaing women swork ? How does this make yuuleel"\‘

@ What specilic tasks do you do, day by day, in your work?

® Do you work with bames ol dilferent ages? How does a child's age
aflect what you do for him or her?

@ Whal do you like about your work?

@ ‘What do you dislike?

o Do yau have any special hopes or goals for the luture in your work?

© Report tothe greup what you found out It you spend a day on the
job. also descnbe the expanence

Getling More Ideas about Working with Babies

Look through newspapers and magazines and cut ou” articles

about careers thal lauch the lives ol babies. Make a bulletin board dlsplay
of your collection of articles

You might make a collage of piciures and phrases that represent

baby-relatea jobs Pinyour collage upin class

Compara interview noles with those of others in the group te Ilnd

out aboult other professions
Thinking It Over

@ Haveyou tound that people lcok on work with babies aswoman §
wark? How do you feel about what you found?

Which of these jabs can you imagine yourself daing? Wry? What would

you have lo do to be trained for such a job?
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as they can think of that relate to babies.
Then, when individuals work with the card,
they could add to the list it gives, in-
cluding a phrase to describe each career
they add.

INTERVIEWS

Students who have already used several
cards will be familiar with the usefulness
of prepared interview forms. Since they
will be making their own questions this
time, they should create similar forms for
themselves, writing their questions down
and leaving space to enter answers. They



can then take notes during the interview.
They might also tape record. The Inguirer
(EC) and pages 10-12 of this guide have
more advice on interviewing.

You could help students set up appoint-
ments; you might take a group on a field
trip to visit someone on the job; or stu-

dents' parents might volunteer to assist.

One or a series of professionals could be
invited to class. The class could arrange
a career day with a panel of child-related
professionals and invite other students

to attend.

X Someone Special
P22 2 22,

Think back over what your baby was like when you began visiling
You ve probably seen a lot ol changes since then. You're sure to have
seen him gain more control over his movemanls and his language, lor
example. He probably sleeps less during the day and seems more
observant and able to think about things  Bul even as changes happen
and the baby keeps growing up, there are some things about him that
saem fo stay the same

Individuality
Each baby 1s unique, nght from the start. You have cbserved many
i dilferent behaviors that lell you something about your baby's individual
temperament: how she approaches sleep, how she eals, how she reacts
* “when she can treach somathing, how responsive she is 1o other people.
+ ;| how much and when she cries. bow she learns to walk and 1o talk, how
. she approaches a new toy or new food. When you think about all of these
behawiors together, they may suggest some qualities that show upin
almost averything she does
Together wilh yaur parent-pariner, talk about whether these
qualities shaw in ather areas, such as laking a bath, being changed,
getting along wiih brathers and sisters, being with other babies, getting
[or not getting!} adull attention or something else he wants, expressing
feelings, solving problems [such as how o gel a clothespin in or out of
a battle. or how to keep applesauce on a spoon), playing games (such as
peek-a-boo, or chase), or being bounced on a knee
Write down some of your baby s qualities, with stones about your baby
that show what you mean Share these with others in the group. Discuss
how your babies are diflerent [rom each other.
. & Askyourown parents what has stayed Ihe same about you ince you
’ ;\ were a baby. Ask them 1o lell you staries aboul your infancy that show
i some qualities you slill have, and write one of these staries in your

Since this card draws on many experiences
with a baby, it should not be used until
late in the unit.

To recognize how a baby's in-
dividual style shows in the way
he or she develops and responds
to his or her surroundings.

Purpose:

Procedure

To review individual differences they

have seen among their infants as they used
other cards in this unit, students can use
a form like the one on pages 81-82. (The
qualities that run across the top are
described in detail in the reading from
Thomas, Chess, and Birch on page 60.)
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Getting Labeled
Being aware ol a baby's personality can help adults understand
what the baby needs and how to help her along. Butil can be unwise to
1ag babies—or anyone —wilh names for the qualities parents or others
see inthem
Think abou! these questians, and jot notes in your journal.
e How much flexibility of lemperament do you believe people can have?
@ How much can people change in their behawvior?
@ What helps them change or keeps them from changing?
# How do other people. including parents, affect those changes?
e Whal kinds of results can come from labeling a child’s temperamant?
MNow write a brief response 10 this question to share with others in
the group:
© Isthere any good in labeling a child's temperament?
Pair up with someone who disagrees with you and discuss the pros and
cons of being aware of a baby's temperament

"He's a sissy.” "Shes always been SO quiet"
i "She's a crybaby " *What a whiny kid.*
fj? "She’s always had To be first"
' “Hek just overachve.”

"Nothing ever reglly upsets her."

"She shares everything.* “Such a Serious litte yman."
"She's going to be the athlete of the family.”
"He always listens,"  "She's sulky.”
"She’s lazy. She was even lazy about being bom!”

‘-“ﬂ "He breaks everything." “She's a Sowpoke.*
v
£

y "He's our fough Guy."
A

Once students have summarized the tempera-
mental qualities they see in activities
covered by the cards (e.g., eating, sleep-
ing), they can look for patterns that

show up in many activities.

Hes a very loving child”

WHY LOOK AT INDIVIDUAL TEMPERAMENTS

Awareness of a child's temperament can
help a caregiver be more sensitive to his
needs, more ready for his reactions, less
likely to judge him through comparisons
with other children. (For instance, know-
ing that a child likes to size up situa-
tions before plunging in may keep a parent
from pushing him into participating imme-
diately.) Tuning in to a baby's style can
help adults accept their babies as ‘they



are and remove the burden of feeling re-
sponsible for everything a child is or
becomes.

WHAT TO BEWARE OF

Students should be careful not to assume
that temporary qualities which are part

of developmental stages are permanent tem-
peramental qualities (e.g., fear of stran-
gers when learning to sort the familiar
from the unfamiliar; demanding or negative
behavior when learning to assert self as
individual).

Another danger is actually encouraging
certain behavior by expecting it--the so-
called self-fulfilling prophecy. (For
example, a caregiver who expects a baby
to be uncooperative about getting dressed
may get tense and ready for trouble, thus
encouraging the baby to respond in a trou-
blesome way.) The difficult skill to be
mastered here is the ability to be open
enough to changes and new behavior so the
baby is free to develop in his own direc=-
tions while remaining aware enough of a
child's strengths, weaknesses, and style
of behaving to respond with appropriate
support.

Getting Labeled

This section asks students to consider
such advantages and disadvantages of
thinking about individual temperament.
Once they have recorded their ideas, stu-
dents could divide into two groups to
debate:

It is good (or harmful) to describe
a child's temperament.

Many students may see both sides, but they
could choose one for the purpose of debate
and full exploration of the issue.
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Temperamental
Qualities—A Reading

The following reading is based upon con-
crete examples of different temperamental
qualities in infants and children and is
reprinted by permission of New York Uni-
versity Press, from Temperament and Behav-
ior Disorders in Children, by Alexander
Thomas, et al, () 1968, New York Uni-
versity.

1. Activity level describes how much, how

fast, and how often a child moves around.

Samples of high-activity behavior are:
"He moves a great deal in his sleep";
"I can't leave him on the bed or
couch because he always wriggles off";
"He kicks and splashes so in the bath
that I always have to mop up the floor
afterward"; "Dressing him becomes
a battle, he squirms so"; "He runs
around so, that whenever we come in
from the park I'm exhausted"; "He
crawls all over the house"; and "When-
ever I try to feed him he grabs for
the spoon."

Samples of low-activity behavior are:

"In the bath he lies quietly and
doesn't kick"; "In the morning he's
still in the same place he was when he
fell asleep. I don't think he moves
at all during the night"; and "He can
turn over, but he doesn't much."

2. Rhythmicity concerns how regular the
child is in biological functions. The
sleep-wake cycle is regular if the child
falls asleep and wakes up at about the
same time each night and morning. It is
irregular if there is a real difference
from day to day. A child whose naps are
the same length every day is considered
to have a regular rhythm. If no pattern
can be seen, it is irregular.

Eating and appetite are regular if the
child demands or accepts food at about the
same time every day and eats about the
same amount at those times. If the times
or amount vary widely, eating behavior is
irregular.



If the number and timing of bowel move-

ments are about the same every day, that
is regular. The rhythm is irregular if

the number and time are unpredictable.

If the child has established a pattern but
does not always keep to it, behavior is
considered variable, while irregular means
that the child has established no pattern
at all.

3. Approach or withdrawal describes the
child's first reaction to anything new--
food, people, places, toys, or procedures.
Sample approach responses are:

"He always smiles at a stranger"; "He
loves new toys and he plays with one
so much he often breaks it the first
thing."

Sample withdrawal responses are:

"When I gave him his orange juice the
first time he made a face. He didn't
cry but he didn't suck it as eagerly
as he does milk"; "Whenever he sees

a stranger he cries"; "When we went
to the doctor's for the first time he
started to cry in the waiting room and
didn't stop until we got home again'";
and "It takes him a long time to warm
up to a new toy. He pushes it away
and plays with something more famil-
iar."

4. Adaptability concerns how easy or
difficult it is for parents or others to
change the way the child first responds to
new or changed situations in a direction
they want. Samples of adaptive behavior
are:

"He used to spit out cereal whenever

I gave it to him, but now he takes it
fairly well, although still not as
well as fruit"; "Now when we go to the
doctor's he doesn't start to cry till
we undress him, and he even stops then
if he can hold a toy"; "At first he
used to hold himself perfectly stiff
in the bath, but now he kicks a little
and pats the water with his hand”; and
"Every day for a week he'd go over to
this stuffed lion someone gave him and
say, 'I don't like it,' but today he
started playing with it and now you'd
think it was his best friend."
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Samples of nonadaptive behavior are:

"During the summer she used to nap

in her carriage outside, and now that
it's cold I've tried to put her in

the crib, but she screams so I have to
take her out and wheel her up and down
the hall before she falls asleep";
"Every time he sees the scissors he
starts to scream and pull his hand
away, so now I cut his nails when he's
sleeping"; "Whenever I put his snow-
suit and hat on he screams and strug-
gles, and he doesn't stop crying till
we're outside”; and "He doesn't like
eggs and makes a face and turns his
head away no matter how I cook them."

5. Intensity of reaction deals with

the energy with which the child responds
to situations--hunger, restraint, play,
dressing, and so on. The response itself
may be positive or negative, but what is
considered here is how intense or mild

it is. Sample intense reactions are:

"He cries loud and long whenever the
sun shines in his eyes"; "Whenever she
hears music she begins to laugh loudly
and to jump up and down in time to it";
"When he is hungry he starts to cry,
and this builds up to a scream, and we
can't distract him by holding or play-
ing with him"; "When she is full she
spits the food out of her mouth and
knocks the spoon away"; "The first
time we gave him cereal he spit it out
and started to cry"; "If we tell him
'no' he starts to cry"; "Dressing is
such a problem, he wriggles around so,
and when I hold him so that he can't
move, he screams"; and “She loves her
bath so, that as soon as she hears the
water running she tries to climb into
the tub even if she's still fully
dressed."

Sample mild responses are:

"He squints at a bright light but
doesn't cry"; "To a loud noise he
jumps and startles a little, but he
doesn't cry"”; "If he's hungry, he
starts to whimper a bit, but if you
play with him he won't really cry";
"When she's had enough she turns her
head away, and I know that it is time



to stop"; "If he does not like a new
food he just holds it in his mouth
without swallowing and then lets it
drool out"”"; "When we tell her 'no' she
looks and smiles and then goes right
on doing what she wants"; "Now it's a
pleasure to dress him, he stands up
when you tell him to, and holds still
when he has to"; and "When other chil-
dren take a toy away from him, he
plays with something else; he doesn't
try to get it back or cry."

6. Threshold of responsiveness refers to
how much stimulation from the outside it
takes for a child to respond--whether pos-
itively or negatively, intensely or mildly
--to things, social contacts, or sensa-
tions. Samples of this are:

"I can never tell if he's wet except
by feeling him, but if he has a bowel
movement he fusses and is cranky
until I change him." This shows a
high threshold for wetness, but a

low threshold for the sensations of a
bowel movement. "He loves fruit, but
if I put even a little cereal in with
it he won't eat it at all." This is
a low threshold because the child can
tell small differences in taste or
texture. "He doesn't pay any atten-
tion to new people; he doesn't cry,
but he doesn't respond to them, either.
This ir a high threshold in social
relations, while "He laughs and smiles
at a stranger, and starts to cry if
they don't play with him," is a low
threshold. "He makes himself at home
anywhere, and runs around a strange
house as if it were his," is high
threshold, while "He notices any lit-
tle change. When we got new curtains
for his room he spent a whole day
crawling over to the window and pull-
ing on them," is low threshold.

7. OQuality of mood describes how much
pleasant, happy, friendly behavior (posi-
tive) the child shows compared to unpleas-
ant, crying, unfriendly behavior (nega-
tive). Samples of negative mood are:

"Whenever we put him to bed he cries
for about five or ten minutes before
falling asleep"; "He cries at almost
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every stranger, and those that he
doesn't cry at he hits"; "I've tried
to teach him not to knock down little
girls and sit on them in the play-
ground, so now he knocks them down
and doesn't sit on them"; and "Every
time he sees food he doesn't like he
starts to fuss and whine until I take
it off the table."

Samples of positive mood are:

"Whenever he sees me begin to warm his
bottle he begins to smile and coo";
"He loves to look out of the window.
He jumps up and down and laughs"; "He
always smiles at a stranger"; and "If
he's not laughing and smiling I know
he's getting sick."”

8. Distractibility refers to how effec-
tively things in the child's surroundings
can change the course of what the child is
doing. A child who stops crawling toward
a light plug if you give him a toy is dis-
tractible. One who keeps on going anyway
is nondistractible. If a child is hungry
and crying but stops when you pick him

up, he is distractible. If his hunger cry
continues until he is fed, no matter what
you do, he is nondistractible.

9. Attention span and persistence are
related. Attention span concerns how long
a child spends doing something. It can be
measured for things the child does on his
own and for participation in activities
outside himself, like listening to a story
or to music. A two-year-old who spends
half an hour pouring water in and out of
things has a long attention span. If he
keeps it up for only five minutes, his
attention span is short.

Persistence means whether the child keeps
doing something in spite of obstacles.
Obstacles may come from the outside (some-
one saying "no") or from limitations of
the child's abilities. A child who keeps
on pouring water even if you say "no" is
persistent. So is the child who keeps
trying to stand up even though he keeps
falling down, or who struggles with a toy
he can't get to work without asking for
help.



Supplementary Forms

Name

RECOGNITION AND RESPONSE

Note Taking Form
Card B: When Do Babies Know You?

Number of times baby
smiles and makes noises

for Differences in reactions of baby to

parents

me stranger parents, me, stranger

Observation 1
Date

Baby's age in
months

weeks

Observation 2
Date

Baby's age in
months

weeks

Observation 3
Date

Baby's age in
months

weeks

Observation 4
Date

Baby's age in
months

weeks
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Conclusions:

How have baby's responses

changed with growing older?
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Name

"RIGHTY-~LEFTY"

Note Taking Form

Card C: Reaching: It's Not Only
the Hand That Counts

Number of swipes
at dangled object
with right hand

Number of swipes
at dangled object
with left hand Notes

Observation 1
Date

Baby's age in
months

weeks

Observation 2
Date

Baby's age in
months

weeks

Observation 3
Date

Baby's age in
months

weeks

At the end, write your conclusions:

Does the baby reach just as often with both hands?
Qr does the baby use one hand more than the other? Which hand?

How much more?
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Name

REACHING DEVELOPMENT AND INDIVIDUALITY

Note Taking Form

Card C: Reaching: It's Not Only the
Hand That Counts

Reaching and
grasping abilities

Individual characteristics
in learning to reach

Observation 1
Date

Baby's age in
months

weeks

Observation 2
Date

Baby's age in
months

weeks

Ohservation 3
Date

Baby's age in
months

weeks
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Conclusions:
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Name LEARNING A NEW MOVEMENT
Note Taking Form
Date Card D: Look, I'm Walking

Baby's age at each ‘
Baby's accomplishments accomplishment: How the accomplishment relates

in learning to... months and weeks to the three rules of development
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Name

Date

USE TWO FORMS.

FILL IN ONE FOR YOUR BABY,

MOTOR DEVELOPMENT
Note Taking Form
Card D: Look, I'm Walking

ONE FOR YOQURSELF.

At each
accomplishment
Age and Weight

How did parents
encourage or
discourage this?

How did the physical
surroundings help
or hinder this?

Roll over

Sit up

Crawl

Climb

Pull up

Walk

Run

Jump

Reach

Throw

Catch
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Compare this chart to charts made by others.

Why do you think your baby (you)

achieved some steps sooner or later than other infants?
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GETTING INTO EVERYTHING

Note Taking Form

Name

Getting into Everything

Card E:

Date

Baby's Age

Infant's reactions
to each technique

Parent's reasons

Parent's techniques for
handling infant mobility

for each technique
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Name

Date

Baby's Age

LISTENING AND UNDERSTANDING
Note Taking Form
Card F: Learning to Talk

Words and phrases
my baby understands

Things baby does that let me know
she or he understands each word or phrase
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BABY BABBLING

Name
Note Taking Form
Date Card F: Learning to Talk
Baby's Age
Sounds Sounds I make
baby makes in response How baby responds to me
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TALKING

Note Taking Form

My Word! More Language

Name

Date Card G:
Baby's Age

What the baby Situation or

said and words that What I said

meant (e.g., prompted the or did in

"da" for dog) baby to say it response

Other things I
might say or
do next time

.II..........’......"....'lil..’...l.l“..ll..lll‘.lII.I-..‘...C..ll“l............-

l......'l.l..'....lll...ll'....l.ll.ll'.ll...III....l..'..'..l'l......'..-...'...“‘

.......'II...l...l.l'l..l.’...‘l'lﬁIII.I..‘.‘I..'...I.II...'.'ll..l.....ll.....l.'..

What the baby

has already learned about language:

Skills the baby is practicing now (e.g., imitating sounds, using sounds with ac-

tions, saying just the beginning of words, naming people and objects, answering

guestions, using two words together):
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Name FOOD SURVEY
Note Taking Form
Date Card I: 48-Hour Survey

Baby's Age

Day Before
Yesterday Yesterday Today

Midnight

d.m.
1-

P'm'\

050000000000 00000 RC0000000000 0000000000000 000000C000000000000000E00000000C0000008C0CR0OO0D00D0H
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In the "Today" column, write down what baby ate or drank at the most recent feed-
ing, meal, or snack. Then work backwards filling in every food and drink, includ-
ing the amount eaten, until you have backed up 48 hours.

Now add up each kind of food eaten. How much did the baby get in each group over
the two-day period?
Dairy Food Meat-Bean-Nut Fruit-Veg. Bread-Cereal
oZ. oz. oz, oz.
In what food group did the baby have more or less than requirements on the Basic
Nutritional Needs Chart?
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Name

Date

Baby's Age

THE BABY'S CURRENT DIET

Formula? How to prepare it:

MEAL PLANNING
Note Taking Form
Card K: Feeding Your Baby

Reasons for choosing bottle-feeding:

Breast-fed? Reasons for choosing to breast-feed:

Advantages and disadvantages:

How long mother plans to do it and why:

Solid food? When begun:

Baby's first reactions:

Foods tried:

Likes and dislikes:

Commercial or home prepared and why:

Foods the parent thinks baby needs and why:

Self-feeding? Baby's attitude about it:

Parent's attitude about it:

Allergies?

Special rules or eating customs?

(If you do not have space to finish an answer,
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the back of this form.)



Name MEAL OBSERVATION
Note Taking Form
Date Card L: More Than Food Alone

Baby's Age

Where does baby eat (what room, table, highchair, lap)?

Who is present? What are they doing?

Is the baby washed before or after the meal?

How does baby react to washing?

How does baby let adult know when she wants to eat and when she's had enough?

How long does baby eat?

What does baby eat?

How does baby let feeder know what she wants to eat?

How does baby let adult know how she wants to eat?

How does baby interact with feeder while eating? with others in room?

What does baby do with the food? (with the spoon or fork? with the dish? with

thé cup or glass? with the bottle?)

Describe the baby's stillness or movements while eating.

Describe the baby's facial expression and tone of voice.

Use these notes to write a paragraph description of the feeding in your journal.



Name PARENT INTERVIEW
Note Taking Form
Date Card L: More Than Food Alone

Baby's Age

Is your baby predictable about when, what, and how much he eats?

Who decides when, what, and how much the baby eats--you or the baby?

If you, how you decide:
and what the baby does:
Things you are trying to encourage or discourage in the baby's eating behaﬁior:
How do you do this?
and why?

How does the baby react?

Other important things about mealtime besides nutriton:

Rules or routines for the baby's meals:

Reasons for them:
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Name ADVICE COLLECTION
Note Taking Form
Date Card R: How Come Parents Ask
So Many Questions?

Baby's Age

CHILD CARE ISSUE:

How I would handle this issue:

What my baby is like and what he can do that make me say this:

Books I will check:

Magazines I will check:

Newspapers I will read:

Television shows I could watch:

Friends and relatives I will talk to:

Professionals I will interview:

Questions I could ask:
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Name FATHER'S INTERVIEW
Note Taking Form
Date Card S: Being a Father, Being a Mother

Fathers Then

What part do you remember that you played in bringing up your newborn or young
infant?

What did you find satisfying about what you did?

What would you change about your part in your baby's life if you had it to do again?

Fathers Now
How much time do you spend at home with your baby on a typical day?
What do you do to take care of the baby? (E.g., How often do you change diapers?

feed the baby? clean up after the baby? )
Other things?

What else do you do with the baby?

What do you find satisfying about being a parent?

What do you find difficult?

How is what you do different from or the same as what the mother does?
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Name TOY PLANNING AND OBSERVING
Note Taking Form
Date Card T: Make a Toy

Baby's Age

I. PLANNING

Things baby can do:

Things baby is practicing:

Things baby likes and why:

II. OBSERVING

How I presented the toy (and where, and who else was there):

What was happening before:

What baby did: (How many times?)

What happened when I joined in playing:

What I did:

Why I did it:

How the baby responded:

Things I would change next time

about the toy:

about the way I gave the toy:
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Name ; DAILY BABY TASKS
Note Taking Form
Date Card U: Daily Tasks

Baby's Age

Task I chose to observe and do:

I. OBSERVATION

Where the task is carried out:

How parent prepares for task, and how long preparation takes:

Parent's steps in completing the task:

What parent says to the baby:

How the baby behaves:

Parent's explanations about the task:

II. DOING IT MYSELF

Preparation:

What I did in doing the task:

What the baby did:

Suggestions from parent-partner:

How I feel about the task and the way I did it:

79



Name

Date

Baby's Age

In describing temperamental qualities
in your baby, be sure to look for those
qualities that seem to continue to show

up over time.

How active is he?
(activity level)

Qualities
shown in: -

How regqular is
his schedule?
(rhythmicity)

How does he first
react to new
people or experi-
ences? (approach
or withdrawal)

How long does it
take him to change
his behavior to
fit new situations?
(adaptability)

sleeping
(Card H)

learning
to move
(Card D)

playing
games
(Card M)

relating
to people
(Card B)

reaching
(Card C)

crying
(Card 0)

eating
(Cards I-L)

using toys
(Card T)

bathing, dia-
pering, etc.
(Card U)

relating to
siblings and
other babies

getting or not
getting atten-—
tion or an ob-
ject (Card C)

1. What gqualities show up in many areas?

2. What can you say about your baby's general temperament?
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SOMEONE SPECIAL
Note Taking Form

Card X:

Someone Special

How intensely
does she react
to things?
(intensity

of reaction)

How much does
it take to get
her to react?
(threshold of
responsiveness)

How much pleasant,

friendly versus

unpleasant, un-

friendly behavior How easily is
does she show? he distracted?
(quality of mood) (distractibility)

How long does he
pay attention or
keep trying to
do something?
(attention span
and persistence)

3. Examples of how knowing this temperament has helped in caring for the baby:
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Name BABY PRODUCT ANALYSIS
Note Taking Form
Date Card V: Baby Things

Name of product:

Cost:

Purpose of product:

What age baby is it intended for?

How does it benefit baby or parent?

How is it annoying to baby or parent?

How safe is it?

How necessary is it?

Where can someone get it?

Are there adult equivalents for this baby product? Which costs more?

How could you make your own substitute for this product?

Does your parent-partner use it? What does he/she think of it?

When I checked the following book, , I found this
information on the product:

I compared (for cost, convenience, durability, safety) several different makes of
this product at the following store(s): 5
The results of my comparison were: ‘




Film Section

Bill and Suzi,
New Parents

This 13-minute film shows a young couple
with their five-week-old baby girl talking
with their pediatrician about how they
feel as new parents. See Looking at De-
velopment teacher's guide (EC) for a tran-
script and further notes on this film.

You can use "Bill and Suzi" in conjunction
with:

. Card L, "More Than Food Alone'"--to
observe a baby being breast-fed and
consider what baby and mother learn
from each other.

Ccard O, "Crying," and Card P, "Deal-
ing with Crying"--to consider parents'
feelings about their baby's crying,
the reasons they say she cries, and
what they do when she cries.

- Card Q, "Stress and Support for Par-
ents"--to suggest some things that
concern new parents and how they gain
confidence. Students might list
sources of stress and support they
hear expressed in the film.

- card S, "Being a Father, Being a
Mother"--to discuss Bill's role in
caring for the baby, and their feel-
ings about how other people perceive
his role.

. Card U, "Daily Tasks"--to observe a
baby being diapered, noting equipment,
procedure, and communication between
baby and adult.

The following notes summarize some issues
raised in the film and suggest discussion
questions.

THE BIRTH PROCESS

The father describes the process of natu-
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ral childbirth and the hospital practice
of rooming in, saying there was "no break
in my closeness to both of them." Both
mother and father express their sense

of wonder at seeing their new baby. If
students have more questions about ways
parents prepare for childbirth, the stages
of labor, or hospital procedures for al-
lowing both parents to be with their new
babies, you might invite an obstetrician,
a Lamaze teacher (or someone teaching an-
other method of prepared childbirth), and
a delivery room nurse to discuss the birth
process, how parents learn about this
process, and hospital procedures.

Students might want to debate the advan-
tages and disadvantages of not taking
drugs during labor or of having the father
(or a friend) present. For example, the
various concentrating and breathing tech-
niques of natural childbirth can ease the
difficulty of labor, avoid the effects

of drugs on the baby, and give parents a
sense of participation and achievement.

On the other hand, the process is demand-
ing. And having prepared for natural
childbirth may make a mother who eventu-
ally requires drugs or surgery feel like

a failure. A father may want to partici-
pate, as did Bill, or he may prefer not
to but be pressured by the mother. Or the
mother might find his presence intrusive.

CONCERNS ABOUT CRYING (Cards O and P)

The class could be divided into four
groups, each assigned a specific question
for note taking during a second viewing.

1. How do these parents feel about the
baby's crying? (E.g., blame them-
selves and their inexperience, feel
need to do something.)

2. What do these parents learn about the
baby's crying? (E.g., "She could cry
for many reasons and I couldn't do
something about all of them.")

3. What reasons do these parents give for
her crying? (E.g., wants to be held,
she's just talking, she's miserable.)

4. What do these parents do when the baby



cries? (E.g., nurse, take her to win-
dow, talk to her.)

Students could add their own ideas about
how crying makes parents feel, why babies
cry, and what parents can or should do.
They can compare these ideas with others
on the "Crying" and "Dealing with Crying"
cards.

MOTHER~FATHER ROLES AND PARENTS'
(Card S)

VALUES

If both boys and girls view the film, you
might have boys observe from Bill's point
of view, while girls take Suzi's point of
view. Or they might learn more by taking
the opposite point of view. You can also
simply divide the group in half to observe
each parent, or have the whole class ob-
serve once from the father's point of view
and a second time from the mother's. In
each case, students can note the parents’
feelings and beliefs about being a father
or mother, what the doctor says about
this, and what each parent does with the
baby.

Bill says he feels: close to baby and
mother, involved in birth and care,
sense of relationship and communica-
tion with baby: "It's nice that I
talk to her," concerned about rashes
and having baby clean and comfortable,
resents peopleé's assumption that baby
is Suzi's.

What Bill does: holds her, plays with
her, takes her out for walks or car
rides, changes diapers.

Bill believes in sharing responsibil-
ity, sharing housework, doesn't want
Suzi to "just raise Becky or take care
of the home."

Doctor thinks it's "tough for a father
to get going with a baby." He says a
father "feels shoved out when a baby
comes along," feels jealous of atten-
tion wife gets, of mother's experience
with pregnancy and nursing.

Suzi says she feels:
baby, "inexperienced,"

joy at holding
finds crying
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"upsetting," wanted to "give up," felt
like "total failure."

What Suzi does: nurses baby, gets her
to smile, holds her.

Suzi believes in sharing responsibil-
ity and closeness with baby, doesn't
want Bill to be "an absent father,"
baby is "ours."

Doctor says, "A mother has all this
marvelous equipment. She can nurse
her baby. She is instinctively more
tied to a baby, perhaps, than a father
because she has to be." He says that
during pregnancy a mother gets all of
the attention and feels "smug about
how all of this is happening inside

of her."

After students describe their observations,
they can discuss: '

How do you think you would feel if you
were Bill or Suzi?

Do you agree that parents should share
responsibility for caring for a baby?

Do you agree with this doctor that "a
father feels shoved out"? (Does he
have to feel this way?)

Do you agree that "a mother is more
instinctively tied to a baby because
she has to be"? (Does she have to be?)

How do the roles these parents de-
scribe compare with the roles of your
parent-partners and your own parents
in baby care?

If you show this film at a parents' meet-
ing, you might conduct a similar observa-
tion and discussion.

Gabriel is Two Days Old

In this 15-minute film, Gabriel's young
mother nurses him, undresses him, comforts
him, discusses his needs and abilities,
some of her own fears and feelings, and
watches the pediatrician, Dr. B. Brazelton,
examine him.



The Looking at Development booklet and
teacher's guide (EC) have a transcript
and further notes for this film.

INDIVIDUAL DIFFERENCES AND PARENT-INFANT
ADJUSTMENTS

At the beginning and end of the film, Dr.
Brazelton comments upon the uniqueness of
each baby and how parents adjust to that,
and how parents in turn help their baby
adjust to the world and to being "their
kind of person." These two important
themes in Babies Are Beginnings can be
further explored in Dr. Brazelton's book,
Infants and Mothers: Differences in
Development (see bibliography). The mat-
ter of the "kind of person" parents want
ties in with the discussion of values on
Card P, "Dealing with Crying."

INFANTS' NEEDS AND ABILITIES

Dr. Brazelton asks at the end of the film,
"Does a baby need parents?" Students
could discuss and list what babies can do

themselves, and what they need parents for.

Students can view the film for these two
aspects, which will overlap. (For exam-
ple, babies are born with the ability to
eat but need adults to give them food.)
We can see that two of Gabriel's needs
are nourishmentc and help in calming down.
Some of his abilities are that he:

sucks to get nourishment,
responds to his mother's voice,
startles to harsh nonhuman sounds,
has a reflex toward crawling.

Dr. Brazelton asks what the baby has all

this equipment for, and students could
think of reasons for each ability.

BREAST-FEEDING (Card L)

Students could observe the film to note
the mother's feelings about breast-feeding
(e.g., she expresses feelings of close-~
ness, and it gives her a sense of purpose
and confidence) and the effects they see
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on the baby. We see the nursing quiet the
baby and how he puts his whole self into
sucking.

Students could discuss what they think
about the pros and cons of breast-feeding
and bottle feeding. Materials from La
Leche League, an organization that advo-
cates breast-feeding, could be a useful
resource, or a nurse might visit to dis-
cuss formula and breast-feeding.

MOTHER'S CONCERNS (Cards Q and R)

Students could observe the film to note
concerns this mother expresses about her
baby (e.g., she hopes she has enough milk,
that baby is healthy; asks about cleaning
the belly button). The doctor mentions
parents' concern about birth defects.

Students could discuss other concerns that
they have heard from pregnant women or
parents of newborns. Have their own par-
ents or their parent-partners talked about
fears they may have had as expectant par-
ents? This might be a good opportunity
for students to raise fears of their own
without having to take responsibility for
asking a "stupid question" (e.g., "I've
heard mothers worry that birthmarks come
from exercising too strenuously during the
ninth month...or having intercourse during
the last months").

COMMUNICATION BETWEEN MOTHER AND BABY

Students could watch for communication
between mother and infant (e.g., Gabriel
opens his eyes when she speaks, puts his
hand on her as he feeds; she talks to him,
holds him, calms him with her hand on his
chest). Students could add other ways
they think babies and parents communicate.

At the Doctor’s

In this ten-minute film. a mother visits
her pediatrician, Dr. B. Brazelton, with
her new infant, her daughter Jill (age
six), and her son Mark (age ten). A tran-
script and further notes on the film can
be found in the Beyond the Front Door



booklet and teacher's guide (EC). It can
be used on its own (particularly to look
at sibling relationships) or in connection
with the following cards:

Card F, "Learning to Talk"--to observe
Mark talking to his baby sister.

- Card L, "More Than Food Alcone'--to
observe a bottle feeding given by an
older sister.

- Card O, "Crying"--to consider the
effect of infant crying on siblings
as well as parents.

- Card S, "Being a Father, Being a
Mother"--to hear a mother's view of
a father's role and a doctor's view
nf brother's role and care-giving
abilities.

OTHERS' EXPECTATIONS FOR BABIES

References are made throughout the unit to
the interaction between what an infant is
like and what others would like him to be
like. Students could observe this film
listing expectations each family member
has of this new baby. What do they say
the baby is like? What do they want the
baby to be like? For example:

when doctor asks if baby is going to
be like Mark,-and if Mark is like his
daddy, mother answers, "Yes," and that
his daddy is "even-tempered and easy-
going."

Mark says, "When she gets bigger
she'll probably be good in kick ball,"
and says he wanted a boy, "one for me."

When they have enumerated all of the ex-
pectations, students can discuss the pos-
sible effects on the baby (and on Jill and
Mark) .

CARETAKING BY SIBLINGS

Many students may work with babies who
have older siblings, and in many cases
they may share caretaking responsibilities.
Students might watch the film for the
responsibilities assumed by siblings. The
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mother says they get the diapers, help
change diapers, watch the baby when the
mother leaves the room. In the film, Jill
feeds the baby and Mark undresses her.

RELATING TO BABIES (Card F)

"Learning to Talk" asks students to talk
to their babies and describe how they
respond. In this film, Dr. Brazelton
watches Mark talk to his baby sister and
describes how he gets her to respond:
Mark lets the baby be active and make
noises without intruding; he waits for
the baby to pause, then talks back to her.
Students can discuss what the baby might
learn from having her brother and sister
care for her and talk to her.

ADJUSTMENTS SIBLINGS MAKE TO A BABY

Card H, "Sleep Like a Baby" asks students
to compare their own sleep patterns to a
baby's and consider how they would adapt
to a baby's pattern. In this film, Mark
and Jill are asked about having their
sleep interrupted by the baby's crying.
This is one example of how a baby changes
the lives of others in a family besides
parents. Students could create and dis-
cuss a list of other ways a baby affects
siblings in a family.

FATHER'S ROLE (Card S)

Students could compare this mother's per-
spective on her husband's role in caring
for their children with their "Mothers
Then. ..and Now" conversations for Card S,
"Being a Father, Being a Mother." This
mother says that with their first baby,
her husband "could do anything I could do,"
then was less interested in the second
baby and more interested again with this
baby. She says that the father's lack of
interest with the second baby may have
been because he was "working quite a bit.
The doctor suggests that the second baby
was more difficult. Students might com-
pare these suggestions with responses to
the question on Card S about what deter-
mines a father's role.



EARLY INFANT LEARNING (Card L)

Dr. Brazelton's description of what the
babv learns as she takes her bottle from
her sister might serve as a sample obser-
valtion for students doing Card L, "More
Than Food Alone." The doctor observes
that the baby can adjust to her sister's
changes of the bottle's position, that
she experiments with different ways to
suck, and that she is learning how to re-
spond to her sister (who is less predict-
able than her mother). The observation
also shows how able an infant is to learn
and to respond to her surroundings.

“At Home” Films

The "At Home" family films made for the
Family and Society module center around
each family's interactions with its four-
year-old. However, infants appear in
"Jeffrey," "Rachel," "Oscar," and "Seiko,"
as well as the opening of "Around the Way
with Kareema." The films are especially
useful for observing parents' values and
expectations and infant learning as re-
vealed in interactions surrounding meal-
times (Card L, "More Than Food Alone").
The notes below describe three central
themes running through each film. Focus-
ing on one of the themes, students might
observe a serios of the films and discuss
variations among them. -

HOW PARENTS HANDLE MEALTIMES (Card L)

"Rachel at Home": Father feeds Jennifer
before the rest eat, uses meal as time

for communication (talks and sings to her,
repeats her "aaaah"), mother uses high-
pitched nonsense speech to get response
from Jennifer (see Card F, "Learning to
Talk"), father teaches language ('"No more,"
"See?" "Very good"), parents encourage
coordination and independence (Jennifer
has to lean toward spoon herself, feeds
herself bananas, father lets her climb in
highchair, mother waits for her to pull
herself upright before lifting baby to her
lap, Jennifer crawls around while others
are eating).
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When Rachel and her parents are at the
table, you might stop the film and ask
students:

Where's the baby? (Jennifer crawls in
from kitchen while they are eating.)
Would you do this? Why or why not?
You can refer to the Kagan band on the
"Commentaries" record for further discus-

sion of some values that might be observed
in this film.

"Jeffrey at Home": A good film in which
to look at nonverbal as well as verbal
communication (e.g., Jeffrey watches
mother feed baby without talking, then
takes the baby's hand). Conversations
between mother and children are quiet,
sparse. Students might look at ways this
baby's breakfast time experience is simi-
lar to or unlike that of the infants in
Rachel's or Seiko's family.

"Seiko at Home": Seiko has two younger
sisters, Sumiko and Noriko. The youngest
eats with family when she wakes up and
holds her own bread while mother feeds
her spoonfuls; the two-year-old sits in
father's lap (a privilege for both?) but
does not eat, saying, "No," to offers of
juice and bacon. The parents' attitudes
toward food and table manners are most
explicit with Seiko, but the babies see
and hear them, too. Parents urge Seiko
to eat by inviting her ("Want some orange
juice?"), demanding ("You better eat your
bacon'), tempting ("Want some ketchup

for your eggs?"), and shaming her ("Your
stomach will growl in school if you don't
eat"). Mother says to baby, "You're not
much of a morning eater." Parents also
concerned with manners ("Use your napkin";
"Close your mouth").

"Oscar at Home": The youngest child
(Ricardo) eats with the family; his older
sister puts him in his chair, father asks,
"Did you have enough to eat, my son? Want
more potatoes?" thus giving baby special
attention and status. Ricardo stands hold-
ing his own cup; father cuts food for him.
The participation of all the children

in preparing the meal (even the youngest
helps set the table) and the joining of




hands for grace emphasizes togetherness,
cooperation, and shared reverence.

"Kareema": Kareema has an 18-month-old
younger brother and a one-year-old nephew.
In this extended family, parents encourage
the older children to feed the younger
ones because "they have to be responsible
to each other." The older children learn
caretaking skills and get sense of respon-
sibility, and the babies learn that sib-
lings as well as parents will meet their
needs (and boss them). The babies also
learn to adapt to the demands and behavior
of their siblings as well as their parents;
babies have a range of role models.

PARENTS' ROLES (Card S)

For each film, students could answer ques-
tions focusing on:

Who is responsible for what in rela-
tion to the baby? in relation to the
rest of the house and family?

Who cooks? feeds the baby?

Who goes off to work?
Who gets baby up and dressed?

Who teaches values? provides disci-
pline? makes jokes? makes conversa-
tion? plays with the baby?

Rachel: Father feeds baby while mother
and daughter prepare breakfast, father
intercedes in sibling mishap, father plays
with baby and Rachel, mother lifts baby
and cuddles her, both parents leave for
work.,

Jeffrey: This single mother has help from
Jeffrey, who takes more responsibility for
himself and keeping baby company; she pre-
pares meal, gets children up and dressed,
talks with Jeffrey, tidies up, goes to
work.

Seiko: Mother prepares and serves meals,
gets babies up; both parents urge children
to eat, show interest in children's activ-
ities, talk with children, father stresses
manners and cleanliness, father cuddles
toddler, mother fe=ds youngest.
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Oscar: Mother supervises meal preparation
and table setting, leads grace, draws
father into children's music circle; fa-
ther is quietly present, checks to be sure
baby had enough to eat, helps see that
baby has pair of pants.

Kareema: Both parents work and go to
school; both express values they try to
teach their children; both discipline
("You can't eat your dinner with gum";
"It's time for you to go to bed"); mother
puts Kareema to bed, mother or daughters
cook.

BABY'S RELATIONSHIP TO SIBLINGS

Rachel: Rachel doesn't want Jennifer to
use her horse toy, pats Jennifer's head,
tries to move her around; Jennifer is com-
forted by father when Rachel interferes
with her exploring and drops her against
couch; father gives both attention during
roughhouse; Jennifer will have to learn to
deal with Rachel as a playmate, language
teacher, and role model for relating to
parents.

Jeffrey: Jeffrey plays with Brad, letting
him crawl over him, puts him on couch to
look out window, carries diaper bag when
they leave house; Jeffrey is a companion
for baby and "big brother" as well as help
to parent with baby.

Seiko: Differences in parents' expecta-
tions and handling of their children of
different ages are illustrated. Seiko
feeds herself while mother feeds Noriko

in a highchair. Meanwhile Sumiko sits in
father's lap and is allowed to put off
eating. While Seiko is expected to be in-
dependent and has many corrective remarks
addressed to her, this process is just be-
ginning for the youngest (she slept alone,
must not bite). Seiko tattles on Sumiko
and speaks to baby in high-pitched baby
talk.
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